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1. INTRODUCTION
This document is intended to be a review of good practices that are currently conducted in
five countries of the European Union: Italy, United Kingdom, Poland, Romania and Spain.
These countries are the partners who are currently working on the construction of a good
practice guide for teachers who work with students with medium-light cognitive impairment
(MLCI). Among the intellectual deficiencies, referred to: dyslexia, autism spectrum disorders
(Asperger and Autism syndrome), Down syndrome and other disorders that can interfere with
learning and cognitive development.
Each country participating in the project, has developed a working paper where are collected
good practices that have been developed and applied at present, teachers and educators every
day working in the field of special education and how, in some cases, the integration has been
the educational model to follow.
This analysis is intended to consider the benefits obtained so far with the education taught as
well as test new and innovative models that have not yet been incorporated in professional
practice. We contrast the current educational method and expand this knowledge with those
obtained in other European educational projects, where we have tried to highlight the
integration in special education and the results obtained.
We will do a brief overview of best practices in each country partner so far to draw the
conclusions of the educational model that you want to collect for the production of a good
practice guide that will assist teachers and educators who work with students with mediumlight cognitive impairment (MLCI).
Finally, we will present the bibliography from the documents selected by each country to
elaborate the working paper, and it will be used as well as a joint of resources for the future
guidelines of this European project.
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2. NATIONAL SITUATION
2.1 ITALY
Italy is a country with a large experience in the field of disabled student’s integration within
the mainstreaming classes. Due to this experience Italy represents a model for the other
countries and for many years exports its best practices outside its borders.
Anyway, during the last years Italy as well had to deal with the new challenges due to the
epochal changes of the schools occur in the last decades.
The school life has changed deeply, from one side the technological innovations made
possible the development of new strategies, techniques and tools, bringing to the setting up of
more plural and flexible learning environment; on the other side the globalization process and
the growing migratory fluxes found out new school diversity, with heterogeneous and
intercultural classes.
The 27th of December the Italian Ministry for Education enacts a new Directive which
enlarges the area of school disadvantages answering to the growing complexity of the classes.
In fact, the number of pupils and students requiring special attentions or measures has been
constantly increasing.
The Directive identified the above mentioned area as the area of Special Educational Needs
(SEN). This area includes three categories: the disability, the specific learning disorders and
the economic, social and linguistic disadvantage.
The ongoing changes overturned the learning strategies too:
The student has been placed in the middle of the learning path;
The information and communication technologies allowed introducing innovative didactic
models;
The in-class activities are ever more diversified (workshops, new learning environment
through the ICT, multimedia more interactive and more affordable educational materials).
The group work, more properly called Cooperative Learning, that is increasingly spreading
consists in the share of contents, knowledge and different abilities and skills, in order to
support the learning outcomes of the peers and to strengthen also their own.
Finally, each student is recognized as the focal point of the educational process acting at the
same time as maker and responsible of its own learning and supporter for the peers: the
mutual help among students develops a sort of peer tutoring.
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The teacher has the coordinating tasks of launching the daily work, making clear the setting
up of the work and giving the guidelines, then he/she observes, supports, guides and explains,
giving the students a wide autonomy to work out problems acting only in case of difficulties
or weakness that can’t be solved through the peer tutoring methodology.
The students who present different kind and level of disabilities are part of this ever changing
environment.
Italy also is part of a wider framework, the European one, which is trying to promote
throughout the 27 Member States the development of an inclusive education for pupils and
students with Specific educational needs, but even today, as pointed out by the report
"Education and Disability/Special Needs - policies and practices in education, training and
employment for students with disabilities and special educational needs in the EU” published
by the European Commission in July 2012, the disabled people are in a disadvantage
condition.
Most of them are still included in special schools and those who attend the mainstream classes
often don’t receive the necessary support.
The European Commission is asking the Member States for developing more inclusive
educational systems and removing the obstacles that avoid participation, training and
employment of disabled people.
“We have to strengthen our efforts to provide adequately financed inclusive education
policies if we want to improve the lives of children with special educational needs and
disabled adults. It is time to deliver on the commitments which have been made. Inclusive
education is not an optional extra; it is a basic necessity. We must put the most vulnerable at
the heart of our actions to achieve a better life for all," said Androulla Vassiliou, European
Commissioner for Education, Culture, Multilingualism and Youth. Around 45 million EU
citizens of working age have a disability and 15 million children have special educational
needs.
The report shows that in some cases, they are deprived of educational and employment
opportunities altogether. Children with special educational needs frequently leave school with
few or no qualifications, before moving into specialist training which can, in some cases,
impair rather than increase their job prospects. People with disabilities or special educational
needs are much more likely to be unemployed or economically inactive, and even those who
are relatively successful in the job market often earn less than their non-disabled counterparts,
the report states.
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The inclusion issue is quite evident for children with economic disadvantage or belonging to
ethnic minorities, who generally attend special schools. In this field still remains a significant
diversity among the EU Member States above all as concerns the way to identify pupils with
special educational needs and their inclusion within the educational system. To make an
example nowadays in Belgium the 5,2% of students attend special schools while in Italy for
many years there is the complete inclusion within the mainstream classes.
However the report shows the progressive gain of awareness throughout Europe about the
integration of disabled students within the mainstream classes. The European framework for
education and training (“Et 2020”) encourages the EU member states doing their best for an
effective inclusion.
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2.2 UNITED KINGDOM
SEN refers to learning difficulties or disabilities which range from problems in thinking and
understanding, to physical or sensory difficulties and/or difficulties with speech and language.
But they can also be social problems - how they relate to and behave with other people, or
emotional and behavioural difficulties.
The situation in relation to SEN in the UK is driven by the agenda set by the Governments
and the resultant legislation and published guidance and research.
The 1997 Green Paper Excellence For All Children signaled the Government’s commitment
to the principle of inclusion and the need to rethink the role of special schools within this
context. The Government recognized that inclusion is about much more than the type of
school that children attend: it is about the quality of their experience; how they are helped to
learn, achieve and participate fully in the life of the school.
In the last decade the most significant piece of legislation was the Special Needs and
Disability Act (2001) which was superseded by the Equality Act in 2010; this includes and
extends the requirements of the Disability Discrimination Act.
The SEN and Disability Act 2001 amended the Disability Discrimination Act 1995 since
September 2002, creating important new duties:
• for schools and many early years settings to take ‘reasonable steps’ to ensure that disabled
pupils are not placed at a substantial disadvantage in relation to the education and other
services they provide. This means that they must anticipate where barriers to learning lie and
take action to remove them as far as they are able
• for schools, most early years settings and local authorities to plan strategically to increase
the extent to which disabled pupils can participate in the curriculum, make the physical
environment more accessible and ensure that written information is provided in accessible
formats.
A Code of Practice and Special Educational Needs was published that took account of the
SEN provisions of the Special Educational Needs and Disability Act 2001 (SENDA): these
included:
A stronger right for children with SEN to be educated at a mainstream school.
New duties on LEAs to arrange for parents of children with SEN to be provided with
services offering advice and information and a means of resolving disputes.
A new duty on schools and relevant nursery education providers to tell parents when
they are making special educational provision for their child.
A new right for schools and relevant nursery education providers to request a statutory
assessment of a child.

In 2004 the Department for Education (UK) published a new strategy document called
Removing barriers to achievement which described the Government's strategy for SEN.
Building on the proposals for the reform of children’s services in Every Child Matters (2003),
it set a new agenda for improvement and action at national and local level. It aimed to help all
children with SEN reach their potential by improving access to education, raising standards of
teaching and learning, and strengthening partnerships with children, parents and careers.
GUIDE no. 526283-LLP-1-2012-1-IT-COMENIUS-CMP
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It set out a clear way forward for securing real improvements in outcomes for children with
SEN and their families and explained the Government's short, medium and long term
objectives and priorities for action.
The Early Support Pilot Programme (ESPP), launched in September 2002. ESPP was a four
year £13 million programme to improve services for babies and very young disabled children
and their families. Under a new Government initiative (2010) has now been extended to cover
young people up to the age of 19 years in schools.
Figures from the Department for Education UK show that almost 1.7 million children suffer
some form of learning difficulties, behavioral problems or physical disabilities. Almost 21
per cent of pupils aged 16 or under now have special educational needs, compared with 18.6
per cent five years ago. According to the latest figures, the vast majority of children with
special needs are diagnosed by the school themselves. Only 2.7 per cent of children have a
formal “statement” – a legal document outlining what help pupils need after a formal
assessment by local councils. The number of these pupils has actually fallen in the last five
years. However, some 18.2 per cent of pupils are registered with special needs but without a
statement, compared with only 15.7 per cent five years ago. (Source: The Telegraph,
13/05/2010): http://www.telegraph.co.uk/education/educationnews/7720653/More-childrenhave-special-educational-needs.html
The largest categories are "moderate learning difficulty" (24.2%), behaviour, emotional and
social difficulties (22.7%) and speech, language and communications needs (16.3%). A much
smaller proportion of pupils have physical disabilities (3.8%), visual or hearing impairments
(3.4%), and autism spectrum disorders (8.1%).
Children from all backgrounds can have special educational needs, but they are more
prevalent among some sections of society. At secondary school, boys are three times more
likely to have SEN statements than girls. Black pupils are most likely to have SEN, while
Chinese pupils are the least likely. Pupils with SEN are much more likely to be eligible for
free school meals - a measure of deprivation - than those without them.
The support for SEN depends on the severity of the need. SEN are usually picked up when the
school or the child's parents notice that a pupil is falling behind their classmates. All state
schools are required by law to ensure that special help is provided for children with SEN. In
most cases an assessment of the need and action plan will be drawn up by the individual
school alone. This is initially done under a programme called "school action", under which
more than half of children with SEN are listed. If more support is needed, the child is listed as
"school action plus", which may involve the school bringing in specialist help from outside.
In more severe cases, local authorities will have to make a formal assessment of a pupil's
needs based on specialist advice. This is a statutory assessment, resulting in what is known as
a statement of special educational needs. It describes the child's need and defines the
specialist help that they should get.
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About 13% of children with SEN have statements, but the number of formal statements
written by local authorities is falling, despite an increase in the proportion of children known
to have learning difficulties.
‘Support for children, young people and families from health and social services often plays a
crucial role in enabling children with SEN and disabilities to access education. The work we
are doing to link the implementation of the SEN Strategy and the Children’s National Service
Framework will help to ensure that they can make the most of their education and achieve
their potential.’ (Dr Stephen Ladyman, Parliamentary Under Secretary of State for Health,
2004)
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2.3 POLAND
Jan Amos Komeński said: "School should include all children, because in fact to the same
school attend children of rich parents and poor, boys and girls, older and younger - it may also
be attended by more and less capable children. School should devote more time, effort and
care for vulnerable and limited children "(quoted in Lipkowski 1977). It is a vision of school
for each child. (Cz. Kosakowski, Children with disabilities in regular schools - possibilities
and limitations)
The nineteenth century was a period of gradual separation a special school from the general
education system. Until the sixties of this century there was continued the development of
special institutions as separate institution. It is also the period of implementation of special
education mainly based on a special school. The second half of the twentieth century brings a
close in the area of the objectives, methods and measures between special and general
pedagogy. Special education is no longer just a pedagogy in special school. Today we talk
more and more about the system of education and special assistance. It is a sign of the times.
Besides the children, for whom it is advisable to take a special education are also children
who need special assistance only. The group of these children is very heterogeneous and it is
difficult to define it in a clear and precise manner. In this group there are children who have
implemented compulsory education in a special school (not so long ago) and now has been
transferred to the regular school. An example of such children may be visually impaired or
hearing-impaired children, children with disordered cognitive function, with emotional
disorders, with specific learning difficulties, with disorders in the social sphere, etc. The
percentage of these children is increasing, especially in countries with a high level of
development. One would like to say that it is one of the prices of the progress of civilization.
United States nowadays gives an indicator of children and adolescents in need of special
education and the special aid, amounting to nearly 12%. Unfortunately, it is an increasing
trend. (Cz. Kosakowski, Children with disabilities in regular schools - possibilities and
limitations)
Special education system in Poland never had a very closed character, never included all
children with diversions from the norm. Depending on the type of disability a large
percentage of these people remained in regular schools. It was similarly in many other
countries. Today, as far as promoting the idea of integration, tend to leave the child with
abnormalities in regular schools is increasing. Increasingly, it is also said about the
reintegration of the disabled child from special school to regular school, returns are becoming
a reality. The complete elimination of a special school at present is not possible, it will not
also be possible in closer perspective. (Cz. Kosakowski, Children with disabilities in regular
schools - possibilities and limitations)
In recent years there has been positive changes in the public awareness of the place and role
of people with disabilities in today's society. These changes are a consequence of
understanding of equal rights for people regardless of their psychophysical condition. (B.
Sack, A. Stanek, The integration of students with disabilities in regular schools, 2001)
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Integration in Poland is a novelty even though in recent years, a number of schools offering
integrated classes has increased. But the concept of the integration of special education works
for a long time. (B. Sack, A. Stanek, The integration of students with disabilities in regular
schools, 2001). A. Hulek argues that integration "is expressed in the mutual relationship of
abled and disabled people, which respects the same rights which are created for both groups
identical to the maximum overall development. The purpose of integration is to make it
possible for disabled people to lead a normal, healthy life on the same rules as other members
of specific social groups. Integration of disadvantaged young people involves using of all
levels of education - primary, academic and vocational, cultural achievements and forms of
active recreation, which are used by healthy children ". (A. Hulek, 1997 s. 492-493).
Polish school system implements the principle of the universality of education. That is, it aims
to take under education - at least at the level of compulsory school - all children and young
people. From the right of access to compulsory education there are not excluded any children,
regardless of the level and nature of their disability, and place of residence. (A. SzmelterUbramek, Case study of handicapped child (light level), 2010).
The main principles of education in Poland, including the training of people with disabilities,
are regulated by the Act of 7 September 1991 on the education system (Journal of Laws 2001,
No. 95, item. 425).
The law on the education system has set off a modern school many tasks. One of them is to
take the problem of the integration of students with disabilities in the operation of mass
education. (J. Praczyk, Child with mild disabilities in regular schools …)
A reform school aims at replacing the traditional authoritarian school, focused on the transfer
of knowledge, for the open school, friendly for students, taking into account their needs,
capabilities and interests. This type of school is conducive to promoting the development,
offsetting disorders, as well as to overcome school failure. (W. Glińska, The project method
as a therapeutic strategy...)
Today, the population of students with special educational needs is a significant proportion of
children and young people, most of them attend public schools. Special education is
increasingly being replaced by a special flexible help that is an integral part of the system of
teaching in mainstream school. In today's school there is created a new kind of reality, in
which that what is special, and what is normal is integrally connected to each other. More and
more teachers need knowledge of special education, to be able to work effectively in today's
schools. Many special education teachers believes that the range of special educational
support in mainstream classes is too narrow in relation to the needs of students with
disabilities. (A. Szmelter-Ubramek, Case study of handicapped child (light level), 2010)
This is why it is very important to widely promote the issue of working with disabled children
(including light and medium cognitive impairment), and the need to work with teachers in
their classrooms who have children with light and medium cognitive impairment. In Poland,
the teachers in mainstream schools often do not have enough adequate preparation to work
with children with cognitive impairment.
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2.4 ROMANIA
The concept of special educational needs (SEN) aims to overcome the traditional separation
of children into different categories by a non-categorical approach to all children. This phrase
outlines all special education issues, including general records from profound deficiencies
disorders / mild learning difficulties - children who are most often in ordinary schools.
Although it seems an ambiguous term, CES is a form that is relevant at psycho-pedagogical
level, touching clearly need assessment and individualized educational approach, plurifactorial and dynamic analysis of the causes of school failure. In other words, the perspective
is on the evaluation from educational perspective and not from a medical one, as it was until
now.
Within the Romanian educational system, the integration of children with special educational
needs in mainstream schools can be achieved in many forms: compact classes, groups of 3-4
children with SEN in mainstream schools integrated. The most often used form of integration
is the integration of the individual into mainstream classes in mainstream schools closest to
the home of students. In fact, we're talking more of a physical integration rather than a real
one. Support services are inadequate and inefficient both for children with SEN and their
families and for teachers, children and families of children in mainstream schools.
So far, only a limited number of mainstream schools become inclusive and integrated schools
for children with SEN. Romania has not yet inclusive schools in the true sense of the word,
educational support services are inefficient and poorly developed and the community
mentality has not improved much in terms of inclusion of all children in any school.
For example, there is no official battery of tests meant to discover dyslexia suffering children.
There are however speech therapists in schools all over Romania who are supposed to
perform a number of routine tests on children every school year so as to discover any such
problem in time.
There are the so called CLIs, Interscholastic Speech Therapy Centers and Offices, special
educational structures for children with special educational requirements, who present speech
and communication disorders, as well as learning difficulties.
These institutions are connected educational centers and are coordinated by the county center
of resources and educational assistance. The activities that develop within these institutions
range from language and communication disorder therapy to drafting special programs/
projects according to the main dysfunctional ties. The language and communication disorders
with whom the speech therapists and teachers working within such institutions are: problems
of pronunciation and articulation, rhythm and fluency in speech, speech-writing disorders and
disorders of speech development.
Also, these institutions are also meant to develop methodological actions for counseling of
teachers from kindergartens and schools in order to correct minor speech disorders.
Yet, these institutions can operate with a small number of children and since they exist only in
bigger cities, children from smaller towns do not have the same opportunities as other
children.
GUIDE no. 526283-LLP-1-2012-1-IT-COMENIUS-CMP
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Regarding schools which have developed special programs and curricula according to the
needs of children suffering from dyslexia, so far there are only two such schools all over
Romania: in Târgu Mureş and in Iaşi.
These two schools have developed special curricula for classes with dyslexic learners
according to different manuals and educational materials they have adapted from other
countries.
In Târgu Mureş, in 2005, there were 72 dyslexic children studying together with speech
therapists, psychologists and trained teachers according to special manuals, kinetotherapy and
psychotherapy. The method the teachers use to work with these children is the Meixner
method or adaptations of it. Unfortunately, this method focuses on the Hungarian language
and it needs adaptations in order to use it with Romanian-speaking children.
In 2005 and 2006 in Târgu Mureş two books for children with dyslexia were translated and
adapted according to the Meixner method: “Casuţa cu litere şi jucării” (The House with
Letters and Toys), which is a hornbook for dyslexic children and “Eu citesc mai bine!” (I read
better!), which is a guidebook for treating vocabulary and graphic disorders.
In Iaşi there functions an Interscholastic Speech Therapy Center ever since 1962 where
dyslexic children from all over Iaşi are treated for their disorder. Nowadays the center works
within the “Gheorghe Asachi” School in Iaşi. At the beginning of each year all children are
verified for dyslexia and dysgraphia.
Within this center Georgeta Burlea has been working with dyslexic children for the past 20
years. She has studied dyslexia and she has developed her PhD thesis on it as well. In 2004
she has patented a device meant to diagnose dyslexia and dysgraphia. The device is made up
of two disks on which all the letters of the alphabet are imprinted, as well as images and by
spinning them they form words. She has named this device “The Carrousel of Words” and she
has registered it at OSIM (State Office for Inventions and Trademarks). The same year her
invention received a Silver Medal at the Iaşi “Invention Exhibition” and then a Bronze Medal
at the Global Invention Exhibition “Eureka 2004” in Brussels. Afterwards “The Carrousel of
Words” received the approval of the Ministry of Education and Research to be used in
schools and kindergartens. For this, Georgeta Burlea has been searching for an investor that
would produce it on a larger scale.
It is obvious that such a small number of schools is insufficient for the number of children
suffering from such a disorder. What is more alarming is that, at a national level, there is no
official number of people suffering from dyslexia and no official records regarding
institutions that might develop special curricula according to needs and so on.
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2.5 SPAIN
This communication aims to present an overview of the special educational needs that present
children with physical disabilities.
These students need specific attention within a model curriculum basically defined by a
collaborative, flexible and multidisciplinary. In this process it is necessary to address and
respond to the special needs’ curriculum adaptation and those related with the
methodological and curricular adaptations. All with the ultimate goal of achieve the
maximum development of their writing skills, relationship and communication.
In view of these principles, the approach is exposed, at first, the general and the objectives of
the integration/inclusion. In second place, and by way of critical reflection, reference is made
to the contradictions, challenges and challenges the integration. Thirdly, the needs and
problems that materialize is the child with physical disabilities throughout this process of
integration, the attention they receive from the professionals, frequent barriers architectural
that they prevent that entire Centre is accessible, adaptations curriculum that they require and
the necessary promotion of relationships with non-disabled peers. Fourth and finally, focuses
on the decisive influence of the attitudes of teachers in the success and relevance of the
educational integration.
Historically, the treatment of people with disabilities have received has been
majority of rejection, exclusion or in the best cases of compassion. In this sense
Antonio L. Aguado says:
"There are historical variations in the treatment given to the poor between times"
cultures, but there are also certain persistent lines which, very summarized way, rotate
around a historical constant, marginalization. On the other hand, there are developments, in
fact, but also great contradictions. Such contradictions, which are also one constant historical,
are a manifestation of the tension between the concepts and
treatments that are subject to the shortcomings, which oscillate between two poles, which
Lain Entralgo (1961) referred to in the title of his work, sin, disease and physical disorder and
moral disorder, the two ends of the road travelled by the psychopathology:
The approach or passive attitude, which is part of the demonological tradition, which it is
considered the deficiency resulting from causes beyond the control of man, i.e., punishment
of the gods, demon, etc., and, therefore, uncontrolled situation and unchangeable, which
translates into rejection, segregation, etc.
The focus or active attitude, in which fits the naturalistic tradition, which deals with
deficiency disease, resulting from natural causes (biological, environmental) and therefore
changeable situation, which results in prevention, treatment, integration, etc."
Fear of the unknown and what is different, as well as ignorance, have been marking up does
not long time treatment society and its institutions towards disability.
Prejudices, myths and superstitions of all kinds, provided the arguments that allowed to the
society shift the problem without addressing it.
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It was an attitude that has survived well into the 20th century. As a result of movements and
proposals for change in education, were emerging attempts to change these ideas. Always
with an institutionalized background, some voices began to defend the possibilities of
education who had children with disabilities. From conceptions of medical basis,
psychometric or assistance, small steps were taken in the humanization first and the
professionalization after treatment is giving people with deficiency.
A. L. Aguado, to consider in a long and detailed history of deficiencies, sets
three periods of "revolution of mental health". That we want to stand out here, obviously, it is
the latter, the third revolution of mental health (between 1960 and 1980), which is the one
who created the Scientific and social conditions that have given rise to the current situation.
In this revolution, as it is called, puts the greatest advances relating to the treatment of the
deficiencies that make this period one of the most positive and favorable for people with
disability. This contributed to the general recognition of the human and civil rights:
"it is the historic opportunity that the deficiencies are more connected with currents
dominant in the society and in the field of health, and, even, even with some
role, as manifested through the priority that it attached to prevention deficiencies and the
creation of centers of attention deficient.
Deficiencies field benefits approaches and key approaches in the health sciences, the
community and the bio-psycho-social approach. On the other hand, advances in Biomedical
Sciences translate into significant improvements in understanding and
identification of biological causes of deficiencies".
Especially in the 70's there was a movement of enormous strength, based on theories that they
came from different scientific fields and that prompted a profound change in the conception
of the deficiency. This movement provided:
1) A different development disorders and poor conception.
2) A new perspective that gave greater importance to the learning processes and the
external difficulties that students were to their progress.
3) The development of evaluation methods focused on learning processes and in the
aid necessary to overcome problems that may arise in these processes.
4) The existence of a greater number of teachers and professional experts.
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3. GOOD PRACTICES
3.1 Good Practices from ITALY
-

I Care Project, Learn, communicate, act within an educational network

Project Parents’ Pedagogy – Istituti comprensivi Toniolo, Tongiorgi e Gamerra,
Pisa
The idea of this project born in 2007 with the aim of applying the so-called “Parents’
pedagogy” methodology which consists in involving the parents in the educational path of
their children from the beginning trough the telling of episodes of real life with their sons.
The methodology uses the telling as the leading tool through which the parents highlight the
relational skills of their children, developed and strengthened during their growth. Just
recently the idea that the parents are able to give a precious contribute to the educational paths
of the sons as carriers of a deep knowledge of their children has spread among the sectorial
experts.
This parents’ expertise is increasingly considered a value to be exploited and used to
understand better the needs of each student.
The parents’ expertise would be a fulfillment to the knowledge of the formal experts .
The first professional who talked about the opportunity to exploit the educational skills of the
parents and equalize them to the experts was Eric Schopler1
The parents’ pedagogy born just for exploiting, spreading and giving a scientific value to this
recognized parents skill.
The basic knowledge representing the Parents’ Pedagogy are:
 the pedagogy of responsibility: the family is responsible, also towards society,
for the education of the child; when taken positively this continuous and aware
care makes the family able to organize paths and methods leading to the
realization of the potential of the child; this statement considering that no one
can have the same care of the parents for their children’s good.
 the pedagogy of identity: starting from the fact that the takeover, recognition
and acceptance of the identity are social activities (I recognize myself through
the others) and that the “first others” that a person meets are its own parents,
from this first “identification” the child develops its own specific qualities.
 The pedagogy of the hope: This method identifies the hope of the parents as an
input for the overcome of the difficulties that the child has to face up.
 The pedagogy of the trust: the families develop and support the potential of the
child. The family gives to the child’s choices and actions the necessary trust
fostering its awareness and growth.

1

Eric Schopler (February 8, 1927 – July 7, 2006) was a German born American psychologist whose
pioneering research into autism led to the foundation of the TEACCH program.
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The above mentioned are a sort of principles and guidelines of the so called
methodology "Parents’ Pedagogy".
Furthermore this methods relies on:
 the collection, publication and sharing of the parents storytelling with their
disabled children;
 a sort of training received by teachers and professionals through the parents’
telling;
 the recognition of the scientific principles of the methodology through
researches, studies and seminars.
It’s important to point out two leading aspects of the methodology: the telling and
the training.
The knowledge of the parents come out through the telling of real life stories
having as protagonist their children.
The stories allow to discover the person (the child) as a whole and are also a
source of information and knowledge.
The pedagogical value of the methodology has been formally recognized and the
stories of the parents have become a training tool for the operators (teachers,
supporting teachers, head-master, professionals).
In fact, it is important to negotiate the education with the parents from the
beginning of the school through the provision of peer to peer dialogue spaces
where the parents have the opportunity to tell about their child opening a
cooperative environment between the school’s operators and the family.
This relationship should be strengthened and maintained throughout the years and
gains a particular value during the transition to another level of school.
This methodology has set the basis for a new educational community more
thoughtful towards the role of the family and the fostering of the mutual respect
between the school and the family: the education takes up its centrality.
On one side, the parents learn to respect and to cooperate with the operators
(teachers, doctors, experts), on the other side the operators recognizes the role of
the parents as experts of their children qualities.
This methodology has been tested within three lower secondary schools in Pisa.
The project applying the Parents’ Pedagogy started with a state of the art analysis
carried out by the responsible teachers of the three schools, from these analysis
came out the following needs:
 lack of strategies and practices for the families’ involvement in the educational
paths of their children
 the limit of the schools in supporting the parents of the students with learning
difficulties and disabilities,
 the lack of specific training paths addressed to foster the interaction between
parents and teachers.
Starting from these needs and the past experiences of the three schools a new path
aimed at the improvement of the family involvement has been set up.
As a part of the project a training course for ordinary and supporting teachers has
been organized, the main approach of the course was the workshop. The teachers
received the guidelines about the implementation of the storytelling methodology
and the strategy of approaching to the parents.
During the project’s implementation the participant schools had the opportunity to
strengthen the leading tool of the methodology, called “with our eyes”: the
teachers ask the parents to tell about their children, the stories will help the
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teachers to be familiar with those aspects of their students more difficult to pick
out during the school time.
The project involved both parents of children with disabilities and parents of the
other students.
The success obtained with the first testing phase in the three schools and the
positive evaluation of both families and teachers brought to the opening of stable
storytelling workshops within the three schools.

-

Centri Territoriali di Supporto (Local supporting centers)

The Centri Territoriali di Supporto (CTS) have been set up from the Regional
Offices for Schools and the Italian Ministry for Education within a wider project
called Nuove Tecnologie e Disabilità 2” (New Technologies and Disability).
The project aimed at setting up one Center in each Province.
Nowadays the CTS are about 92 (the Italian Provinces are 110).
The development of a widespread network of Centers, linked each one to the local
schools, has the purpose of giving to the teachers a stable contact point for the
issues related to special educational needs.
The project aims at a wider involvement of the schools and the setting up of an
effective way of interaction between schools and the CTS network.
The objective is to assure the best provision of consulting, training, monitoring
and good practices collection, trying to involve the wider number of ordinary
teachers, also through the setting up of work groups for the educational inclusion.
The CTS have also to ensure the effective use of the new technologies making
them able to foster the learning process, teaching, development and socialization.
The CTS act also informing the teachers, the students and their parents about the
available technological resources, both free or commercial. At this aim, the CTS
operate organizing training actions about the new technological supporting tools
as well as giving news on the website or interacting directly with the interesting
teachers and families.
The CTS organize training courses about the school inclusion of students with
special educational needs as well as about the new technologies for integration.
The CTS offer also consulting services aiming at identifying the most suitable
technological support for the student, the right educational strategies to be used
with the student employing the technological support for integration, paying
attention to the need of the student to live, work and interact with the whole class
and to the involvement of the families in order to facilitate the accomplishment of
the homework.
Furthermore, the CTS carry out several research and testing activities concerning
new supporting tools also through the cooperation with other schools, CTS,
Universities and Research Centers.
2
The project “Nuove tecnologie e disabilità”, started in October 2005 as an initiative of the Direzione generale per lo
studente. The project aimed at the exploitation of the new technologies as a useful tool for the school inclusion of disabled
students. The project is divided into 7 actions; each one of the actions implements local and national interventions. Action
1: research about the available technologies and experiences about the use of the new technologies with disabled students.
Action 2: realization of a system for sharing and managing the knowledge. Action 3: accessibility to the educational
software. Action 4: local supporting network. Action 5: local training actions. Action 6: research and innovation. Action 7:
specific actions for students with dyslexia.
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PROJECT ARCO-ICARE - “Guidance paths aimed at allowing the disabled
student to live the school experience without breaks according to its
educational needs.
The project has been developed starting from a specific need: giving to the lower
secondary school’s disabled students the opportunity to take aware decisions
about their future especially in the transition to the upper level of school.
The project involved a network of several schools located in San Benedetto del
Tronto (Region of Marche) including two lower secondary schools and three
upper secondary schools.
The project developed through workshop experiences realized within the
participating upper secondary schools.
In this way it was possible to implement a personalized educational path, trying to
prevent any possible breaks thanks to the work of the different professionals
working with disabled students.
The project targeted the disabled students attending the second and third classes of
the lower secondary school. These students had the opportunity to attend several
workshops or to visit particular section of the upper secondary schools, allowing
them to test their abilities and skills through direct experiences in order to identify
the environment/sector more suitable according to their training needs and
abilities.
The methodology used was the so called “research-action methodology”,
developed according to the following points:
 co-participation of the students to the guidance process
 context analysis and following proposal of innovative or shift action
 teachers and students as proper change’s tools.
The project carried out in three steps:
STEP A: overlook of the past experiences.
The work group composed by the teachers of the participant schools and an expert
of educational methodologies made an analysis of the past experiences through
the following tools: meetings together with the contact teachers, the ordinary
teachers and supporting teachers who together built the project, analysis of the
materials produced in the past (tables, grids, observation grids).
STEP B Planning and improvement.
The critical analysis of the past experiences within the project group pointed out
some specific issues; especially have emerged the following needs:
 a larger involvement of the families through a wide dissemination of the
project among them;
 raising awareness among the teachers about the significance of a target
guidance to be included in the educational path of the disabled students;
 maximize the teachers’ training through periodical full immersion held by an
expert and aimed at deepening their knowledge : of the disabilities and the
diagnosis and evaluation existing tools.
STEP C: development of the project.
The project has been developed implementing several preliminary actions:
introduction and dissemination of the project in the local schools, identification of
the disabled students belonging to the II and III classes of the lower secondary
school to be included in the guidance path, involvement of the families and
training of the teachers.
-
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The training of the teachers aimed at:
 identify the methodological and relational strategies aimed at guiding and
facilitating the transit of the disabled students from the lower secondary
school to the upper secondary school.
 defining the student’s profile (what he/she is able to do, which are his/her
achievements, which are his/her abilities, which are his/her interpersonal
skills, which are the successful experiences obtained during the lower
secondary school).
 identify the internal resources of the upper secondary schools;
 planning of the experience path of each student to be realized within the upper
secondary schools;
 provide the necessary operative tools in order to make the whole path as
effective and smooth as possible.
More information at http://www.ctsipsiasbt.it/corsi/gold12/
Source: INDIRE, GOLD Database, “Collection of the most innovative and
interesting
experiences
realized
within
the
Italian
schools”
http://gold.indire.it/gold2/
-

Crossing diversity meeting disability project

The project born from a previous successful experience delivered in January 2003.
Starting from this past action the project was set up as a “Integration Journey” of
the disabled students in the school, the workplace, the local society as well as in
the European one.
The disabled students was active participants of the project starting from a first
phase more theoretical passing to a more practical second phase.
FIRST PHASE: RASING AWARENESS
he first step aimed at raising awareness among disabled people about their
condition. This phase has been developed through theoretical lessons delivered by
teachers and experts showing to the disabled students the disability environment:
the legislative framework, the necessary certifications and other useful
information making clearer the disability issue showing also a wider opportunity
of problem solving.
Later, the participating students met several experts starting from local authorities
representatives, social workers talking about the disabled integration in the school,
a sociologist explaining the legislative topic and the integration of disabled people
in the workplace, a representative of a social cooperative about the cooperation
issue.
During the implementation of the project the following dissemination materials
has been delivered: hypertexts summarizing the meetings with the experts, an
audio-video documentary about the whole experience, a leaflet reporting stories
and reflections as a sort of board diary.
The “awareness phase” included also an exchange with other disabled students
living in Rastatt, Germany.
The exchange closed the first phase of raising awareness: a group of thirteen
students (coming from the participating classes) met the German disabled students
and authorities sharing experiences and the different integration ways.
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The coming back of the their peers and the following meeting was a very
interesting phase for the students participating to the exchange and those
remaining at home: through the telling and sharing their exchange experience the
students were able to communicate to their peers thoughts, reflections and
comments about the differences between the two countries.
SECOND PHASE: DISSEMINATION OF THE EXPERIENCES AND
KNOWLEDGE
The second phase allowed the involvement of the disabled students in practical
activities of communication.
The students participated to the writing of an article to be published on the local
journal telling about the experience and aimed at the dissemination of the project.
This specific communication task gave the students the opportunity to deepen the
communication topic following the lessons of a journalist.
Afterward, keeping on working on the communication and dissemination topics,
the students together with their teachers organized the final conference of the
project.
The students was engaged arranging the following activities:
 scheduling the speeches to be delivered during the conference and their right
order,
 editing a sort of video reporting the whole experience;
 contacting and inviting the visitors;
 drafting the invitation cards and the posters
Each student was responsible for a particular organizational aspect of the event,
taking the complete responsibility of the task; this activity has increased their
skills and limits awareness, giving also them the opportunity to experience the
cooperation with their peers.
The activity brought the following results:
 the ability of the students to relate with the authorities;
 the ability to manage several communication tools;
 the achievement of a sort of independence at work.
Source: INDIRE, GOLD Database, “Collection of the most innovative and
interesting
experiences
realized
within
the
Italian
schools”
http://gold.indire.it/gold2/
-

Less is more. A path for each one in the mainstream school.

The project has been realized by the Primo Liceo Artistico of Turin in 2009.
The project has been developed starting from the great number of disabled
students who decide each year to attend the Primo Liceo Artistico of Turin.
The project has been set up by some supporting teachers who often work in
classes with students with cognitive impairments. The project aimed at offering to
these students an individualized and specific learning path that exploit their
abilities, try to respect the starting levels of each student, and promote their own
cultural growth.
The teachers, promoters of the project, have been confronted with other local
upper secondary schools and with some of them have set up a network.
The experience objective was the piloting of innovative learning paths aimed at
the overall enhancement of the disabled student.
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The project worked on the Educational Individualized Plan3, foreseen by the
Italian law, trying to follow some guidelines grounded on the work-related
learning methodology:
 assess the starting situation of each student paying attention to their age and
educational needs;
 harmonize the education plan to the ordinary planning of the school;
 enhance the abilities and skills of the student within the mainstream class;
 include guidance indications trying to address the students toward its
professional future, if possible.
The network worked on two specific matters:
 the scheduling of integration spaces where the disabled students have the
opportunity to experiment different educational tools through the setting up of
micro-workshops. The first delivered experience was the setting up of
workshops where the disabled students worked in little groups for two hours a
week supported by multidisciplinary teachers. In order to exploit this experience
with their peers the disabled students presented to the other students of their
classes the outcomes of their works realized in the workshop space.
 The guidance after school, planned in collaboration with the professional
training. In order to apply practically this purpose the school has set up specific
work-related learning paths. The idea was to make the disabled students able to
discover their skills and interests for the professional future. The organized
professional workshops were: a cooking workshop and a jewelry workshop.
The positive results of this strategy were:
 the promotion of an educational model grounded on the cooperation between
ordinary and supporting teachers;
 the opportunity to transform and not only reduce 4 the learning contents of the
Educational Individualized Plan, harmonizing the learning outcomes of the
disabled students to those foreseen for the other students;
 the increase of the flexibility and personalization of the education;
 the increase of the visibility and cultural rank of the disabled students who in
Italy are always included in the mainstream classed but not ever integrated in
these classes;
 the opportunity for the disabled students to choose and plan their professional
future.
Source: INDIRE, GOLD Database, “Collection of the most innovative and
interesting
experiences
realized
within
the
Italian
schools”
http://gold.indire.it/gold2/

3

The Educational Individualized Plan, drafted after the Functional Diagnosis of the disability, is the document which
described the overall educational path of the disabled student, introduced with a law in 1992. The EIP is drafted by all the
teachers of the class together with the families and the social and health operators.
4
The Educational Individualized Plan gives the opportunity to exclude some subjects from the learning path of the
disabled student.
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-

The AIDA project – Autonomy and Integration for Disabled people

THE PROJECT The AIDA project starts from the idea of the Province of Pisa, the experience of
Enaip Toscana Formazione e Lavoro within the disability sector, in partnership with the
training provider Copernico.AIDA aims at disseminating the thought that people with
disabilities should conduct a full and satisfying working life in both the public and private
networks, ensuring their dignity, promoting self-reliance and facilitating their active
participation in the society. The AIDA project was designed as a pilot project of innovation in
the field of "pre-training", an activity that was developed mainly in the social health giving,
therefore, results more related to the health care and not oriented to employment and
vocational training. AIDA aims at promoting the employment of persons with disabilities
through career guidance, training workshops, alternating school and work experience and
apprenticeships, within the frame of the Italian law on disability (Law196/97).
THE OBJECTIVE The model developed with A.I.D.A. "Autonomy and Integration for
Disabled people" aims at moving from an integration of multiple differentiated services, to a
set of combined local interventions within the social, health, educational and employment
fields; where the person is no longer passive user of the service, but a co-producer of the same
service, through individual processes of accompanying (individualized paths, a range of
opportunities). The project, developed during three years (2008-2013) within the territory of
the Province of Pisa, involved a vast network of public and private entities.
THE USERS The users of the AIDA project can be classified within three levels of seriousness
of the impairment: light, medium-light, medium-high. The main impairments met during the
project are: light-medium cognitive impairment, medium or medium-high cognitive
impairment, Down Syndrome, Williams Syndrome, autism, Asperger Syndrome, neurological
disorders resulting from trauma or childhood cancer, learning disabilities, quadriplegia,
deafness, depressive disorder, bipolar disorder, behaviour disorders. Whereby three main
macro-areas can be identified: Cognitive disability, phisical disability, mental disability. The
largest represented category is that of the cognitive disability (79%) within this category, the
61% of people suffered from light cognitive disability.
The users of the project were 100 young people aged between 16 and 29 years old, with a
certified disability according the Italian law on disability. 80 of these students were still
included in an educational path.
THE METHODOLOGY The acquisition of autonomy and work-related skills by the students is
ensured through the design of individualized workshops, work experiences and internships.
The individualized planning follows an observation period of variable duration where the
tutors identify characteristics, abilities, potential, training requirements of the students and
define the most effective methods and any compensatory measures to ensure a targeted
learning for each individual. The workshop’s activities are organised in small groups (min 4
max 12 participants) that can be composed by disabled students only, or both disabled and
able-bodied students.
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THE TOOLS The project ensured the development and piloting of some useful tools. The
main are:
The form is filled in for each user in three different size -one filled out by the
social workers and specialists, one by the supporting teachers and one by
Entrance form
psychologists- during the selection interview with the parents. The form
includes information about the personal data, health conditions, behavioral
area, autonomy, school and work, weekly commitments and defines the first
step of entering in the project.
Observation
The observation sheet is completed for each user by psychologists during
form
the selection interview with the parents and by the tutors at the end of each
activity carried out by the users. It contains information related to the
context of observation (workshop, training, guidance interview), the
communication and socialization field, the self-care, the educational skills,
daily-life skills, autonomy outside home, the use of money. The user’s
improvements in each area are reported in this form.
Planning
Within this form are defined the goals to be reached for each activity carried
individual
out by each user (workshop and internships). The indicators and expected
improvements
times to achieve the objectives set, are used to detect the level of user
form
performance in relation to its path. The document is formalized and
managed by the tutor.
Daily Diary
The daily diary is compiled during each workshop and/or training by the
tutors. It describes the activities performed by the user, indicating the skills
acquired, the critical issues and possible improvements.
Portfolio
Filled out by the psychologists involved in the project. This document
individual skills
summarizes the information collected with the previous forms during the
whole path. The document contains a part which follows the scheme of the
European curriculum. It is compiled by the psychologists and can be used by
the users for the work placement.
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3.2 Good Practices from UNITED KINGDOM
-

Example 1: Evaluating the Individual Learning Programme of a Dyslexic
Writer

The need to address spelling and handwriting deficits should be a priority in any Learning
Programme designed to aid writing fluency. In the case of Edward, I decided that the
morphological spelling programme ‘Spelling through Morphographs’, (Engelmann, 2000),
would be an ideal resource for encouraging a better understanding of how words are ‘built up’
using combinations of prefixes, root words and suffixes. ‘Stride Ahead: An Aid to
Comprehension’, (Cowling, 2001), uses a phonological approach based on both pseudo and
real words, and should fill any ‘gaps’ in Edward’s phonological knowledge, whilst having the
added benefit of encouraging reading fluency and furthering comprehension skills. I felt the
combination of these two programmes would provide a ‘double scaffold’ for both visualising
the orthography of known words, and attempting to encode unknown ones.
As for developing working memory, Edward has been encouraged to participate in the
computer based programme ‘Jungle Memory’, which he is currently exploring at home, and I
have also introduced games and activities which promote memory techniques such as pairing,
chunking and linking objects, images and words for ease of recall.
As Edward’s visual memory was found to be strong, I have encouraged him to use
diagrammatic planning frames to support his writing, such as mind maps, grids and linear
plans, which he has found suit his learning style well.
The main areas for intervention recommended in Edward’s Dyslexia Specialist’s Report,
which impact on writing, were:
•
•
•
•
•

building strategies to support planning and organisation
extending the range of vocabulary
memory training
strengthening of residual phonological processing
developing inferential skills

Current strengths were:
•
•
•

a good reading rate, with average comprehension
good long term memory
faster than average writing speed

Considering these points, it seemed that there were several barriers which were intrinsically
linked, and needed to be addressed in equal measure. I also needed to take into account
Edward’s strengths, and capitalize on these when devising strategies to support him.
In order to get a clearer, up-to-date picture of Edward’s writing, I used a particular Writing
Developmental Continuum, developed in Australia, suggested on my Specific Learning
Difficulties Course as being a good model for ascertaining a current writing phase using key
indicators. Having analysed a sample of Edward’s unaided writing prior to beginning his
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Individual Learning Programme, entitled ‘Back in time’ against the Continuum areas for
development were:
•
•
•

greater use of descriptive language, using adjectives, similes and metaphors,
a wider variety of connectives,
greater attention to punctuation, especially the use of speech marks in
dialogue.

The main objective in planning this Individual Learning Programme is to provide Edward
with the strategies he needs to:
•
•
•
•
•
•

understand the writing task
begin promptly with a clear idea of how to plan
structure his work coherently
use a wider range of vocabulary
self-edit for improvement and accuracy of punctuation and spelling
transfer these skills to other subject areas

In creating a Writer’s Toolkit for Edward, I first needed to go back to basics, and review
writing genres, to check whether Edward could recognise the type and purpose of the writing
task. I began by asking Edward to sort a number of different texts into groups, according to
purpose, using labels for each type, for example; instructions, persuasive writing and poems.
We then identified and highlighted the language and features which typified these genres, and
I gave Edward a checklist for each.
I decided to trial various planning frames with Edward to see which best suited his personal
learning style. As Edward has good long term memory and strong visual recall, we tried mind
maps, working clockwise around a central idea, grids, folding the planning page into four or
six sections, and linear plans using bullet points for sequencing. Edward was happiest with the
grid and linear style planning formats, as he found these the most logical and easiest to
remember in terms of layout. I reminded him about ticking off those elements of the plan he
had already used in his writing as he went along, to avoid repetition.
The first issue here was recognising what was being asked of him in the writing task, and this
was achieved through the use of the ‘BUG’ system. The process of deconstructing the essay
question is as follows:
•
•
•

B – Box in the action word; what am I being asked to do? e.g., discuss, describe,
consider etc.
U – Underline key words in the question
G – Glance back; have I missed any important words or information?

Having established the purpose and genre of the writing required using BUG, Edward could
then refer to the relevant checklist to remind him of the features and format required.
As part of Edward’s memory training, I have tried to build some mnemonics and acronyms
into his mental strategies, to help him remember various aspects of his writing. Examples of
these are:
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•
•
•
•

•

•
•
•

VCOP – Vocabulary, Connectives, Openers, Punctuation
This is a reminder of all of the components to be included
Interesting and relevant Vocabulary, including ‘WOW’ words
A variety of Connectives, not just ‘and’ and ‘but’, using a connectives placemat
A range of Openers, referring both to the opening sentence, and to the beginning of
each paragraph, encouraging different techniques such as adverbial starts,
onomatopoeiac or dialogue openings.
PEE – Point, Evidence, Explain
This is particularly useful when writing about studied literature, to illustrate character,
or to discuss themes, or when answering comprehension questions. It is simple to
follow:
Make your Point
Back it up with Evidence; a quote or an example from the text
Explain the relevance of the quote and what you learn or infer from it.

We have also memorised some popular mnemonics for spelling such as:
Big elephants can always understand small elephants (because),
As well as making up some originals:
Never eat cauliflower eat spicy sausages and raspberry yogurt (necessary)
I have been encouraging Edward to use a mnemonic which I devised based on advice given in
The Learning Skills Development Agency & NIACE’s ‘A Framework for Understanding
Dyslexia’ (2004: 17). The Framework recommends checking three times when proofreading:
•
•
•

Firstly check for Content and Organisation
Secondly check Grammar, Expression and Sentence structure
Thirdly, check Spelling.
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COGESS (reminder - rhymes with Progress)
In order to foster metacognitive skills, I have tried to make ‘learning links’ with other
subjects, for example, encouraging Edward to apply the ‘BUG’ System to other essay
subjects, such as History and Religious Studies. I have encouraged him to use planning
frames in other areas, such as writing up a science investigation, and to highlight key words in
vocabulary lists, tests, worksheets and assessment papers, using colour coding.
One of the targets I set for Edward was to introduce more ‘WOW’ words into his writing. I
explained that by this, I meant using powerful verbs, exciting adjective choices, and
interesting adverbs. We created ‘word chains’ using a thesaurus to expand ideas for a given
word, for example:
great- huge-enormous-massive- vast- etc.
I also encouraged the use of the five senses for generating descriptive language, using his
fingers and thumb as a visual reminder for:
What can I see, hear, smell, touch, or taste?
We played oral word games such as ‘Add an adverb’, where we take turns to supply a
different adverb to a given verb, for example:
Edward smiled: happily, cheekily, gratefully, etc.
We had fun creating metaphors using real objects, such as a football, repeating this rhyme to
start each new idea:
‘In my mind, I can see, the object in my hand could be’ …e.g. a planet
We created similes, using common ones as examples, developing more original ideas:
‘ The wet mud was as slippery as a jelly’
One of the contributing factors in fostering the use of a wider vocabulary has been to try and
develop Edward’s confidence and proficiency in spelling. The ‘Stride Ahead’ programme
revises and consolidates phonemes, and breaks words into component syllables to promote
greater automaticity of spelling. It then uses the learned spelling pattern in key words which
are incorporated into short passages to test pronunciation, and encourage reading fluency.
Pupils then answer three questions on each passage to test comprehension, and inference
skills.
The repetitive format, combined with the competitive element of timed reading, has motivated
Edward, who has completed three quarters of the programme successfully at the time of
writing, with visible evidence of spelling progress in his work. ‘Spelling through
Morphographs’ uses the ‘chunking’ of words into their smallest units of meaning, to build
morphographical knowledge, so that learned root words, prefixes and suffixes may be joined
in different combinations.
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The experience of devising an Individual Learning Programme has made me aware of the
many overlapping areas which require simultaneous intervention if learning links are to be
made successfully, and strategies adopted independently across the curriculum.
I am encouraged by Edward’s increasing self-confidence in tackling writing tasks, and hope
that the intervention he is receiving will gradually make writing a less stressful and more
rewarding experience.
-

Example 2: A in Practice Regarding the Teaching of Handwriting to Pupils
in Years Five to Eight in an Independent Preparatory School.

I am a Learning Support Assistant in the Special Education Needs Department of the Upper
School (Years 5 -8) of a mixed, non-selective Independent Preparatory School, with 540
pupils spanning Nursery to Year 8. All children who attend my lessons have been identified
as needing additional learning support in order to reach his or her full potential. Those pupils
receiving reading or spelling support have standardised scores in these areas below or equal to
their chronological age. Those receiving touch-typing support have usually had this
highlighted as necessary in a specialist report, i.e. Educational Psychologist or Occupational
Therapists report. Those receiving hand-writing support have been identified and referred to
our department by class or subject teachers. An effective and individual programme of
assessment and implementation of helpful strategies is necessary to ensure students are being
supported properly in handwriting.
My initial response to handwriting lessons in my school was that they were unimaginative and
prescriptive. Support did not take a holistic view of each child into account or consider any
specific learning difficulties a child may have as relevant to their handwriting. Comments on
students work were often negative, missing individual targets that they could learn and
progress from, e.g. ‘too messy – you must try harder to make your handwriting neater’
The Learning Support Department as a whole was undergoing process of change and I felt
that it was a perfect time to reassess the way we supported children’s handwriting.
The preliminary steps I took to instigating change were as follows:1. Offered myself as a teacher of handwriting. As it was a joint role, close liaison with
the other handwriting teacher was necessary.
2. Added the teaching of handwriting to the SEN Department development plan as an
area for improvement, further highlighting this need to the department in the
beginning of term staff meeting.
3. Changed the venue of handwriting lessons to a larger classroom to allow more
students to attend. Rejected the suggestion of the science lab due to the high stools that
did not offer good posture opportunities for improving handwriting in association with
NHA recommendations.
4. Changed the time of the handwriting lessons from afternoon registration (20 minutes
maximum depending when children came in from lunch break. Realistically lessons
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never exceeded 10 minutes) to Wednesday and Thursday morning registration,
allowing a full half-an-hour.
5. Gave notices via registers and made timetables visible in school to remind class
teachers and students when and where handwriting lessons were and who was to
attend. Further follow up requests were given to teachers in staff meeting.
6. Split the handwriting group. Year 6 attend on Wednesday mornings, Year 5 on
Thursday mornings. This aimed to boost morale as children were despondent at
missing two morning registrations per week. It also allowed more children from each
year group to be referred at the request of class teachers. (In association with the third
step detailed above)
7. Became a member of the National Handwriting Association at a cost of £30 per year.
Made log-in details available to every member of the Learning Support Department
and photocopied the ‘Hands up for Handwriting’ hand exercises for all Heads of Year
and Heads of Department.
8. Prepared an eight week scheme of work with the aim of introducing the children to a
metacognative approach to improving their own handwriting and specifically
individualising support for each child.
All the above steps were met with co-operation from staff and prompted positive results.
Adding handwriting lessons to the Learning Support Development plan ensured that practical
intervention would be monitored and brought the subject of handwriting to the department’s
attention. Moving handwriting lessons to morning registration and providing teachers with
timetables and registers involved teaching staff and began to highlight their responsibility in
improving handwriting of students in their classes. Splitting Year groups enabled more
children from each year to be provided for and enabled the new Year 5’s to feel more secure
being amongst their peers only. It also removed the desire to ‘perform’ to the younger
students for the Year 6’s. The NHA membership provided invaluable and up to date
handwriting information and tips to our department, underpinning the subsequent changes to
the teaching of handwriting in our school.
Further changes were made as a result of findings gained from teaching from the new
handwriting scheme of work, for example, to help the children who had set their own target as
writing on the line, I purchased some paper that has raised lines to help develop a sensory
approach to the teaching of handwriting. Children were then able to actually feel when they
went over the line by accident (i.e. when writing any letter without a descender) as well as
feel the point at which they were meant to take a letter over the line (e.g. when writing letters
with descenders).
I changed the colour of paper used for handwriting worksheets from vanilla white to vanilla.
Whilst none of the children in my handwriting groups currently use coloured overlays I knew
from my previous case study that at least one child in the group suffered from visual stress
symptoms and felt that using vanilla coloured paper would begin to elevate his symptoms of
visual stress as well as those of other children who may be suffering from similar symptoms.
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I realised from staff comments in response to the registers that once a child had been referred
to our handwriting support lessons, subject teachers felt that their part in improving a child’s
handwriting had been done. I therefore tried to involve them more by emailing specific class
teachers to inform them of children’s handwriting targets. A need to involve parents more
became apparent from comments at a Learning Support information evening we held. Parents
were also informed of their child’s targets so that we could provide continuity between home
and school support. In reality, and without the intention of criticising colleagues, a strategy
has to be put in place to ensure that a child’s handwriting targets is being successfully and
positively monitored across the curriculum.
It became apparent that there was not a uniform consideration for what was good handwriting
between teachers and some teachers were sending children with handwriting that was
perfectly good in comparison to their peers. Currently children are referred to handwriting
support lessons based on the idealised view of what is or isn’t good handwriting of specific
staff. These standards need to be uniformed.
Rewarding children for their efforts and achievements across the curriculum to ensure
continued self-assessment and raised esteem in their handwriting became an important tool in
keeping momentum and motivation in improving handwriting going.
I encountered a problem with some students who did not want to be attending handwriting
lessons and did not yet appreciate the overall importance of these lessons. I had to make
handwriting more appealing and age appropriate and therefore changed the Week 8 patterns
lessons from filling in a cartoon outline to a graffiti outline and map of Europe
With this in mind, I visited the National Handwriting Association stand and Morrell’s
Handwriting Bookstand at the TES SEN show and realised that there was a need for age and
interest appropriate material for the children to work from – whether this was a published
scheme or worksheets made by me with interesting information for the children to work from
whilst practicing their handwriting. This will be crucial for providing work in a meaningful
and motivating way.
Another thing I realised was that children with different specific learning difficulties such as
dyspraxia, dyslexia, aspergers syndrome and dysgraphia all have different handwriting
difficulties and I will need take these difficulties in to account when individualising lessons.
The standard and expectations for good handwriting in our school is high. Support is available
and a handwriting policy exists. The effectiveness of this support and policy needed updating.
The steps detailed in the methodology forced the wheels of change into motion and enabled
an assessment of what was not working well with regards to handwriting. Despite these
changes the improvement of handwriting support in our school is in a developmental phase.
Before the true effectiveness of the changes can be ascertained further steps and development
need to be taken; there is still a long way to go before the improvement and effectiveness of
changes to handwriting lessons can be fully critically assessed.
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Example 3: A Profile of a Pupil with Specific Learning Difficulties

The subject of this report is a young person with known Specific Learning Difficulties
(SpLD). Throughout the report, which is presented as a case study, the young person will be
referred to as Mary to maintain confidentiality.
Mary attends a private, co-educational performing arts school (8-19 years) where she is a fulltime boarder. The curriculum is divided equally between vocational and academic subjects.
The author is a Learning Support teacher at the school who teaches the pupil weekly, on a
one-to-one basis.
The purpose of this study is to identify and analyse the learning difficulties of Mary and to
audit the teaching provision that is in place to support her. A report will be prepared for the
author’s line manager who is Head of Learning Support at the school.
The rationale for undertaking this case study is to help the author have a better understanding
of the nature of Mary’s learning difficulties and needs and how to address them.
In order to build up a picture of the pupil, data about her was collected from a variety of
sources. An overview was obtained by talking to academic staff, including Learning Support
Assistants (LSA), vocational and pastoral staff, parents and the pupil herself. A semistructured interview was prepared and carried out with Mary in a familiar room, where she
was put at ease. In addition, she completed two questionnaires on metacognitive assessment.
Mary is a fourteen year old, Year 9 pupil who is studying Theatre Arts for her vocational
component. This involves drama, dance and singing. She is friendly, caring and well-liked
by both her peers and staff. As a responsible and reliable person, she is a good role model to
the younger pupils. All staff comment on her enthusiasm, commitment and hard work.
Although Mary struggles academically and, to a lesser degree, vocationally, she always
perseveres and makes a determined effort right across the curriculum.
Mary grew up within a supportive family. Throughout her primary education, her difficulties
with literacy and numeracy were never identified. It was only when she started her present
school, at the age of eleven, that concerns were raised by her teachers.
Her Cognitive Ability Test (CAT) scores, in Year 7, ranked Mary as bottom of her cohort.
Her mean standardised assessment score of 85 was below average, indicating low cognitive
ability and/or underachievement. A LASS screening test produced spiky results, showing the
possibility of dyslexic tendencies.
In May 2010, Mary was diagnosed, by an educational psychologist, with dyslexia and mild
dyspraxia. Such co-occurrence is not uncommon. Rose (2009) defined dyslexia as: “a
learning difficulty that primarily affects the skills involved in accurate and fluent word
reading and spelling. Characteristic features of dyslexia are difficulties in phonological
awareness, verbal memory and verbal processing speed.”
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According to the Dyspraxia Foundation (2010), “dyspraxia is an impairment or immaturity of
the organisation of movement” and “is associated with problems of perception, language and
thought.”
The educational psychologist’s findings showed Mary to be of low average ability but of
average potential. Her Specific Learning Difficulties affect her processing abilities and her
memory. This is partly reflected in her exam results which, overall, placed her in the bottom
four of her year group over the last three years.
Mary has weak phonological processing skills which hinder her perception of certain sounds
or phonemes within spoken words. This affects her spelling so that she wrote “indition” for
edition and “imagation” for imagination. In addition, she has difficulties with her longer term
visual memory for finer details so that complex letter strings in words are not remembered.
She wrote “carrage” for carriage and “desighn” for design. In a recent test of non-words that
sound like real words, the pupil scored 45%, reflecting this weakness in phonological
processing.
Mary has weaknesses in her long term auditory sequential working memory. This can cause
difficulties in developing literacy skills, especially phonological awareness. In the classroom,
it can make it difficult for the pupil to follow a series of instructions and to listen and take
notes simultaneously.
The speed at which Mary can process incoming and outgoing information is also
compromised. This can cause her problems when copying from the board, when absorbing
oral instructions or information and in trying to complete work within a time limit. To
compensate for this difficulty, Mary received 25% extra time in examinations. Recent
changes in access arrangements for examinations have resulted in the pupil still qualifying,
but due to a low standardised score (83) in reading comprehension rather than in processing
speed.
The dyslexia affects how Mary learns in all areas of the curriculum. Mathematics is
challenging and methodology has to be revisited frequently. Learning the times tables is still
a struggle due to poor auditory sequential memory. She has very weak spatial skills making
map-reading and drawing diagrams a challenge. She cannot read music as her dyslexia
hinders her ability to interpret musical notation. Consistently low examination results in
French have resulted in Mary no longer studying the language.
The mild dyspraxia that Mary displays affects fine motor skills. Although her handwriting is
neat and legible and her writing speed is good, her hand aches frequently. This is because she
grips her pen very tightly, with all fingers holding it, and presses very hard on the paper. The
pupil is reluctant to use a laptop in class.
Dyspraxic tendencies also affect Mary’s gross motor skills which, in turn, hinder her ability to
follow instructions accurately in Dance. When she first started Dance lessons she was unable
to tell her left from her right and had difficulty co-ordinating her arms and legs. With
practice, over time, she has improved, particularly in Ballet where the core of the body
remains stable and movements of arms and legs can be isolated. The structure of Modern
Dance is more challenging for Mary and requires greater practice of dance moves.
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Mary is well-aware of how her dyslexia and dyspraxia affect her learning. She has adopted a
variety of strategies to help her cope:
•
•
•
•
•
•

Excellent organisational skills, both personal and work-related
Science - deliberately sits between two very able pupils as no LSA present
Drama - learns scripts by repeating each line aloud and then in her head until
committed to memory
Music - learns tunes by ear
Dance - remembers left and right by picturing herself holding a pen
Exam revision - revises well in advance, making neat, well-organised notes; makes up
tunes and her own mnemonics to aid memory

Pupil Strengths
As observed during three lessons:
• Arrives for lessons punctually, with all necessary books and equipment
• Well-behaved
• Good concentration
• Completes all tasks set
• Work carefully presented with attention to detail
• Participates well in question and answer sessions
A skills-based questionnaire identifies further strengths, as well as weaknesses, from the
pupil’s perspective.
Learning Styles
Mary’s preferred learning styles in order of preference are:
1. Visual
2. Kinaesthetic
3. Auditory
The Theatre Arts course places great emphasis on kinaesthetic learning.
Computerised Assessments
Further assessment involved administering two computerised tests to assess Mary’s literacy
issues at the present time. Lucid Exact showed her weak phonological processing skills
affecting reading accuracy. For example, she read “carer” for career and “series” for serious.
Dictated spellings showed the same processing difficulty, with phonemes being missed out
and mixed up, as in “bionclues” for binoculars. Visual memory problems led to errors with
complex letter strings e.g. sphere was written as “speer.”
The Edinburgh Reading Test measured Mary’s reading age as one year and three months
below her chronological age. The results were variable. She could skim passages very well
but struggled with vocabulary. Her weak memory, resulting in an inability to retain
information, caused her to perform poorly on one reading sub-test.
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A comprehension test emphasised Mary’s weak inferential skills. Overall, sixty-six per cent
of the population would perform better in the test.
Teaching Provision and Support
In keeping with the 2010 Equality Act and as recommended by the educational psychologist,
Mary receives support with her learning across the curriculum. She attends two half-hour,
one-to-one Learning Support lessons per week in both Literacy and Mathematics. Targets for
her Individual Education Plans are based on recommendations from the educational
psychologist’s report. In addition, Mary is provided with three ten-minute sessions per week,
by an LSA, in which she follows the Toe by Toe reading scheme. This is a highly structured,
multi-sensory approach to the teaching of reading, together with memory bonding. The LSA
supports both Mary and others with SpLD in most academic and vocational lessons, providing
continuity across the curriculum.
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3.3 Good Practices from POLAND
-

The project method as therapeutic strategy for education in working
with children with partial disorders

Method of projects provides opportunities to demonstrate their skills to all children
regardless of the possibility of perceptual, intellectual level and social status. It is of particular
importance for students coming from dysfunctional families, not having the proper
functioning of patterns in the home environment. Motivated to acquire skills for life outside
of school.
In this project method selected problems are developed in one or more days, or for
longer periods of time. Another advantage of the method of the project is to support the
educational process in the various forms of student activity, in which children will acquire
skills, develop their cognitive abilities, learn to communicate, negotiate, learn emotional
control, conflict resolution, learn responsibility for own work and colleagues, co-in teams.
Method of projects is characterized by two essential features: a focus on children's
activities and a desire to move closer school to life through the problematic understanding of
the teaching material and rejection of the systematical curriculum. Curriculum and
organization of teaching here is dictated by the needs and interests of the child, care for their
experience.
In this method the students plan to what they will do. First, they select the function, and
learning and teaching material followed that function. This is particularly important in
working with children with partial disorders, because it allows for the combination of the
learning process with compensation. It is not about the rework of teaching material but about
doing, solving various problems, empowering students, cope with problems and setbacks. The
student has the opportunity to acquire the skills and habits of self-scheduling. Independent
student work gives them a chance to arouse their personal involvement, interest in the subject,
the ability to demonstrate their ability in varying degrees, encouragement, acquire confidence,
the manner of presentation.
The project method gives equal opportunities of work and cooperation of all children. It
is a method of liberating activity, independence, motivation, entrepreneurship, creativity and
diversity of communication. For teachers, a project method is a challenge that requires them
to assume the role of steersman steering complicated process of educating children. Teacher
has to organize work on a project that included a time on the project and time to rest, so that
the teacher must set realistic deadlines for the various tasks. Method of projects gives
possibility for children to work on the project for several hours one day, but only for just a
few minutes another day, for example. Differentiation time is dictated by the type or stage of
the project. The teacher should create an educational situation in which the student becomes
an explorer, researcher, and is solving problems, and using their knowledge and skills in
practice. According to this principle, by the project method, children acquire different
knowledge and skills in the classroom in their environment.
The teacher can not allow for a situation in which the project will dominate the learning
process. He must take care to keep balance between the implementation of projects and
exercises of the basic academic skills. Preserving a healthy proportion, distancing teacher to
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innovative methods, not going from one extreme method to another, ensure proper
implementation of the projects and educational diversity. The method frees in teacher
creativity. It gives the opportunity to improvise, flexibility, openness to the needs of students,
their interests, and correct of development of the disorder of specific physical or mental
functions.
In each method, and especially in the project method based on self-reliance and planning
work by the students the teacher must remember about the adaptation of the requirements for
the ability of students and the specific conditions of their work.
Quoted: W. Glińska, The project method as therapeutic strategy for education in working
with children with partial disorders;

-

Educational work program with student with emotional disorders (in
gymnasium)

Aims of program
The program, in its concept, is to help a child with emotional problems at school. Children
with emotional problems in the classroom are often burdensome for the teacher and peers.
These children are often a spark of conflicts between students, their behavior affected the
completion of tasks that the group is committed to, bring tension, instability, and what is very
important force teachers to focus attention on them at the expense of other children. The
teacher appears in such cases, the tendency to use disciplinary measures against such students
and to protect the class, as well as themselves from oppressive situation. The effects of such
actions are usually short-lived, and then usually there is a deterioration of behavior. This
program shows that a better and more lasting effects can be achieved by trying to remove the
causes of difficult behaviors.
Keep in mind that the primary cause of emotional disorders is the lack of security and
self-esteem in children. Therefore, the creation of conditions in which the children would
have a chance to feel that they are safe and valuable, is the best way to help children with
emotional disorders.
Methods of Work
• observation of the student during the school day - noticing signs of emotional distress;
• individual work with students;
• presenting problems of children with emotional disorders on an individual interview with
the parents;
• establishing close and systematic cooperation of parents in the form of regular meetings on
solving educational problems of the child;
• meetings with a team of teachers who work with the class, the development of joint
educational activities;
• ongoing collaboration with the class teacher and the school psychologist;
• exploring environment - an interview.
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AREAS OF ACTION
School’s Activities as the Organizer of the Comprehensive Educational Actions on a
Student
• organization of schools should provide children with a sense of law and order;
• rules governing the life of the school, determining what are the rights and responsibilities of
students and teachers, should be clearly defined and strictly adhered by all;
• agreements concluded with the students should be honored, and the impact of momentary
moods on the treatment of children and their evaluation as far as possible eliminated;
• compliance with these measures will reduce the number of uncertain situations, thereby
causing danger to children also show them that they are treated seriously by adults, which
means that recognizes their value.
Activities of School Pedagogue in Relations with Student
• introduces an atmosphere of mutual goodwill;
• trying to understand the child, his behavior is treated as a sign of problems, not bad will;
• build an atmosphere of trust and security in the relationship teacher - pupil;
• turns sympathetic interest in his problems;
• helping child to discover his value, promotes the development, which may include areas
such as after-school sports, art activities, organizational activities, social and many others;
• helping child in finding space in the peer group;
• has consequences in their educational activities;
• organizes friendly help for the needy and supports all forms of social action.
Activities of School Pedagogue in Relations with Parents
• is able to cooperate with the child's parents;
• talks with his parents in such a way that they are seeking a common solution to the problem
child;
• provide parents with pedagogy and psychology knowledge to help them facilitate their
contact with the child;
• avoids the situation in which only criticizes the behavior of the student, speaks only of the
problems that he/she makes and delivers a monologue "as it is, and it should be like this";
• creates together with parents constructive ideas on how to deal with a child in school and at
home, so these effects could be used to solve problems the child;
• a suggest, in appropriate way, a need for contact with a specialist: a psychologist or a doctor
if needed, also directs to the Psychological – Pedagogical Counseling Office.
Activities of School Pedagogue in relations with the educator, psychologist, Directorate,
Team Teacher Working With Class,
• agree on a common line of conduct towards the child;
• consult their educational work with the management, the tutored and school psychologist;
• seeking clarification (from a school psychologist), what is going on in the psyche of the
child, that he/she behaves in a manner that is difficult and disturbing, and is guided what line
of conduct towards the child-raising is best.

GUIDE no. 526283-LLP-1-2012-1-IT-COMENIUS-CMP

39

-

Child with adhd in mainstream education

Attention deficit hyperactivity disorder is diagnosed when present sustainable ways of
behavior are manifested as:
1. Severe disturbance in attention,
2. Hyperactivity,
3. Excessive impulsiveness.
Relatively many children have these problems, but we are talking about ADHD only
when these symptoms are disproportionate to their age and level of development of the child
and when they become a source of failures at home, at school, have a negative impact on the
learning and development of children.
A very important factor that determines the functioning of a child with ADHD, is a
school. The more punishing and rejecting the school is, the more negative messages (stigma,
ridicule) give teachers, the worse is the functioning of a child with ADHD. To avoid such
situations it is essential to have the knowledge of the characteristics of children with ADHD
by the teacher and to adapt the learning system and providing the information to real
capabilities of a child. It is important to understand the child and to accept his inability. The
child should be helped in acceptation of their weaknesses and in learning how to live with
them without loss of self-esteem. You have to help him, so he/she might rely on their own
efforts. School is an environment in which there are a lot of very difficult tasks put in front of
a child. To able to cope with them, there should be developed and provided appropriate
methods of knowledge transfer and educational methods that will be tailored to the individual
needs of the child. They should be used by their parents also. (M. Kłosek, The method of
working and therapy of children with ADHD)
The difficulties of a child with ADHD in the functioning in the school.
Psychomotor hyperactive child has difficulty with a quiet, long seat on the bench.
He/she most often is spinning on a chair, playing with objects or school supplies, books,
dumping things on the floor causing a stir. He/she is walking in the classroom, not being able
to refrain from leaving their place. He/she is tired of his/her educational activities that require
concentration and attention span. He/she likes physical activities.
In the functioning in a school a child with ADHD, it is further noted:
• Failure to comply with the rules and principles of team games,
• Demanding immediate praise and rewards,
• Operation without thinking about the consequences of their actions - acting on impulse,
• Exploding of anger, aggression, verbal and physical - their uncontrolled reaction
• Works rapidly, provokes, uses vulgar words
• Works chaotic, does not end the started work,
• Forgetting, losing their belongings, the continuing lack of school supplies (briefly looking
for their lost things, and then states that they cannot work because of their lack and forget
about the problem).
The main principles of work with hyperactive children are:
1. Consequence in the proceedings, putting clear boundaries, what the child can and cannot
do.
2. Determination of not very distant goals and identify ways to achieve them.
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3. Systematic accustom the child to finalize the entire started task.
4. Constant monitoring and recall of the duties and assistance in their implementation.
In the case of inappropriate behavior of a child, teacher response should be:
1 Quick - immediately after iniquity.
2 Effective - that is brought to an end.
3 Fair - weight penalty should be appropriate to the misbehavior.
4 Good points - the punishment should be appropriate to the misbehavior.
5 "A friendly" - the child has to feel that is still liked by the teacher.
6 Verbal - absolutely should avoid corporal punishment.
Proposals for use in the classroom for teachers who teach students with ADHD:
1. The organization of teacher’s work: benches should be set close to the teacher, at some
distance from the other children, and away from windows and doors. It allows the teacher
for a continuous monitoring, allows for frequent contact - additional instructions, limit
distractions.
2. Improving organizational skills of a child:
- Establishing clear rules in the classroom (in the classroom all children are sitting on the
spot, working on their task, only one person is talking aloud in one moment)
- Establish a routine activities which helps to prepare to work,
- The drawing up of a clear plan lessons,
- Check that the child has written down all important information, including homework
- Monitoring of a child’s place of work.
3. Stimulating the child's attention:
- The transfer of learning content and tasks briefly and concisely, in small doses, in order
to take advantage of short focus of child
- Respect for the child the time limit on the task,
- Carrying out an ongoing review of the work,
- Dividing the material into parts, less homework;
- Maintaining eye contact with the child,
- Highlighting the key issues, such as highlighting them in different colors,
- Diversification of tasks and preparing them in an interesting way for the student, the use
of illustrations and materials that children can touch and manipulate,
- Proposing the activity that requires the involvement of students,
- If necessary, taking several minutes intervals.
4. Improving the capacity to listen:
- Preparation of short instruction, consisting of simple tasks,
- If necessary, repeat by the teacher the instructions,
- Encouraging the child to repeat the command after the hearing,
- Information that communicates key messages,
- The use of visual aids.
5. Creating for a child, a natural situation to physical reaction (watering the flowers, cleaning
the board).
6. Rewarding for all, even the smallest achievement.
7. Communicating with the child's parents to provide information how to prepare for next
classes, test.
The best results are achieved by the multidirectional action, combined with family
counselling, parenting skills training and child therapy.
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That action shoul include:
Diagnosis - the whole therapy begins with the diagnosis of the disorder.
Education - a clear understanding of what is ADHD, can better understand how it affects
the whole of life, and what action should be taken.
3. Structuring - is the introduction of external discipline and control of persons with ADHD.
It is helpful to have: diaries, daily detailed plans, setting goals, lists of things to do, that
is, all these activities, which will help reduce the internal chaos in the lives of people with
ADHD.
4. Training, which can be combined with psychotherapy. It is good when a person with
ADHD has its own "coach" or someone who will give you tips, upholds the spirit,
reminds and helps to continue the task. Therapy is indicated if the disorder is
accompanied by depression and problems with self-esteem.
5. Drug therapy - drugs help to focus, reduce the sense of confusion and anxiety.
Medications used to treat ADHD can clearly help, but do not remove the causes of the
disorder.
1.
2.

A child with severe attention deficit hyperactivity syndrome requires special conditions of
education, which regular school is not always able to meet. The child with ADHD should be
located in a quiet, little numerous band class, which provides an opportunity to correct its
functioning.
There should be preferred an integration class, which definitely a student with ADHD
should attend. It is not a very large class, with the assisting teacher. In particularly justified
cases, you can apply for your child for additional remedial classes or individual learning.
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Adapting educational requirements for individual needs and
psychophysical opportunities of students with dyslexia in mainstream
education

Adapting the educational requirements to the students with special educational needs Student with dyslexia
The teacher basically has no choice, dyslexia does not allow for lower quality
requirements. Students, with at least an average intellectual efficiency, who wish to pass the
final exams and graduate in the future, and that exams in order to maintain its importance,
must have the right, at least the average, the level of requirements.
Field work for the teacher will be a care for the emotional development of such
student. Teaching is in fact very important, but even more important is to prepare children to
cope with life, and this child needs sensitivity, imagination, confidence in their own strength
and ability, regardless of who they will be.
General rules of conduct with a student with developmental dyslexia:
1. Avoid the loud reading of the whole class;
2. Limit reading of the extensive reading material for the most important chapters;
3. Control the level of understanding of independently read command by the student;
4. Due to the slow pace of reading and / or writing reduce the number of jobs
(commands) to comply with the prescribed time for the whole class or extend the
time for the child with dyslexia;
5. Limit articles to read and to write during the lesson to the necessary notes;
6. Written tests should be limited to the checked messages, in tests should be used
methods of multiple choice, unfinished sentences, texts with gaps;
7. It is a preference for oral utterances;
8. In science subjects, while performing operations that require strict multiple
transformations, the child should be allowed to comment on the interpretation of
their activities. In the assessment of the student's work is to include an indication
of the correctness of the reasoning, not just the accuracy of the final result. In the
case of written work in science subjects and subject related to them, the teacher
should pay attention to the graphical layout of the tests – below the content of the
task there should be a free space on a solution.;
9. Avoid pulling out to the answer;
10. It is good to sit a child close to the teacher;
11. Alleviate the criteria of requirements in foreign languages;
12. During the assessment of written work do not take into account the correct spelling
or assess it descriptively;
13. In the case of a student with dysgraphia it is advisable to accept the printed letter,
writing on the machine, the computer, especially the extensive work (essays,
papers). Also, do not judge the aesthetics of writing.
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14. The teacher should know well the specificity of the problem of dyslexia and
dysgraphia, dysorthography, because it will enable him/her to understand the
problems and contradictions of a child, for example, between a good knowledge of
the historical facts and the difficulties in their chronological order, knowledge of
the geography and the inability to get an overview map, multiple prescription the
text in order to improve works (homework) and commit when prescribing more
and more mistakes, reading many books and spelling errors in the often repeated
words, pretty rewrite several lines and scribbling in a notebook pages later, a good
musical ear and inability to learn to read music , etc.
Symptoms of disorders and forms, methods, ways of adapting the requirements for
students with dyslexia in school subjects: FOREIGN LANGUAGES
Symptoms of disorders:
• difficulty in remembering words, grammatical structures,
• problems with the building of oral utterances,
• difficulty in understanding and remembering spoken text or recorded on tape,
• problems with distinguishing between similar-sounding words,
• errors in the writing - the difficulty of distinguishing between similar words - loosing
small graphic elements, lowering and adjustment letters,
• difficulties with writing, despite the good oral utterances,
• problems with writing the words in the correct grammatical form,
• loosing small graphic elements, lowering and adjustment letters,
• problems with writing the words in the correct grammatical form.
Forms, methods, ways of adapting the educational requirements:
• provide easier task,
• do not pull out for immediate answers, give more time to reflect and guide the words,
phrases,
• give more time to master a particular set of words,
• slow down in speaking words and phrases, and even speak them exaggerated
correctly,
• allow to use the recorder in the classroom,
• explain the new words with Polish counterpart, in narrative form, giving a synonym,
antonym, image, create a new connection with the expression,
• in remembering the spelling use the visualizing the word, spelling, writing with finger
on the bench, writing letters to the diversity of color,
• allow the use of the textbook, while reading a text by the teacher ,
• in teaching grammar algorithms use graphic form (charts, tables, figures)
• in the presentation of the material combined the Polish grammatical with the
characteristic of a foreign language
• carry out a discussion on topics related to students’ interests,
• provide more time for oral and written work,
• liberal judge of the correctness of spelling and handwriting graphics,
• assessed for knowledge and effort put into mastering the language, place greater
emphasis on the oral utterances.
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Selected methods and exercises used in working with dyslexic children
To work with dyslexic children are used a number of different methods.
These include methods based on motion exercises, relaxation methods, and methods based on
the improvement of disordered function. Some of them are methods that are primarily aimed
at education of children ready to learn reading and writing, all - whether entirely or only as
individual exercises - can be successfully used in working with dyslexic children.
1. Good Start Method
The Good Start Method is in Poland modification of the original method, developed
in the 40's in France by the physiotherapist of The Bugnet, which is called Le Bon De` part that is good departure, taking off, go. Its aim was to exercise while movement and exercise
cognitive function, necessary for the activity of writing, activating and improving the
functioning of the centers in the brain, involved in the process of reading and writing. The
method of good start was developed to polish conditions in the 60's by prof. Marta
Bogdanowich and since that time she has worked on the development of its successive
modifications.
"The aim of the Good Start Method is at the same time developing language
functions, perceptive functions: visual, auditory, tactile, kinesthetic (feeling of movement)
and motor, and the interaction between these functions, that is, perceptual-motor integration.
These are the functions that underlie complex reading and writing activities. Improvement in
this area, as well as the development of lateralization (exercises to determine the dominant
hand) and the orientation of the right and left side of the body, it is advisable for children
preparing to learn reading and writing, while necessary for children who present with delays
development of those functions. The Good Start Method activates the psychomotor
development and also is method of psychomotor rehabilitation. In the Good Start Method we
can identify three basic types of exercise:
- physical exercises,
- motor and auditory exercises,
- motor and auditory-visual exercises.
Classes proceed always at a fixed schedule. The method of a good start is very
versatile in working with children. Elements of a good start method shall be used for
introducing the letters in the classroom, in the form of middle – classes exercises, in order to
improve motor skills of younger students classrooms. It is used not only to improve the
activities of the individual analyzers, participating in the process of reading and writing, but
also to develop synergies between them, which is visual-motor and auditory coordination.
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2. Educational Kinesiology by Dennison
Paul Dennison is the creator of educational kinesiology. It is a simple and effective
method of supporting the natural development of each of us. Its main task is the integration of
thought and action, the perfect interaction of mind and body.
Educational Kinesiology is becoming increasingly popular in the treatment of children
with specific learning difficulties of reading. This method works well with dyslexic children
and other school problems and disabilities resulting from the various malformations.
This universal method allows you:
- To overcome stress and tension,
- To communicate with other human beings,
- To overcome the difficulties associated with dyslexia.
Paul Dennison (American educator) developed a method which aims to integrate the
brain. As we know, the brain is an organ symmetrical, and each cerebral hemisphere has a
different task. The right hemisphere of the brain is responsible for emotions, learning,
perception of space, long-term memory. Left cerebral hemisphere (in right-handed) is
responsible for: thinking, analysis, seeing the details, check the word.
With the harmonious cooperation between the two hemispheres children easily
assimilate new knowledge and skills. If, however, there is an imbalance between the two
hemispheres work, there arise the various disturbances. Then the student may have problems
with reading and writing, and even expressing emotions. Such exercises as: alternating
movements, lazy eight, points to think - lead to the integration of the two hemispheres of the
brain, which results can be: smooth reading and improvement of concentration. More
information on the method, a detailed description of the exercises can be found in the
publications of P. Dennison.
3. Exercises to develop visual perception and memory
Exercises that improve the visual analyzer functions should take into account all of its
aspects: observation, analysis and synthesis of directivity and visual memory.
"The most important elements related to visual perception, which affect the mastery of
reading and writing, shall be: the ability to fast recognition of visual images (perception,
automation of synthesis), the ability to recognize the relationship between the whole image
and its component parts (analysis and synthesis), directional and spatial orientation, visual
memory and visual and motor coordination. "
Important is also the need to develop the ability to transfer the temporal order of
ranking of elements in space and the habit of organizing and tracking of horizontal rows from
left to right. This is very important in the preparation for writing the child because of the
direction of drawing letters.
Exercises of perception and visual memory can be realized by using either a specific
material (pictorial, geometric) and abstract (letter, digital). Here are some examples of
exercises of perception and visual memory by M. Bogdanowich:
- Submission of the image,
- Stacking blocks,
- Geometric puzzle,
- Playback of geometric designs from memory,
- Counting elements superimposed,
- Finding the hidden element or pattern in picture,
- Identifying the elements which are arranged in a pattern,
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- Memorizing the digital system, and after a short exposure recreate it from memory,
- Guessing a word by deleting unnecessary letters,
- Creating of the given word as many new words as possible.
Exercise should not be long-term (approximately 20 - 25 minutes) so as not to be
tedious for the child. Note, however, that the condition of their effectiveness is consistency.
Should be continued until the child will not be manifested any problems with their correct
implementation.
4. Exercises to develop auditory memory and perception
This type of exercise is aimed at improving the auditory perception: focus on auditory
stimuli, ability to differentiate sounds and their location, analysis and synthesis of sound,
proper articulation, auditory memory, and auditory-visual and auditory-motor coordination.
At the beginning, auditory exercises can be based on the sounds of the world around
the students and rhythmic music, but the basis for therapeutic work are corrective exercises
based on the sounds of human speech - exercises of phonetic hearing, auditory analysis and
synthesis.
5. Exercises helping in learning the skills of reading and writing
In the reading exercises, in addition to improving the accuracy, must be improved the
technique and speed of reading and writing, children should be initiated to reading
comprehension, and in case of disgraphic disturbances - continue to work on the graphics of
the magazine. In the therapeutic work, are used the following forms of exercise:
- Holistic reading of syllables and words,
- Reading words, sentences, texts syllables,
- Reading of syllables and words in a short exposure times,
- Alternate reading of syllables, words, sentences,
- Selective reading loud and quiet,
- Reading with shutter (the window),
- Choral reading,
- Exercises with understnading of the text.
Exercises in writing, which should be proceeded immediately after reading exercise:
- Involve the same teaching material,
- Throughout the exercise, pay attention to the correct direction of drawing letters,
- The introduction of new letters, use patterns conducive to the merger,
- Do not work too long on single letters,
- To implement the child to self-control,
- All errors should be corrected,
- Be aware of the correct posture while typing.
A necessary condition for the correct letter in terms of graphics is to achieve
efficiency of large and small motor skills. For this purpose, it is recommended the generalphysical stimulation - exercises with elements of throwing of balls, running, jumping, etc. which regulate muscle tone and improve the precision, speed, coordination, fluidity of
movement.
An alternative to the tedious exercise of reading and writing by conventional methods,
is the use of a computer to work with dyslexic children. Educational programs that include
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exercises to help you work with dyslexic children - in the development of visual perception,
auditory perception, and integration of motor and perception processes - increase the
motivation of children to work, improve their attitude to it, and are liked by the children.
-

Project: "The friendly school for students with dyslexia"

The project „The friendly school for students with dyslexia” is addressed to Primary
Schools and Gymnasiums In Warsaw and surroundings.
The aim of the project " The friendly school for students with dyslexia” is to enhance
educational and life opportunities of students with dyslexia or learning difficulties in reading
and writing by providing them with specialized psychological and pedagogical assistance.
Providing assistance is based on "A model system of prevention and psychological
and pedagogical assistance to students with dyslexia," which is a standard of behavior to
students with specific learning disabilities, and is consistent with the objectives of the
Regulation of the Ministry of Education of psychological and pedagogical support.
Summary of the implementation of the first edition – The friendly school for students
with dyslexia
The aim of the project was, among others, diagnosis of care for students with
developmental dyslexia in selected schools and the promotion of a friendly school model for
students with dyslexia.
The first edition of the program included the school years 2010/2011 and 2011/2012.
The project joined 47 schools, including 10 Junior High Schools, 3 Groups of Schools
and 34 Primary schools. The title of Friendly School for Students with dyslexia were awarded
31 schools.
During the implementation of the program were undertaken the following activities:
• As part of the proposed program were free training for teachers, individual
consultations and technical support of experienced professionals in the field of
psychological and pedagogical assistance for students with dyslexia.
A detailed list of training courses held by the organizers of the program (educational
counselors in Warsaw in terms psychological and pedagogical support):
1. “The friendly school for children with dyslexia” - a discussion of objectives and principles
for the participation in the program - 4 meetings: October 6, 2010 hrs. 10:00, 6 October 2010
hrs. 16:00, 20 October 2010, 9 November 2010
2. The inaugural meeting of the coordinators of the project - “The friendly school for children
with dyslexia” – December 1, 2012
3. Seminar: “The friendly school for children with dyslexia” - European Dyslexia Awareness
Week - June 1, 2011
4. Multiple intelligences in the teaching of spelling - March 22, 2011
5. Organizing and providing psychological and pedagogical support in a view of new
regulations of MEN. Construction of the PDW, KIPU and IPET- March 31, 2011
6. Construction of the recovery plans in individual and group therapy in work of specialist
teacher of pedagogical - April 19, 2012
7. “The friendly school for children with dyslexia” – a summary of the first edition of project,
discuss of the model report -March 9, 2012
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There were done an evaluation of the active participation of representatives of the
schools in the meetings with the organizers of the project, there were also monitored the
program of activities implemented in selected schools by the coordinators (such as the
celebration of the European Dyslexia Awareness Week).
Each school that has joined the program received a multimedia presentation of
directions for the program.
Have been developed (in the form of a multimedia presentation) data on the forms of
psychological and pedagogical support for students with dyslexia and with the risk of dyslexia
in schools participating in the project.
Formal summary of the first edition and the presentation of certificates, held in
October 2012.
The organizers hope that the results of the activities carried out within the project
among others early recognition of the specific difficulties of students and school support
specialists helped to develop standards of behavior towards students with difficulties and to
create a school where they have the opportunity to develop their abilities.
The second edition of the project
The second edition of the "The friendly school for students with dyslexia", includes
the school years 2012/2013 and 2013/2014. The project joined the 55 schools (primary and
secondary) from Warsaw and surrounding areas. The first joint initiative in the second edition
was the Spelling Contest for Friendly Schools for Students with Dyslexia.
Quoted:
Project
„The
friendly
school
for
students
with
dyslexia”,
http://www.wcies.edu.pl/index.php?option=com_content&view=article&id=408&Itemid=1,
http://www.wcies.edu.pl/media/system/pdf/podsumowanie_realizacji_1edycja.pdf
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Child with asperger syndrome in mainstream education

Asperger syndrome is the mildest form of comprehensive developmental disorders.
This disease is diagnosed more frequently, and many children with Asperger is a public
school students. In due to the difficulties in adapting to school duties and difficulties in the
functioning of the peer group, a child with Asperger syndrome may not be accepted by their
peers.
Children with Asperger syndrome is characterized by:
• cognitive development within normal limits,
• basically the normal development of speech,
• a passion for behavior routines and rituals,
• restricted interests and activities,
• often occurs motor clumsiness,
• impaired development of social skills.
In earlier times, when the child is not expected to have significant skills in the social
sphere, these problems can be unnoticed. People with above-average intelligence symptoms
can be spotted only in adolescence, when revealed more discrete problems in social
functioning.
1. Children with Asperger syndrome at school
In the process of teaching and education of children with Asperger syndrome is
important customization requirements and working methods according to real problems
(deficits) occurring in the student, while taking into account its strengths. Children generally
remain under the care of the psychological-pedagogical counseling office, which institution,
depending on the individual needs of the student, shall decide on the need for special
education with recommendations for implementation by the school.
Student's educational success depends on understanding the problems of teachers and
educators, of their tolerance, understanding and acceptance of the fact that a student with
Asperger syndrome will require more support and involvement from the teacher than his
healthy peers. It is essential for the success of supporting activities of such a student, that the
school has good cooperation with parents / guardians.
Teaching children with Asperger syndrome may take place in a mainstream school or
integration school. You may want to employ a teaching assistant who will assist the student
while working on lessons, and during his social contacts. Remedial classes serve adapted to
the student explanation and / or development of the material processed currently in class.
Individual tuition is contraindicated in the home, because it can strengthen and deepen the
problems in the social sphere.
Teachers who have been taking care of a child with Asperger syndrome or a wellfunctioning child with autism, should not only support him in the teaching process and adapt
teaching methods to their needs but also ensure their social inclusion, combating secondary
emotional disturbance through the protection of children against violence and rejection from
peers. In contact with a student with Asperger syndrome important is supportive, friendly,
creative and at the same time consistent and predictable attitude of teachers.
Hans Asperger in 1944, highlighting the importance of teacher attitudes in the care of
the child said: The children (with Asperger syndrome) often show a remarkable sensitivity to
the personality of the teacher. They can be taught, but only by those who prove them true
understanding and feeling, by the people who prove their kindness and more importantly - a
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sense of humor. Important, emotional attitude of teacher influences, unintentionally and
unconscious, the nature and behavior of the child.
2. General guidance for the teacher to work with children
• adapt to the individual needs of the student the place of learning and teaching;
• help the child to acquire skills in the "executive functions" such as organizational skills and
ability to learn;
• use a model of education based on experience; support given information by written text or a
picture, illustration, film;
• present new concepts or abstract material in the most concrete way;
• creatively use the student's interests, eg if he is interested in dinosaurs, let him count the
dinosaurs, and not, for example crayons and pencils if possible, connect new areas to the
interests of the child;
• support the development of children's communication skills (vocabulary, comprehension);
• work with the student on the basis of the so-called. positive reinforcement - praise, reward,
positive relationship with the child;
• Implement and expect from student compliance with the principles prevailing in the school;
• help him in situations of stress experienced by anticipating, preventing, understanding the
causes and resolve stressful situations;
• promote and enable child's social contacts;
• remember that there is no need to support the student in areas where his doing well and
gradually in these areas limit provided assistance;
• In assessing separate the areas where difficulties arise from the disorder;
• Do not punish a child for signs of disease;
• Protect children from violence of peers.
3. Detailed instructions for the teacher to work with children - examples of
guidance in selected areas
The organization of lessons
• At the beginning of the school year, the child should be thoroughly familiar with the
topography of the school.
• It is important to maintain an appropriate work schedule (daily schedule, timetable,
appointments, deadlines and completion of projects, etc.) and stability operations.
• If you plan to have some new situations (change the routine schedule or agenda, such as
walking, going to the cinema, visit), the child must be informed accordingly in advance, and
should be informed about the expected behavior.
Support in the area of contact and social skills
• Promote friendly help and pro-social behavior of other students by encouraging and
rewarding;
• Help the child in a careful selection of colleagues, which can improve their social skills and
embolden them in making friends, and reduce the stigmatization of the child;
• Encourage and support involvement the student to group activities and games;
• Teach the child appropriate phrases initiating and sustaining conversation;
• Support the socialization of a child by encouraging him to participate in rebounding scout,
teams of interests, etc.;
If the child cannot cope with emotions:
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• In case of anger, strong emotions isolate the child for the necessary period and give him the
opportunity to relax, for example, by listening to music, playing with water;
• learn simple ways to deal with stress and difficult situations, such as the use of technology
OOPP (go away, breathe, think, say);
• Check that the child is not experiencing aggression from others;
• Develop together with a child the "Code of anger" in which it is determined that what the
rules and ways to deal with anger are allowed and what is not;
When a child has problems with sensory hypersensitivity:
• Avoid touching a child hypersensitive to touch and secure respect for the limits of a child by
their peers;
• For a student who does not tolerate excessive noise and stimuli, try to allow the stay in a
quiet place (eg library) or listen to relaxing music, and in extreme hypersensitivity to sounds
suggest the use of stoppers;
• Minimize noise from the background, eliminating irritating sounds of the child (such as a
ring tone, mobile, fixed high-pitched sounds);
• Periodically release the child from participating in physical education classes, during which
the noise occurs;
Supporting the development of communication skills and understanding
language
• Encourage students to enrich the language by searching the thesaurus and use during the
lessons the thesaurus dictionary;
• Enable student to run their own glossary of terms and new terms related to learning
education;
• Encourage them to play charades, to guess by instructions of colleagues "What I have in a
secret bag?"
• Explain the metaphors and ambiguous words;
Supporting concentration of attention
• Make sure that the student is surrounded by a minimum of distracting stimuli (visual,
auditory) - on the bench should be only items currently required to work;
• Place a student away from possible sources of sound, with his back to the window (you can
cover the window by a blind), close to the teacher to systematically monitor the concentration
of attention, monitor the progress of the work, check if he understood the command, explain,
advise with questions, motivate to continue work, recalled his attention when they disperse;
Dealing with impulsivity of student:
• When a child is very active in class and still impulsive, call it the first or second for the
answer;
• During discussions indicate a student who is allowed to speak;
• Remind the current rules, such as "During lessons we say when we are asked by the
teacher", "When the teacher is saying, listen carefully."
When a student is a physically clumsy:
• Let him not to take part in the unpopular types of physical activity;
• Encourage the child to move with regard to their preferences (eg, allow to avoid physical
activity associated with competition);
• Individualize the requirements and evaluation of physical education.
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When a student has difficulty in reading with understanding:
• Use the method of using the illustrated text;
• Allow for reading of books on a favorite topic;
• Remember that for a child with Asperger syndrome books on popular science may be easier
to understand than stories;
• Do not assume that the student understood what he had read, check the level of
understanding of the text, ask questions;
• During the work to understand the text useful for the student may be sub-question: "What
happened? When? Where? Who? What was the conclusion of the event? Why? What
experienced a hero? "
When a student has difficulty with writing:
• Allow student to use a text editor;
• Consider the possibility that a child dictate, and adult or another student write down literally
his statement;
• Check the student's knowledge in the form of oral answers;
• Allow for the improvement of written work orally.
Mathematics
Children with Asperger syndrome often have a high capacity to calculations. Since,
however, may have difficulty in understanding instructions in written form to make it easier
for them to understand, you can use the images for understanding the content.
Prevention of violence against a child with Asperger syndrome
An important issue is the recognition and protection of the child from emotional or
physical violence from other children. Different behavior is easily noticed by their peers and
may be used by manipulating the child, ridiculing him and provoking.
The teacher's task is to observe whether a child with Asperger syndrome is not isolated
or rejected by the rest of the class, if it is - the teacher should take action to prevent such
situations:
1. assigning children to perform group tasks and projects at random;
2. allow other students to know the strengths of colleagues;
3. allow the child to present to the class often above-average knowledge in specific
areas (eg, arranging lessons / presentation on a chosen topic).
In the acceptance of a child may help news that many prominent people were
probably affected by Asperger syndrome (Thomas Jefferson, Albert Einstein, Wolfgang
Amadeus Mozart, Isaac Newton).
Quoted: G. Jagielska, They Are Among Us. Child With Autism and Asperger Syndrome, ORE,
Warsaw, 2010
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Case study
John J. is 12 years old and has Asperger syndrome, a lighter form of autism. He is in
the sixth grade of primary school in the Complex of Schools. Earlier, he was a student of
mainstream education school in a typical medium-sized city. He was differed somehow from
the general standards, so he was mocked and persecuted. – I could understand, that it was by
their peers. Worse that it was done also by parents and teachers - says his mother Sophie J. For example, when he run out of the class or hid the table, the teachers spoke out loud that he
was a savage, and the children laughed. He felt very bad about it felt and closed in itself.
In the an unfavorable environment undesirable behavior escalated, and in direct
proportion to these chicane colleagues. A vicious circle was interrupted only by the
intervention of one of the teachers. A woman suggested that John suffers from ADHD and
sent a consultation at ZPE. The results left no doubt: the boy is not a savage, he's not stupid, it
has "only" Asperger syndrome. The parents decided to move it to the ZPE and it was a very
good decision. In the four persons-class, surrounded by specialists, difficult behavior quickly
subsided. A self-assessment raised. - John is no longer running, does not exhibit self-harm. He
opened up, talks about his emotions, eager to participate in appeals and other school events –
says teacher’s boy. - I feel very well - he claims - No one bothers me, no worries. Everyone is
very nice.
In theory, students with milder form of autism can be taught in mainstream schools.
For those worse-functioning there is no doubt that the special school is the best and
sometimes the only option. However, if the child has standard intellectual and a little difficult
behavior, there are doubts. Unfortunately, practice shows that the school's "ordinary" are
generally not prepared to educate students with problems. John J. is no exception, in ZPE are
taught many children the unpleasant episode with mainstream education - Choosing a school
is always the parent decision- says director of the ZPE. – We should remember, however, that
students with intellectual standard in a special school realize the same program as in
mainstream school, others are only the methods and forms of learning. Small classes, tailored
to the needs of the students, and above all an atmosphere where they feel safe.
Mainstream school usually not adapted to the educational needs of children with
autism. - It should be understood, however. There is a many students and teachers are not
always aware of the problem, often simply do not know what to do - says the director of ZPE.
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Foundation “adys”

ADYS Foundation was established as an expression of helplessness in parents of
children with learning difficulties to the realities in schools where they tried their education.
The problems, that children and their parents, were confronted on a daily basis, have become
a driving force for action. Confidence and belief that school can be a place loved by students
with disorder, dyslexia, dysgraphia, dyscalculia, emotional hyperactivity and other
characteristics of today for many young people, cheered the action.
ADYS name comes from the combination of the first letters occurring in nouns that
describe the object of the Foundation and schools run by it. ADYS is ADhd DYSfunction,
DYSlexia, DYScalculia, DYSgraphia.
The objectives of the Foundation ADYS is any form of activity aiming to change
repeating a scenario in which a young man with developmental disabilities prematurely
interrupted his educational path because of the difficulty in school, becoming a person at risk
of social exclusion and professional.
The Foundation's mission is to support youth with learning difficulties in its
development in the social and educational activities.
The vision of the foundation is defined as the construction of the creative collaboration
between the three main communities involved in the life of every school and every system of
education. In terms of the local students with learning disabilities, their parents and teaching
staff in our schools. In broader terms, this youth with developmental disabilities having
difficulty learning, aware of their talents and abilities. It is the parents having a huge amount
of information about their children, who are helpless in the face of difficulties and school
failure, as well as a number of educational institutions, whose activities often lack coherence
and coordination.
Foundation School: Gymnasium and High School
Our schools take as their aim work with young people with learning difficulties, which in a
typical school had a wide array of educational failures. After a few years of operation, we
have among our graduates group of today's students, who were sent to our school or
secondary school with many reviews insufficient at the end of the year or semester, and after a
few years of study to achieve good or outstanding academic performance. Such cases are not
uncommon in our history. We believe that schools that accepts candidates based on the
competition of school certificates are doing useful work. They accept students with very good
results for the previous period of education and bring them to an equally good results at the
end of the next stage of education. Here it is quite different. Often we take our schools
students with dramatic reviews. Often it is eight or nine ratings insufficient at the end of the
semester. Bringing such a student to graduate, final exams and take up next step in education
– academic we consider as a equally important and useful function as in the case of other,
typically acting schools.
Quoted: www.adys.edu.pl
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-

Working with students with special needs in l high school with the
integration classes named ruy barbosa in warsaw
Description of headmaster’s experience - Wieław Włodarski

Searching for more effective methods of teaching, I have come to the conclusion that
it is necessary to extend the team of those responsible for the training, that work methods with
the best results were disseminated to other teachers. This was the reason for the establishment
of the first, called by me team for the integration/ team for the special needs. Similar body,
but under the name of "team", written in the Regulation on the organization of psychological
and pedagogical support, is an important element of the concept of ministerial work with
students with special needs. Let's add - mandatory element.
Team for special needs, as it will be defined in this article, in my high school was
primarily in order to help all teachers working with students with special needs. From my
experience, the teachers may have problems with the translation of the recommendations of
the psychological-pedagogical into practice and daily work with students.
The team worked not only on the documents that should arise (for example, data for
individual needs and work with students with special needs), but also the procedures that
existed at the school.
Another effect was to increase the number of people who were interested in improving
the forms and methods of work with pupils with special educational needs. The teacher,
whose duty was to develop an individual program of work could ask questions or report
concerns directly to the person who has prepared guidelines for the program.
The advantage of the team for the special needs was a fast response to changing
conditions with the student. Educators, when just noticed the problem, they offered to
teachers of the student adopting other ways of working.
The tasks of the team for the special needs
I introduced meetings of teachers who teach in the various departments in the first
class in the middle of the school year, after the classification for the first semester. Then we
have comparative data - a list of exam results at school with grades received for the semester.
At the end of the semester, each of the teachers already know their students, has some
thoughts on their capabilities, motivation to learn and learning needs.
Another task that we put in front of the team for the special needs, is familiarizing
other teachers with the principles of the construction of educational and therapeutic programs
for students with decisions about the need for special education and the proper methods of its
documentation.
This involves the next task: to help in the development of individualized educational therapeutic programs for pupils with special educational needs. In the high school, which ends
with final exams, it is especially important to offset deficiencies in knowledge and skills in
order to increase the chances of a positive outcome of this examination. Modification
programs will be therefore mainly related to the forms and methods of work with students,
revalidation activities, improving the effectiveness of the learning by the students.
However, the programs themselves, even the best written, are not enough. We need a
current analysis of the achieved results. Here the invaluable results can provide the work of
the school counselor who is able to see the whole circumstances. Subject teacher sees, what is
natural, especially the impact of their educational activities. A person, who does not conduct
such activities, may be easier to analyze a comprehensive results and notice any failure.
If you notice problems, psycho-pedagogical degree will allow for diagnose the causes
of these failures. This point is also related to the possibility of rapid response and changes in
the methods used in the teachers' work.
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In my experience, there may be problems with the students, from integration class, not
having a decision about the need for special education. Working with them cannot be ignored.
There should be explained the status of students with a decision, the reasons for decisions. It
is important to familiarize all other students of the integration class with symptoms of the
disease, its causes and ways to compensate for differences in physical and mental. In the
secondary school there are learnt people entering into adulthood, it makes, this kind of
awareness is easier than in previous stages of education.
It is important to constantly monitor the process of the integration of pupils and their
parents' reaction. In the case of the rise of some animosity, conflict or dispute it is important
to quickly diagnose the situation and take corrective action.
An important part of working with pupils with special educational needs is the
existence of a support group. It is a group of students, working with students with special
needs. Volunteers perform tasks that cannot be overestimated, because in each school should
establish and direct a group of volunteers who support students in need of support. It makes
easier to organize at least theater performance or concert, organized by cultural institutions.
Membership of the team for the special needs
The team should provide employees who have to deal with people with special
educational needs in their daily work. Therefore, you cannot skip the teachers learning
students with special educational needs. Without a doubt, there are indispensable educators
and psychologists who, through their knowledge and experience will be able to provide
theoretical solutions for emerging issues. Finally, the president should be a member of the
management team - often it could be the deputy director. 5-6 persons is enough for school
work proceeded without undue delay, efficiently and effectively.
The solution can be easily adapted to each school. Whether we are dealing with highly
capable students, socially maladjusted, or with disabilities - they always require additional
efforts of teachers.
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4. Good Practices from ROMANIA
3.4.1

Good Practices in own organization

Romanian Society for Lifelong Learning (SREP) was the first organisation to introduce in
Romania the Dyslexia Friendly Quality Mark (DFQM) developed by the British Dyslexia
Association.
This was part of the project DYSLEXIA VETO - Dyslexia Friendly Quality Mark for
Vocational, Education and Training Organisations, a European project co-funded by the
European Union within the Lifelong Learning programme (Leonardo da Vinci Programme,
Transfer of Innovation, reference no. UK/09/LLP-LdV/TOI-163_259).
-

The Dyslexia Friendly Quality Mark: is provided by the British Dyslexia
Association to the organizations that fullfil the criteria settled by them. These
standards cover five areas in regarding to the Effectiveness of Management
Structure, the Identification of Dyslexia/SpLD, the Effectiveness of Resources
(Physical Environment, Teaching and Learning), Continuing Professional
Development, Partnership with Learners, Parents/Carers and External Agencies.

The project totally met its objectives. First, the good practice model of the Dyslexia Friendly
Quality Mark was tested in Romania in the vocational context, in its adapted version. The
implementation of the DFQM standards produced big organisational changes in the 3 VET
organisations chosen in the project, in the advantage of the dyslexic learners.
The impact was very big if we are to take into account that the starting point in each VET
organisation was little knowledge on dyslexia and no standards of dyslexia friendly teaching
and the result was the achievement of most of the standards agreed in the verification process
(e.g all staff is VETs is now aware of dyslexia, dyslexic students receive special paper work
and extra time at exams, being dyslexia friendly is advertised in the leaflets of the schools,
etc.).
Furthermore, the adapted DFQM in Romania can be easily transferred to any other VET or
other type of school.
The Profiler is an online tool that generates its own report on the possible learning difficulties
of a student after undertaking the battery of tests available within it. The speech therapist
analysis the result and based also on other tests/methods communicates the result to the
family and student regarding possible learning difficulties or diagnosis of dyslexia.
The profiler was translated and adapted into Romanian and implemented in the 3 high schools
on around 40 students that the teachers identified as having certain learning problems.
The profiling revealed that 10% of the pupils from these schools suffer from a moderate to
severe form of dyslexia. Recommendations were given to them and proper tools were further
used in the classes for their proper education.
The professionals from the schools were trained on how to use the profile.
In Romania, the Romanian Society for Lifelong Learning offered trainings to teachers and
staff of three vocational schools in the cities of Ploiesti, Iasi and Buzau in preparation for
achieving the standards of the Quality Mark so as recognized at European level.
The three vocational schools chosen were:
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• VET school “Mihail Kogalniceanu” from Miroslava, Iaşi county;
• Pedagogical high school “Spiru Haret” from Buzău, Buzău county;
• National College “Jean Monnet” from Ploieşti, Prahova county.
Implementation of the standards in these 3 VET schools started with an adaptation of the
standards to the profile of these schools. All 5 standards were implemented during a 6 month
period during which the VET schools made changes at management level, internal rules,
teaching rules. To teachers were offered information about dyslexia and its characteristics as
well as tools and teaching methods appropriate to the learners needs.
One strategy SREP used with schools was to establish realistic standards that schools could
achieve in order not to discourage them to remain committed to the project. Another strategy
was to have as contact person the school principal in each school with whom a close relation
was established. Teachers are sometimes reluctant to change and therefore it could have been
difficult to obtain their commitment without the institutional authority of the principals who
knew how to motivate all the staff to become engaged in the project.
Thirdly, SREP established a close link between the 3 schools involved in the project. The
principals and main representatives of each school had to chance to meet in several occasions
and share their experiences, which was an important contribution for their commitment.
Not least, another aspect that contributed to the success of the project was to make the schools
feel valued and appreciated for their work. SREP used different events like the Open Doors
Day, the international conference to invite the 3 schools and praise their work and good
results in front of other schools and stakeholders. The good reputation was an important
motivational aspect.
4. All 3 VET schools achieved the agreed quality standards and were awarded with the
Dyslexia Friendly Quality Mark certification.
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3.4.2. Good Practices in Romania
During the recent years, there have been a number of projects undertaken and coordinated by
non-governmental bodies, which were aimed at creating inclusive schools in Romania.
Despite these efforts, the Romanian society still has a segregationist approach regarding
people with disabilities, and these experiences could not be generalized nationally. However,
the Ministry of Education has promoted several national projects that create conditions for a
coherent and effective reform.

-

The Phare Twinning Light project „Acess to education for disadvantaged
people – focus on children with special educational needs” aimed at carrying
out an assessment on the situation of special needs education in Romania, by
eleborating a National Action Plan and a Good Practices Guide. The project ended
in April 2004.

Following the results obtained in the Phare Twinning Light project, another Phare project was
developed showing that it is important to be included in the target group children in special
education integrated into mainstream education. This project sought to improve access and
quality education for children from disadvantaged groups. One of the key components of the
second project was to set up in all districts of the country resource centers for inclusive
education, using human resources from special schools and creating thus an important tool to
help the integration of children with special educational needs in mainstream schools.
-

The national strategy “Community action” is a programme that started with a
serios of activities made by students and teachers from Christ’s Hospital, UK in
schools in Romania from the counties of Braşov and Ialomiţa. A pilot project
followed the Dolj country that lasted for 3 months, during the summer of 2003.

The good results of this project have encouraged the national ministry to generalize the
proposed activities of the program "Community Action" and to organize a national conference
in which this strategy was presented and to organize regional conferences and training of
county teams. The strategy was implemented in 42 counties starting with the school year
2004-2005. Community Action is a voluntary activity and certified for high school students
that they are capacitated to become informed and responsible citizens.
-

The national programme “Together in the same school” has as aim that all
children start the first school year in the school to each they belong (e.g. in their
neighborhood). This approach calls for a coordinated national policy, linking all
institutions involved in education law and child protection, of diversified
educational services that are able to meet the needs of each child.

In Romania not a lot of good practices regarding students with MLCI and even if they existed,
considering the fact that a proper legislation regarding children with MLCI lacks, their efforts
did not manage to change much of the existing situation.
We have found information regarding the following projects developed within our country
which address MLCI:
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1. “ISHEDS is a Tempus European Project” that aims to ensure that no dyslexic student in
Europe is excluded from making appropriate advances through university due to a lack of
policies and resources.
A consortium of 8 partners from 7 European countries (U.K, Romania, Bosnia and
Herzegovina, Croatia, Hungary, Slovenia and Serbia) identified the five key areas of:
• policies and legislation;
• assessment;
• ICT support;
• human support; and self support;
• to seek out best practice and seed the development of sustainable inclusion for
dyslexic students in higher education.
Each of the five areas has been addressed in turn in a manner that will provide an integrated
service to support all dyslexic individuals not only within the partnership, but also across
Europe.
Each of the five key areas uses diverse methods of investigation, and consults widely to
include the various user groups, including dyslexic students, Disability Officers, Student
Liaison Officers, Assessors and government officials as well as those in the commercial
sector. At the project’s halfway point the partnership has achieved: a review of policy and
practice regarding dyslexia in higher education; recommendations for future policy; a review
of existing identification methods in use and guidelines for assessment of the strengths and
weaknesses of students with dyslexia; a review of assistive technology available and what is
needed; a trial of the e-learning developed in this project; content for an e-learning course for
support officers for dyslexic students; content for an e-learning package for self support by
dyslexic students; a website for dissemination of the project work and for continued use by
partners and others, after the project has ceased.
From the project’s website (www.isheds.eu) one can download from the Resources Section
the following useful tools:
• Concept mapping tool (for visual learning)
• Reminder
• e-book editor
• Text-to-speech in many languages
• Wordcount
• Translation software
• Onscreen ruler
• Colored overlays
• Screen grab
• Stickies (little reminders for the desktop)
• Audacity (free recording software)
• typing tutors
• PicPick (image editor)
2. ETTAD (Enabling Teachers and Trainers to improve Accessibility of Adult
Education) is a 2007 Grundtvig European Project that aims to enable teachers and
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trainers to help the integration of disabled people into adult education by removing
unintended barriers to their entry and successful participation.
The project focuses on disabilities such as ADHD, Acoustic Spectrum Disorders, Dyslexia
and Dyspraxia, Hearing Impairments, Learning Disabilities, Medical Conditions/ Unseen
Disabilities, Mental Health and Physical Disabilities. The consortium of partners is made up
of associations from U.K, Bulgaria, Greece, Romania and Turkey.
Such improvements will open to disabled people a wider range of opportunities learning and
personal development and so be a major step to reduce discrimination against them. Full
accessibility for disabled people to adult education requires adjustments in teaching, learning
and assessment: teachers and trainers are best positioned to do this, although they normally
lack experience and expertise to do so.
Targets (groups, sectors and end-users)
• Teachers and trainers in adult education
• Disabled people
• Disadvantaged people
• Course developers
• Adult education providers
• Policy makers
• Providers of training for teachers and trainers
Outcomes
1. A report synthesizing and presenting the operation and outcomes of the research
programme from all partner countries
2. A comprehensive, online searchable resource in the UK, Bulgaria, Greece and
Romania
3. A promotional resource in Turkey
4. A version of the ETTAD toolkit in participating countries
5. A Promotional Guide
6. A project website
Aims
1. To enable teachers and trainers in adult education to meet the needs of their disabled
students and help providers of adult education to open up opportunities for the
participation of disabled people in adult education and improve the overall
participation rate.
2. To conduct a programme of research into the needs of people with disabilities in each
partner country to identify a list of core learning activities which are representative of
adult education.
3. To develop, on the basis of this research, an online package that is adapted to meet the
needs of participants in adult education.
4. To develop national websites (www.ettad.eu) with versions of this revised online
resource, each fully translated and adapted to be culturally appropriate.
5. To develop a toolkit of resources concerned with supporting disabled students that is
suitable for use in adult education which is then translated and adapted to create
individual toolkits for each partner country.
6. To produce national promotional guides for users in each partner country.
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7. To ensure that the outcomes of the project are maintained after the formal end of the
project and that they continue to provide support for adult education after the funding
period.
3. WINGS2FLY is a Leonardo da Vinci Transfer of Innovation Project developed by a
partnership made up of associations, Universities and centers from Greece, Portugal, England,
Romania and Italy.
The Wings2Fly project is based, conceptually, on the renewed Lisbon Strategy that addresses
two Key issues: to promote an entrepreneurial culture and ensure inclusive labour markets for
disadvantaged people, on one side. On the other on the i2010 Initiative, following eEurope
Initiatives, considering e-Inclusion as a mean to “prevent the risks of 'digital exclusion'”,
namely through e-Learning. Based on the 2 main ideas deriving from the conceptual
framework defined, entrepreneurial culture to promote active citizenship (attitude) in citizens
with special needs and e-Inclusion (e-Learning), it was created an overview analysis.
Citizens with special needs – in order to create a common definition, it was selected the
definition proposed by EU-SILC “Disability is the full or partial inability to engage in
economic activity or to lead a normal life due to a physical or mental impairment that is likely
to be either permanent or to persist beyond a minimum prescribed period.”
Based on this definitions, around 44.6 million people aged between 16 and 64 consider
themselves to have a longstanding health problem or disability (LSHPD), representing around
16% of the overall EU working age population.
It was analyzed the employment ratio among disabled and non- disabled people in the partner
countries, respectively for each country: Greece – 50%, 70%; Italy – 38%, 60%; Portugal –
55%, 75%; Romania – 25%, 63%; UK – 55%, 80%
E-Inclusion (e-Learning) - to ensure that disadvantaged people are not left behind and to
avoid new forms of exclusion due to lack of digital literacy or of Internet access. At the same
time e-inclusion also means tapping new 'digital opportunities' for the inclusion of people
with disabilities, namely e-Learning.
The Wings2Fly project aims to develop an entrepreneurial attitude in adults with special
needs, promoting the use of ICT in a blended learning approach to sustain their active
citizenship, “contributing to shaping society in a fully inclusive way.”
It also aims to transfer the innovative outcomes of Asas para Voar project, co-financed by
POS-C, in Portugal to 4 different countries: Greece, Italy, Romania and the United Kingdom.
The project has as its operational objectives:
1. Build a consensus on Entrepreneurial attitude definition for people with special needs;
2. Analyze and adapt tutoring methodology and e-Learning content;
3. Train the e-Tutors (fully online) responsible for Wings2Fly pilot implementation;
4. Wings2Fly Pilot Course implementation using a blended learning methodology;
5. Evaluate and certificate the pilot course;
6. Disseminate and exploit the project results.
Project website: www.wings2fly.eu
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4. Provision and Use of ICT by Dyslexic Students at University in Europe is a 2002
Minerva Project which aimed to find out how technology is used to assist the dyslexic
individual at university or other higher education institution, and to what extent policies
allow students to fully utilize the technology.
The methods include sampling policies (e.g. government legislation, institution policies and
tutor guidelines), interviews and questionnaires with all relevant parties.

Outcomes:
-report comprising a synopsis of findings of the study, including recommendations in terms of
policy and future software development and make recommendations in line with the Sorbonne
and Bologna Declarations.
-guide to best practice to help direct policy implementation.
-pan-European Conference and workshops to disseminate findings and to provide a forum for
those working with the dyslexic students in universities.
-web site to offer support to those working with adult dyslexic students as well as the students
themselves, and will supplement the recommendations made within the report.
Target group: The principle target group is the dyslexic individual, which constitutes up to
ten percent of the university population, but the project also aimed to help those whose first
language is not the language of tuition.
The partnership consortium was made up of organizations from Greece, U.K. and Sweden.
Later on, a partner from Romania, The Romanian Dyslexia Organization, got involved in the
project and contributed in the production of a handbook that illustrates the situation of
dyslexics in different European countries.
5. Calldysc is a 2006 Minerva European Project meant to create a blended
learning environment where the dyslexic pupils, normally excluded from language learning,
can thrive through integrated e-learning linked to computer moderated peer interaction, with
human supervision. This will include the extensive use of multimedia in an adaptive
personalized interface, designed to accommodate personal learning preferences.
Novel integration includes not only smart phones using camera and 3G connection, but also
mobile devises such as PDAs and games machines (e.g. Sony PSP). This allows the teaching
to leave the normal learning environment that has failed the dyslexic population and will lead
to an integrated environment that is pedagogically sound as well as highly motivating.
10 partners from 6 countries (U.K., Hungary, Poland, Sweden, Romania and Bulgaria) were
involved in this project, as well as the European Dyslexia Association.
Calldysc language teaching games have been designed not to substitute traditional language
teaching nor the teachers themselves, but to supplement and augment the traditional materials
and methods, as part of a blended learning approach. They are designed to help the dyslexic
individual
(re)engage
in
a
second
language
learning
environment.
The specific target group is the dyslexic pupil, whose learning preferences are defined and
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responded to according to age, special needs and earlier experiences. The teaching material
reflects these needs by being:
• Multisensory
• Non-competitive (or at least not “high stakes” competitive)
• Game–like
• Focused on positive feedback
• Built up from passive listening levels towards more demanding active (written and
spoken) language production.
• The activities have been designed to include the most popular aspects of everyday web
and mobile activity of the target group (social networking, editing and sharing
personal data, playing on-line games). The games are rendered in a sequence, based on
difficulty level, but they can be played in any order. The principle for the project was
to concentrate on integrating the multimedia using appropriate pedagogy and data
management systems rather than develop new technology. The games can be played
on various platforms, such as mobile phones, pda, mda, sub-notebooks and PSP game
consoles, and are designed to work both offline and online, depending on the game
and the connection limitations.
The project’s website is: www.calldysc.info
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3.5 Good Practices from SPAIN
-

Methods for education in medium-light cognitive impairment.

Teachers and trainers
Learning communities. The communicative interaction between the educational community
teachers, families, community services, local authorities, social organizations and the
volunteer can build a useful for the students and to all curricular project.
Teaching and learning. Today and for the European convergence in education both in initial
teacher training and in professional practice is insists on the primacy of the student learning.
A good teacher is one who manages all of its students to learn, not "that teaches", top students
learn and the "others" are not their responsibility.
Experiential learning and cooperative learning. Education does not mean transferring
contents, but it must be conceived as a possibility for the production or construction of
knowledge (Freire, 1964). You need to create spaces, activities, and situations in which
teachers and students cooperate and share experiences. (good example and demonstration is
the program "the CSIC at the school. Science in the early stages of education")
Diversity of teachers to attend the diversity in the Center. Now join the Centre support
teachers for the inclusion of pupils with special educational needs, teachers for students of
educational compensation, teachers for immigrant students, teachers for students who need
educational reinforcement, teachers for gifted students. Although these teachers and other
professionals are incorporated into the Centre by the existence of these students, not dealing
exclusively with those students; dealing with the lives of those students in the Center, not of
creating a segregated structure and taking the student classroom, your program, your schedule
and your teacher or matter. They have to work with the teachers in the adaptation of the
curriculum in the classroom work in different groupings, in the application of the
methodology in the classroom, in the use of the most suitable resources. Reinforce the
capacity of the Centre, but they do not give private lessons to anyone.
They work where is the pupil, the grouping that is established in the classroom or classrooms.
The output of the student from the classroom, time, matter and the teacher, only by timely,
accurate and necessary intervention and without another possible solution may be justified.
Support groups among teachers in collaborative work.In addition to the vertical structure in
the organizations of teachers: cycles, departments, pedagogical Coordination Commission, are
very important collaborative support groups of horizontal structure. Groups of teachers
working collaboratively in innovation, into the improvement of coexistence, in artistic
expression, two-way relationships with the environment, in the development of ICT, in
extracurricular activities...
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Pupils
Grouping of students. The grouping of students aims to ensure that all students learn, all to
get all the educational objectives. It is a requirement of diversity and an indicator of the
autonomy of the Centre. The grouping of students, today and from the autonomy of the
centres does not have to limit to the group class, they can and they should benefit from other
types of groupings between class groups and between students of different class group. Both
these, as within the class groupings are established to facilitate learning among peers,
cooperation and collaborative group work, the cohesion of the group, work projects with
colleagues from other groups, attention to diversity, belonging to the Center, mediation in
conflicts, the relationship with the environment and community services.
We indicate some, there are many others in the literature or experiences, what it shouldn't
have never, it is a kind with desks in row and column, in which the teacher explains for 30
minutes and students do exercises for 10 minutes.
The corners. They offer the possibility of using the space and time in the classroom
differentially. Small working groups, arranged in specific spaces to develop certain skills.
Valued grouping in early childhood education, which would have to come to that and the
University, but that the "system", with few exceptions, gulps to start primary school.
The projects. In the classroom, 4 or 5 groups are formed to work various projects.
Throughout a project methodology originates in early childhood education, but the "system"
also punished in upper stages.
Peer tutoring. There is no best teacher for a five-year-old boy to another five years. It is not a
different level difficulty or the different capacities, on the contrary, is positive, if you set the
good relationship between the tutor and tutoring, a common goal, known and shared by both.
Cooperative work teams. The team must organize themselves to accomplish certain task.
The team is the appraise. The professor has significant opportunities to observe each student
and mediating during the whole process.
Organizational appropriations variable. This organization of the classroom allows spaces
and times students to search, investigate and consult with the Professor and other teachers.
Variable appropriations are granted in each case, depending on the techniques used,
developed processes and habits in the acquisition process.
The workshops. Heterogeneous groups can be organized to work and develop specific
aspects of the curriculum, even with the collaboration of the families.
Modules. Organize heterogeneous groups around a common theme from different aspects.
The seminars. It aims to research or the intensive study of a topic through properly planned
work sessions.
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Cooperative classrooms multitasking (father Piquer, Madrid) experience very positively
valued by the external evaluation. In a large classroom (could be multiple uses in a secondary
school classroom) 50 students are working in various groupings, and environments with
computers in groups in circle, before a screen; and three teachers are involved by each group,
not only all students integrate each with its diversity, but teachers, subjects areas, tutoring, the
teacher-student relationship, materials, "processed book"...
"Webquests". The planning of the tasks that students taking advantage of the network
resources for information on a topic. Consists of the following elements in process:
introduction, task, process, resources, evaluation. The essence of a "webquests" lies in finding
a task that forces them to think about the content.
-

Promotion of healthy environments, education and health promotion

The main objectives of this proposal are:
 Involve the educational community in the creation of a safe and healthy,
environmental and school environment through specific actions.
 Ensure that students adopt healthy and balanced eating habits.
 Promote actions that allow sustainable development and which entail a benefit to the
community and the environment.
It is a global project that consists of two parts: a theoretical formed by the didactic units that
will permeate the whole educational practice and another practice, divided into three
subprojects (experiences) aimed to develop, from different methodological lines, this topic.
Since we belong to the SHE network (schools for health in Europe network) have worked in
different subjects:
-Healthy habits: healthy eating, hygiene, healthy posture, healthy physical activity, first aid,
etc.
-Food and physical exercise.
-Sexuality.
This school year we intend to emphasize, within the mental health, emotional development of
the student. The education of the emotions requires initial training but also a permanent
formation.
This type of education is also important because it can become a nonspecific prevention
(disorders of behavior, stress, etc.) and power at the same time his development as a person.

-

School library

Objectives of the Working Group:
 To promote reading in our students, celebrating book day and participate in
competitions.
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 To computerize the library and Resource Center.
 To provide both resources of books suitable and adapted to the needs of the
students.
 To develop and collect common functional materials to all teachers covering
all areas of work tailored to our students.
 To create bank of music and movies.
 To review and cover books.
 Participation in improvement projects.
 Fulfillment of the objectives proposed in each project.
-

Information and communication technologies (ICTs)

Regarding to promote the use of ICTs by our pupils, they will work three ICT-related topics:
 Digital display: encourage teachers to gradually introduce this resource in your
teaching practice and provide students an attractive instrument to acquire and
consolidate skills.
 Website: contribution both in design and content for the creation of a Web
page of the Center.
 Blog: creation of an educational blog of the Center.
-

Psychopedagogical evaluation, neuropsychological and cognitive training
evaluation

The main objective of this proposal is to participate in a process of improvement continues,
analyzing and reviewing solutions to problems in the area that corresponds.
Within the continuous improvement process, we detected a clear improvement action: the
need to have an impact on the revision of the methodology of evaluation of the students in the
school.
We understand that it is a fundamental pillar for the development of the subsequent formation
of the student, ensuring that the realization of a good diagnosis, can improve the teachinglearning process and therefore get the best personal results.
Both Neuropsychological evaluation and psychopedagogical evaluation, we will allow you to
know better the person from neuropsychological and psychological, linguistic and
pedagogical fields.
Once analyzed the cognitive profile of the student will be developed the psycho-pedagogical
guidelines
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Communication plan

The development of the communication plan is given by detection making the management
team of the need to improve the system of communication in the Center.
These needs are reflected through:
 The satisfaction of professional surveys
 Family satisfaction surveys
The main objective of the plan is to reach all workers and interest groups, as well as to present
our project to the society and achieve a greater involvement of professionals and families,
making them participants in the project.
Verbal communication:
o
o

Plan internal meetings
External meetings plan
-Meeting plan at school
-Plan of meetings with external stakeholders.

Written communication
It will be held on:
o Letters.
o Written documentation. (Information about quality, etc.).
o Beginning of course information to new employees (the employee handbook).
o Email.
o Records. Realized in all the meetings Centre equipment and placed in a folder
shared by all professionals, computer.
o Newsletters: Made weekly with the most relevant news and placed at strategic
downtown locations so that all professionals have access to the information.
o Suggestion box. Both in your own Inbox as verbally or in writing making it
reach the management team.
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Proposal for extracurricular activities

Will be offered to students enrolled in boarding school from the end of the school day.
Activities such as judo, Multisport, dance therapy, multigame, new technologies, library and
painting, are offered according to their needs of development and motivations. Some
examples will be:
Excursion the environment and surroundings of the Center:
Taking advantage of the possibilities offered by the rural environment in which our Centre is
located, and as a teaching resource, different exits and walks will take place in the
surrounding area.
Activities for all students of the Center:
Will be held in the Center coinciding with Christmas parties, prom, school festivals (book
day, sports day, day of the environment). Similarly, other outputs will be carried out and
activities organized throughout the year, even if they are not raised in the annual general
programming, arise on the initiative of the professionals of the Centre or elsewhere.
Sports activities:
Following the planning of activities and sporting events that are organized from the Navarre
Federation of adapted sports, participate in the following competitions and meetings that
occur throughout the course: meetings of football at various levels of participation, athletics,
swimming competition days, field through, horseback riding... You can also participate in
sports schools in athletics, football, swimming and judo, to allow its intervention in the
Championships of Navarre and in national competitions that are held throughout the course.
Extracurricular activities:
-White week: cross-country skiing activity organized in February by the Department of sport
and youth of the Government of Navarra.
-Blue week: activity of sailing also organized the Department of sport and youth of the
Government of Navarre during the month of June.
-Green Week: activity of nature equally organized from the Department of sport and youth of
the Government of Navarra.
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Pre-job training service

Once completed the school year, this service allows them to continue their training,
facilitating their integration in a special employment, occupational workshop or another
company. This formative period is developed through a program of job training in addition to
another ongoing formation.
It also attends a group of people not being able to access labour integration, following the
course as a day centre, developing his permanent training programs of personal autonomy,
social and daily living skills.
Training practices:
 From the Centre is offered at various universities, school, Social integration and
Social Adaptation and Lumbier sports school the possibility that students of the latest
training courses may make formative practices in our Center. These practices are
organized from a collaboration agreement with study centres, and then a proposal of
objectives and activities that must be developed.
 Pupils enrolled in the final year of training at the Center, training placement in the
Centre of employment protected
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3.6 Legislation
In the different countries, the legislation for students with MLCI according to the type of
education, changes. Below we will see the main differences around Europe regarding to the
Countries involved in the GUIDE project:
-

ITALY

Guidelines for the right to education of the students with specific learning
disorders (attached to the Italian Ministry for education Implementing
Decree of 2011 to the law 170/2010).
The guidelines of the Italian Ministry for education has been defined following
the most updated scientific knowledge for implementing personalized and
individualized educational approaches as well as using the compensatory tools
and applying the dispensing measures.
The guidelines recommend the basic level of performance required to the schools
and universities for ensuring the right to study to the pupils and students with
SLD.
The document describes the recognized Specific Learning Disorders, showing
also the assessment methods, the role and tasks of the different actors involved in
the process of inclusion of these students (regional school offices, schools,
families, universities) and finally the teachers specific training.
Italian Ministry for Education Directive “Assistance tools for students with
special educational needs and local organization for school inclusion”
(December, 27, 2012)
The Directive introduces the concept of Special Educational Needs grounded on
a global perception of the person with reference to the ICF model as defined by
the World Health Organization (2002).
The paper identifies within the SEN area three categories:
 The disability;
 The specific learning disorders;
 The socio-economic, linguistic and cultural disadvantages.
Furthermore, the area of the SLD has been widened including also new disorders
as: the linguistic deficit, the non verbal abilities, the movement coordination, the
attention and hyperactivity, as well as the borderline cognitive functioning.
The document moves definitely the attention from the certification procedures to
the needs analysis of each student and extends to each student with any kind of
disorder the right to individualized learning paths, also through dispensing
measures or compensatory tools, in order to foster the wider inclusion of all the
students.
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The leading tool is the individualized and personalized learning path, drafted by
the group of teachers of the class and used for defining, monitoring and
documenting the most suitable assistances strategies.
The assistance to the SEN students is a duty of the whole education community
and requires a deepen and increased knowledge of the topic from teachers and
headmasters. The paper tries to deal with the growing complexity of the classes
attended by the students with disabilities and where the traditional discrimination
between students with disability and students without disability is no longer
adequate to show the real complexity of the classes.
Following this new perspective it seems appropriate to assume a new approach
more oriented to the educational outcomes rather than to the medical certification
of the disorder.
Within the classes is growing an ever higher complexity due to the merge of
different issues, the disability, the specific learning disorders, as well as the social
distress and the inclusion of foreign students.
The Directive recommends the Italian school to sweep up a new educational
approach able to include all the students and recognize the different needs.
Finally, the paper aims at facing up to the teachers’ training issue trying to answer
to the training need of the teachers and headmasters.
In order to realize this purpose, the Italian Ministry for education subscribed a
framework agreement with some universities which have the task of organizing
specific training and professional courses for the school’s personnel.
-

UNITED KINGDOM

Legislation and Government Reports
Department for Education (2012) Children with Special Educational Needs 2012: an
Analysis. [Online] Available from:
http://www.education.gov.uk/rsgateway/DB/STR/d001092/index.shtml
Department for Education (2012) Advanced Training Materials for Teaching Pupils with
Special Educational Needs and Disability. [Online] Available from:
http://www.education.gov.uk/childrenandyoungpeople/send/sen/b00209601/sendmaterials-advanced
Lamb, B. (2009) Lamb Inquiry: Special Educational Needs and Parental Confidence. [Online]
Nottingham, DCSF. Available from:
http://webarchive.nationalarchives.gov.uk/20100202100434/http:/dcsf.gov.uk/lambi
nquiry/downloads/8553-lamb-inquiry.pdf
OfSTED (2010) The Special Educational Needs and Disability Review: a Statement is Not
Enough. [Online] Report number: 090221. London, OfSTED. Available from:
http://www.ofsted.gov.uk/Ofsted-home/Publications-and-research/Browse-allby/Documents-by-type/Thematic-reports/The-special-educational-needs-anddisability-review
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POLAND

Recently, there is growing interest in integration education, either local education
authorities, as well as directors and teachers of the various schools. More and more attention
is paid to the problems of the disabled. Recently has been developed in our country formal
possibilities of making inclusive (integration) education of children with disabilities. The
Education Act with 07.09.1991 in the preamble states that "the school must provide each
student the conditions for its development. Article 1, part 4 and 5 of the Act provides
adjustment of the content, methods and organization of education to the psycho-education
possibility of students, and learning in all types of schools for children with disabilities
according to individual needs".(Journal of Laws of Ministry of 09.07.1991 No. 95).
Organization of psychological and pedagogical support in kindergartens, schools and
institutions, for children and young people with special educational needs due to disability,
sensory or mental disability, accordance to regulations of the Act of 7 September 1991 on the
education system. Under these provisions, the education system ensures the opportunity to
receive education in all types of schools for children and young people with a disability and
socially maladjusted, according to the individual developmental and educational needs and
predispositions, and adjust the content, methods and organization of education to mental and
physical capabilities of students, as well as the ability to use psychological-pedagogical and
special
forms
of
teaching.
(http://www.pppzambrow.szkolnastrona.pl/index.php?p=m&idg=zt,39)
Teaching in the integration should be carried out in a well-prepared base. In accordance
with the Ordinance of the Minister of National Education No. 29 with 4 X. 1993 on the
principles of organizing the care of students with disabilities and their integration in public
education: kindergartens, schools and other organizations and organization of special
education, a good preparation requires the six basic principles:
1. Ensure the basic needs of children with disabilities on the psycho-physical ground;
2. Take special care of children with learning difficulties arising from environmental
reasons;
3. Create optimal conditions for the healthy development of students' abilities and identify
of these talented students and individualized work with them;
4. Broader process of humanizing education and upbringing of a young man in school;
5. Preparation of the material base in the form of function rooms, teaching aids, study
office of individual therapy, adaptation of rehabilitation halls;
6. Removal of architectural barriers
( Journal of Laws of Ministry, Decree No. 29 dated 04.10.1993 No. 9).
(B. Sack, A. Stanek, The integration of students with disabilities in regular schools, 2001)
Classes generally accessible, which are attended by students with disabilities, are called
the unitary integration. These students are not totally deprived of specialist support teaching.
They can also benefit with such assistance outside the classroom in the form of revalidation
activities. In addition, teachers of these students are required to adapt their training programs
to the recommendations set out in the decision of the need for special education. These
adjustments may affect both the requirements to students and their teaching methods. (A.
Szmelter-Ubramek, Case study of handicapped child (light level), 2010)
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Integration classes or the entire integration school. The conditions for these classes are
more suited to the education of students with disabilities than for the mainstream class. First
of all, these classes employ additional teachers with special training in the field of special
education. Moreover, they are reduced to 15 - 20 number of students, of which three to five
are students with disabilities. (A. Szmelter-Ubramek, Case study of handicapped child (light
level), 2010).
Special education Includes children with disabilities and socially maladjusted, requiring
special organization of learning and working methods, tailored to the needs and abilities of
these students. (A. Szmelter-Ubramek, Case study of handicapped child (light level), 2010)
The basis of special education of students in all types of schools is a decision about the
need for special education, an individual teaching or revalidation and education activities
issued at the request of parents of student by a panel of psychological and pedagogical
counseling office. The decision is an indication of the most appropriate form of education
according to the needs of the child and the indication of the appropriate forms of specialist
assistance. It is not tantamount to directing a child to any school. The current legislation
allows parents or guardians of a child to decide on choosing a school (special or mainstream).
This allows students with disabilities to have the opportunity to meet the obligation of
education close to their place of residence:
• Public schools,
• Integration schools,
• Public schools with integration classes,
• Special schools,
• Mainstream schools with special departments,
• special educational centers.
However, for children and young people whose health makes the attendance to school
impossible or significantly makes it difficult, there is ensured the individual teaching.
(Education for students with disabilities, http://www.pcpr-krapkowice.pl/index.php?id=75)
For students with disabilities is created an opportunity of extended of compulsory
education, but no longer than until they reach 18 years at the primary level, the 21 year old gymnasium level and 24 years – high school level. (Education for students with disabilities,
http://www.pcpr-krapkowice.pl/index.php?id=75)
The proposed changes in the education system assumes that every school will create a
team for the special educational needs of students, who (the team) at least once a year, with
the participation of parents, students, representatives of the authority for the school and the
psychological-pedagogical counseling office, will review and evaluate the effectiveness of the
provided help for student and approve changes to the adopted individual educational
programs designed for students with special needs. The team of teachers will consist of
teachers leading educational activities in the department and specialists employed at the
school. (Students with special educational needs. Assumptions of proposed changes.
Newsletter., MEN
www.efs.lubelskie.pl/widget/file/get/1288254477229788.pdf)
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Designing individual educational and therapeutic program, remember to adapt it to
developmental and educational needs of and student’s abilities. Due to the fact that in the case
of pupils with special educational needs, the education should not be separated from the
therapy, in the individual therapy and educational program should be indicated such
measures which correspond to the level of development of the student, his mental and
physical capabilities, including the recognized educational and revalidation needs. (Students
with special educational needs. Assumptions of proposed changes. Newsletter., MEN
www.efs.lubelskie.pl/widget/file/get/1288254477229788.pdf)
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ROMANIA

In Romania, the legislation for people with disabilities does not clearly state or regulate any
rules regarding dyslexia. Thus, in Romania such laws deal with more “traditional” disabilities
such as the deaf and the blind and overlook “invisible” disabilities such as dyslexia.
According to the Law 448 from December 2006, a person with a handicap is a person who,
because of physical, metal or sensory affections lacks the ability to normally involve in daily
activities and thus requires protection measures in order to achieve recovery, integration and
social inclusion.
The legislation regarding education for people with disabilities states that the persons
suffering from any kind of disabilities, no matter their age, have free and equal access to any
form of education, according to their disability and the education needs that it requires.
Persons with disabilities have the right to permanent education and professional training all
throughout their entire life.
Also, the education of such persons with disabilities is an integrating part of the national
system of education coordinated by the Ministry of Education and Research in Romania. This
education may take place either within special institutions for learning, or within special
classes or groups that are formed in kindergartens, schools and high schools. Also,
homeschooling is available until the person finished high school, but no later than 26 years.
Even more, the legislation states that within the educational process persons with disabilities
have the right to:
a.
b.
c.
d.

support educational services
endowment with and use of technical equipment according to the type of disability
readjustment of furniture from classes according to their needs
schools materials and manuals in an accessible format for persons with sight
deficiencies
e. use of equipment and software within the national tests and exams of any type or
level.
In order to assure the access of persons with disabilities within learning institutions, public
authorities are obliged to take the following special measures:
a. to promote and guaranty access to education and professional training to all persons
with disabilities
b. to assure, where necessary, homeschooling for such persons
c. to assure access to forms of permanent education and to adapt them according to the
educational needs of persons with disabilities
d. to support active communication between educational institutions, family and
community in order to develop educational offers that correspond to individual needs
of persons with disabilities
e. to assure training for teachers and trainers in order to adapt their methods of training
according to the needs of persons with disabilities
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f. to assure support educational services for persons with disabilities and their family
through specialists in the domain of special psycho-pedagogy.
The National Education Law no. 1 of 5 January 2011, sometimes titled as the Education Code
of Romania (due to its length) is the main act which states the principles that governs the preuniversity and university education, the lifelong learning as well as the principles of the preuniversity funding. It is divided into seven Titles, several Chapters and sections.
Title I – general provisions - regulates the structure, the functions, the organization and
functioning of the national education system (public, private, confessional).
Title II in its 8 chapters regulates in detail the pre-university education process, Title III in its
12 chapters regulates in detail the university education process, Title IV regulates the statute
of the educational personnel, Title V deals with the lifelong education system, Title VI covers
the legal responsibility for the infringement and Title VII contains transitory and final
provisions.
Several legal instruments or previous legal provisions are repealed by this new law.
The main regulations regarding the special and special integrated education are included in
the Title II, Chapter II (Structure of the national pre-university educational system), where an
entire section is dedicated to this segment.
(3) The Government elaborates specific regulations for educational and assistance services
provided to children with special educational needs. (Title I, chapter II, Section 13. Special
and special-integrated education, Art. 48)
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SPAIN

In Spain, as in the neighboring countries, broke from a situation of exclusion from the
educational system, children with disabilities, considering them not teachable and a "shame"
for their families. Subsequently considered that if had the right to be educated in segregated
centers.
Educational inclusion process is initiated from the law of integration Social of the disabled
(LISMI) of 1982, giving rise to an articulation of a program of school integration to transform
the educational system, transformation that took place mostly from 1985. Today we have as a
fundamental norm of the Organic Education Act of 2006, whose title II is devoted to equality
in education, and in this chapter I students with specific needs of educational support.
What is it meant by inclusive education? Inclusive education means that teachers within the
common system of education to all children, youth and adults with special educational needs.
When we speak of right to education, speak right to better education, in a manner analogous
to when you talk about health.
The school is the first place of coexistence for a person outside the scope of the family and
therefore it is very important that all students with disabilities can receive education in the
same spaces as the rest of the members of the human family, to share experiences and spaces.
Inclusive education involves in education the passage of the medical model to the social
model. In the medical model the problem is in the child, which must be "cured" and adapt to
attend ordinary school, and this needs multiple specialists and special centres. In the social
model, the problem is in the environment and community services have to adapt to serve all
the people, including those who have disabilities. It is part of that all people are different,
although some differences are more obvious than others.
This idea, in the field of education, means that regular teachers and regular schools have to be
prepared to provide learning opportunities for heterogeneous, including individuals who have
disability. Therefore, the inclusive education does not refer to how it educates to the "rare",
but to how it educates all.
The process of inclusion does not end ever, because it's a horizon we tried that approach but
that never reaches at all (in the same way that material equality referred to in article 9.2 of the
Spanish Constitution).
If we analyze the Spanish law, our Constitution, in its article 27 recognizes the fundamental
right of all persons to education, without distinctions.
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The 2nd Organic Law of 3 may in 2006, education follows the principles of inclusive
education (standardization and inclusion), although there is less consistent aspects, or whose
lack of accuracy and warranty, have given rise to regulatory developments not in accordance
with the right to inclusive education:
1.

The inclusion does not reach everyone. Those students "whose needs cannot
be met within the framework of the means of attention to the diversity of the
ordinary centers" will be educated in centers or units of special education (Art.
74.1). For these students, not expected any kind of inclusion, short, medium or
long-term measures. The basic law does not mention to the gradual
transformation of the centers of special education in resource centers to
support the inclusion, collected in the repealed but temporarily existing Royal
Decree 6961995 (article 24) and some regional regulations.
2. The problem of resources. The educational administrations are required to
provide to the centres of personal media and materials necessary for proper
attention to pupils with special educational needs. However, are the own
educational administrations which determine the criteria to make these
provisions (article 72, paragraphs 1 and 2), discretion that is left entirely in
their hands determining when is being fulfilled with the fundamental right to
the education of pupils with special educational needs.
3. The training of teachers. The LOE says that educational administrations shall
promote the formation of teachers and other professionals related to the
treatment of students with specific needs of educational support. This
promotion is not the same as guarantee (article 72.4).
4. Cooperation with private entities without spirit of profit, institutions or
associations. The LOE says that educational administrations may collaborate
with other Governments or public or private entities without spirit of profit,
institutions or associations, to provide schooling and a better incorporation of
this student to the school. It is an option, not an obligation (article 72.5).
Competencies in education (legislative development and implementation) have been assumed
by all the autonomous communities, with an uneven evolution. Catalonia and Basque country
acquired competences in 1980, Galicia and Andalusia in 1982, Valencia and Canary Islands
in 1983, Navarra in 1990, Balearic Islands in 1997, Cantabria, La Rioja and Aragon in 1998
and finally, Asturias, Castilla - La Mancha, Madrid, Extremadura, Castilla y León and Murcia
in 1999. The Central Government maintains its competences in Ceuta and Melilla. The
legislation of the autonomous communities in the field of special educational needs has
similarities and differences, and also some have not issued regulations own indirectly
applying the norms established by the central Government.
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Article 24 of the Convention requires the States parties a set of inclusive education at all
levels, with a view to:
(a) Fully develop human potential and sense of dignity and self-esteem and reinforce respect
for human rights, fundamental freedoms and human diversity.
(b) Develop the most personality, talents and creativity of people with disabilities, as well as
their mental and physical skills.
(c) Enabling persons with disabilities to participate effectively in a society free.
Doing effective this right, States parties shall ensure that persons with disabilities can access
an inclusive, quality and free primary and secondary education under equal conditions with
others in the communities in which they live (article 24.2. b). This article does not mention
any exception to the right to inclusive education, is a right that corresponds to all persons with
disabilities, from a human rights perspective, and in this regard, calls for reforms in our State
and regional standards.
The Convention also obliges States parties to ensure the following:
o Make reasonable adjustments based on individual needs,
o Be given the necessary support with personalized and effective measures in
environments that promote maximum academic and social development in
accordance with the goal of full inclusion.
It is providing learning opportunities and encourages full participation in equal conditions in
education and as members of the community. To do so, States parties shall take appropriate
measures, included facilitating the learning of Braille, sign language and other alternative and
augmentative communication systems.
The precise Convention that professionals and personnel working in all educational levels,
must be trained to take the disability awareness, to use augmentative and alternative
communication media and to use techniques and educational materials to support students
with disabilities.
In addition, States parties must ensure that persons with disabilities have general access to
higher education, vocational training, adult education and learning throughout life, without
discrimination and on an equal basis with others. To this end, the States parties shall ensure to
make reasonable adjustments for disabled people.
This is consistent with the passage of the medical model to the social model.
To give effect to the rights recognized in the Convention, States parties must undertake
reforms in the rules which are an obstacle to inclusion, both laws and regulations, but must
also take other types of measures for customs and practices that constitute discrimination
against persons with disabilities, be deleted. It must be present in all policies and in all
programs.
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The right to education is part of the Group of economic, social and cultural rights, and with
respect to them, in the Convention, States parties undertake to adopt measures to the
maximum of its available resources and, when necessary, within the framework of
international cooperation, to achieve, progressively, the full realization of these rights (article
4.2). Be taken into account that 98 per cent of children with disabilities do not attend school
in developing countries.
The Convention, according to the Manual for parliamentarians, drawn up by the UN,
promotes an education approach based on experience, which shows that not only inclusive
education provides the best educational environment, including children with intellectual
disabilities, but also helps to break down barriers and to put into question stereotypes. This
approach helps to create a society that accepts and embraces the disability rather than fear it.
When children with disabilities and without it, grow together and learn, one next to the other,
in the same school, they develop a greater understanding and mutual respect.
Therefore, it is not sensible or efficient from an economic point of view to maintain two
systems educational, ordinary and special, but merge both, so special education centers to
become resources to the inclusion in the community. Among these resources, in my opinion,
should follow existing classrooms for special education for people with support needs
widespread (those to which even now are denied in many autonomous communities the right
to inclusive education), but making a timeshare in ordinary classroom, as well as the time of
patio and dining room, with students without disabilities. They should also be provided from
these centers of specialized resources, outpatient services to support inclusion and orientation
of the ordinary teaching staff.
Generalize these practices, requires that legal and regulatory standards collected them and
cover with clarity, enabling its execution in all centers sustained with public funds.
Inclusive schools are generally less expensive than segregated systems. This is consistent with
the idea that a single and integrated educational system tends to be cheaper than two separate
systems. It lowers the costs of building construction, management and administration.
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4. INTERNATIONAL RESOURCES
4.1 Good practices
1. Socrates Program 2001-2004 – Grundtivig 2 Action, learning partnership
"Parents’ Pedagogy - the dignity of the pedagogical action of the parents as
educational experts”
The project aims at making the family the protagonist of the human training of
their children.
In order to achieve this objective the project created a European network
including parents of disabled children from Italy, France and Scotland.
The network collects and disseminates the different experiences linked to personal
daily stories of social and school inclusion, trying also to exploit the parents’
skills as educational experts.
The project has developed a new educational approach, pointing out the learning
process and the formal educational of the professionals working with disabled
students.
More information at http://www.pedagogiadeigenitori.com/socrates.html
2. Lifelong Learning Program 2007-2009, Grundtvig Partnership "On Family's
Side”
The project has joined experts of human sciences , parents and teachers from
Italy, France and Greece.
These three countries are those where the European Commission authorized the
dissemination and sharing of the Parents’ Pedagogy methodology starting from
the storytelling publishing.
The project made possible the setting up of an international community of
families working on the promotion and dissemination of new approaches and
development of projects on this topic.
3. Life Long Learning Program 2009-2013, Multilateral Action Comenius.
“Dynamic Assessment of Functioning and Coaching of Children Oriented at
Development & Inclusive Learning”
The project focuses on assessment & coaching. Develop and try out a universally
applicable model for functional and dynamic assessment and coaching “from
assessment to practice” of children with learning difficulties/disabilities and their
environments (schools, families), leading to a more adequate individual
educational programming (IEP), useful to facilitate learning development and
participation of all children in inclusive education.
The target group are children and youth experiencing barriers of learning (because
of disability, learning difficulties, ethnic minority or socio-economic deprivation),
teachers and professionals dealing with assessment and counseling, parents.
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The implemented key activities were:
1. collect and exchange information regarding best practices of dynamic and
functional assessment and consultative models regarding inclusive learning.
2. create an experts group to develop a common model of a “Daffodil” assessment
linked to coaching of inclusive educational intervention, based on a model of
cognitive modifiability of learning potential, dynamic assessment, functional
assessment, a child’s differential needs on various levels and contextual approach
3. field test a pilot version of the Daffodil model in each of the participating
countries
4. field test of a common training
5. organize an international course on the subject of dynamic, functional,
contextual and inclusive assessment and coaching
6. publishing articles, books and multimedia materials for professionals
7. disseminate results via existing
The expected outcomes were:
- a book and DVD describing a model of dynamic, functional, contextual &
inclusive assessment (EN)
- a series of articles, in a scientific and in a practitioners’ journal, in EN, NL, HU,
RO, PT, SE
- a model of a training course and framework (EN, PT, NL, SE, HU, NO) “From
dynamic assessment to inclusive education and learning activation”
- guidelines describing a framework for a consultation model in order to link
dynamic assessment results to educational intervention, available in EN, FR, ES,
NL, HU, RO,.
- a leaflet to disseminate the project, the website and the outcomes
- international seminar to disseminate outcomes of the project involving partners'
countries and other countries, especially countries where some pilot projects in
dynamic assessment and inclusive education are in the beginning, as Brazil and
Angola.
References: website www.inclues.org,
Coordinator: Universiteit Antwerpen, http://www.ua.ac.be
Contact person: Prof. Dr. Jo LEBEER, jo.lebeer@ua.ac.be
4. MOtivation to STudy
MOST aims to improve teachers’ competence and skills to strengthen pupils’
motivation to study, in particular those with socioeconomic disadvantages by
developing a model of motivation based on cultural psychology (Bruner, 1997),
which overcomes the cognitive approach oriented to the individual dimension.
Cultural psychology sees the lack of motivation and difficulty to study, mainly as
a result of a missing integration of disadvantaged pupils into the school context,
which tends to reproduce original socio-economical differences. Bruner states that
learning, remembering, speaking, imagining are all made possible by participating
into a culture. The proposed model promotes an approach based on a pro-social
behavior favoring a cooperative learning that creates the opportunity for sharing
differences; this valorizes pupils’ daily life and facilitates the process of sensemaking, in which both pupils and teachers feel to have an active role, resulting in
an enhanced personal identity and sense of belonging, both fundamental to
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cognitive processes. The partners of MOST are Secondary schools, Universities,
training centres and association of school directors. The whole work plan contains
4 transversal Work Packages (Coordination and Management, Quality Plan with
Internal Monitoring and External Evaluation, Diffusion Plan, Exploitation Plan)
and 4 development Work Packages (Initial Research on pupils’ motivation,
Design and realization of MOST model including a training Kit for teachers, a VT
Course for 25 teachers, Experimentation of the MOST model in the schools).
The envisaged outputs and products of the project are:
1) a report highlighting pupils motivational factors, particularly within
socioeconomic disadvantaged groups, in secondary schools, based on recent
studies in cultural psychology and a collection of current practices adopted in the
European educational contexts to strengthen pupil’s motivation;
2) a multimedia kit for teachers’ training containing:
- a theoretical text reporting a reference model based on cultural psychology and
pro-sociality;
- a methodology guide showing how to apply concepts of cultural psychology to
current teaching in secondary schools;
- video clips exemplifying real or simulated teaching situations, with an
interactive hypertext explaining noteworthy images;
- realization of a two-day experimental training course for 25 teachers of the
partner countries and feedback analysis;
- implementation of the MOST model in current activities by trained teachers in
their schools for 6-8 months and feedback analysis;
- four trans-national meetings among partners for internal assessment
corresponding to milestones of the project;
- a permanent Web site for the diffusion of intermediate and final results and
products managed by the promoter to be updated at least for three years;
- four local Workshops (for each partner country) for diffusion and exploitation of
results at the end of project activities;
- a report regarding the monitoring of the project, dissemination and exploitation.
All the products will be available in English and in the language of the partner
countries. In terms of dissemination, the kit will be delivered to at least 40
universities and/or teachers’ training centres in the 5 partners’ countries. A
capillary info-system will be created to reach schools through at least 100
territorial school districts and at least 10 related associations in the 5 partners’
countries. In terms of exploitation each partner will contribute in its own country
to mainstreaming the MOST model contacting peer institutions (horizontal
mainstreaming) and governing institutions (vertical mainstreaming) by adopting a
cascade model identified and agreed upon, in the kick off meeting.
Coordinator: Dipartimento di Scienze dell’Educazione Università Salerno
Contact person: Giuseppe Acone, amanzo@unisa.it
More information at: http://www.motivationtostudy.eu/home.html
5. ADMISSION is a Leonardo da Vinci 2004 Project that ended in 2007 and stands
for Adult Dyslexia Motivational Interview Strategies, ScreenIng On the
interNet.
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Participants: Participants in the Admission project are individuals and institutions in six
European countries: Iceland, Scotland, Denmark, Latvia, Romania and France.
The project's aim was to meet the training needs of professionals working with young adults
and adults with dyslexia in the educational and vocational system, in employment offices or
in health care.
The consortium of partners aimed at:
• Analyse the training need in the educational and vocational system for counselling
strategies in approaching and working with dyslexic adults;
• Identify and screen adults dyslexics in the educational and vocational system;
• Provide counsellors and other relevant professions supporting and counselling the
dyslexic with systematic approach in counselling the dyslexic;
• Developing a screening-instrument that detect the main characteristics of dyslexia
both primary and secondary symptoms;
• Develop motivational intervention technique in counselling and supporting the
dyslexics;
• Provide a handbook and manual for screening instrument in Icelandic, Danish,
English and French;
• Provide a handbook and a manual for motivational interview technique in Icelandic,
Danish, English and French;
• Build a database for best practice in assisting the adult dyslexic;
• Build up a website with the screening instrument and the motivational interview
strategies to be used on the internet in Icelandic, Danish, English and French;
• Evaluate the usefulness and effectiveness of the screening instrument in different
countries and the motivational interview strategies;
• Raise awareness of the conditions of the young adults and adults dyslexic in the
educational and vocational system and in broader term, living, learning and working.
Target groups of the project were young adults (16−25 years) and adults with dyslexia in the
educational and vocational system, educational and vocational counsellors in the educational
and vocational training system.
Other groups that had benefit from the results of the project:
- Special teachers, trainers and tutors working with the dyslexic.
- Professionals in the health and the social services working with the dyslexic and staff
manager and employees willing to gain more knowledge of dyslexia and about compensating
strategies that are helpful in working and learning.
In the project, network was formed with resources from several European countries. These
partners had both trained professionals working in the educational and vocational system,
which had access to broad scale of knowledge and expertise in counselling and researching.
With this network it was possible to gather practical information on counselling the dyslexic
and strategies and learning aids helping both the dyslexic and staff supporting, tutoring and
counselling them as well as strengthen the European network.
With the project there were developed approach in counselling and finding strategies and
solution for assisting the dyslexic in a more accurate and systematic way.
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This added a value to the educational and vocational training system which was in need for
special training of staff supporting the dyslexic. The emphasis was on the strength of the
compensating strategies developed by the dyslexic already successful and to adapt
counselling strategies proved to be effective in the health system and apply them in
counselling the dyslexics.
The screening instrument for identifying and screening the dyslexic which was used within
the educational and vocational system the assistance and service to the dyslexic can reach
them earlier in the process of counselling and supporting and are more likely to reach more of
them sooner. The screening of the adult dyslexic in the project was set to detect both the
primary and secondary symptoms of dyslexia where in most cases only the primary symptoms
are assessed in the traditional screening and diagnosing and often with adult dyslexic the
dyslexia is undetected. The group of adult dyslexic who are in need for counselling and
training and seek admission or assistance in the educational and vocational system are getting
larger.
Information on screening, effective learning styles and methods and helpful technical aids
were scattered the project were make a base for these information provided on a special
website accessible to potential users at hand.
The main results consist of: The webpage; The screening instrument and motivational
strategies in counseling; Handbooks and manuals for the screening instrument and the
motivational strategy; The screening instrument and the motivational interview strategies as
well as guidelines in using; Information about learning and technical aids and tools; Seminars
and Workshops on using the screening instrument and the counseling strategies with the
dyslexic.

6. GATE European Project
The GATE system consists of a methodology developed to identify and support children with
dyslexic difficulties at an early school age. The GATE system supports teachers by offering
information on:
•

•
•
•

indicators of dyslexia - so that all class teachers can have an understanding of early
signs that suggest a child may be dyslexic. This is important because the earlier
dyslexia is identified, the sooner appropriate learning and teaching approaches can be
put in place and specialist help can be accessed if necessary
learning and teaching approaches - with descriptions of activities, and specific point to
look out for to identify possible dyslexia
suggestions for teachers’ continuing professional development and mentoring
opportunities
tools to keep a record of students’ performance and progress so as to assure continuity
between the pre primary and primary school

All the GATE approaches are interrelated and suitable for work in class with a positive
impact on the entire child’s development.

GUIDE no. 526283-LLP-1-2012-1-IT-COMENIUS-CMP

88

Teachers may access the GATE approach in two ways:
•
•

On the GATE website
via country specific Guidebooks

Both were developed, as part of the Comenius project GATE, GATE: 503404-LLP-1-2009-1,
funded with the support from the European Commission, to give you ideas for activities
which will enrich the learning processes in your class and will help you identify and support
children who may have difficulties with reading, writing and spelling, with time-management,
organizing daily activities, memory and/or coordination.
The aim is to give you a base knowledge on dyslexia and early dyslexia markers and we will
show you why it is important to pay attention to them and how to take measures as early as
possible (See Introduction. Dyslexia essentials: definition, indicators and actions).
Then we will introduce you the GATE system and the GATE approaches, which are easy to
incorporate in the everyday learning process and will help you identify and support children
who may be dyslexic.
As part of this project we have also developed a tool for recording performance, called a
“Learning Passport”, which will help you keep a record of children’s achievements and
challenges and to plan support. This Learning Passport transfers with the student from teacher
to teacher to assure continuity between educational levels.
We have developed the GATE approach with a genuine desire to be informative and helpful,
which makes it a valuable source of methodology and approaches and support at early school
age. But the real source of support, encouragement and progress is you – the teachers in
cooperation with families, school authorities, colleagues and specialists and, most
importantly, your young learners.
http://gateproject.eu/gateproject2/link_Detail.aspx?ID=227
7. ORSEN European Project
Is an exciting new project, funded under the European Lifelong Learning Programme which
focusses on the provision of innovative learning practices for special needs students from
rural areas. Over the next two years we will collaborate on designing and delivering online
resources aimed at giving SEN students, their parents and their teachers a fighting chance in
an increasingly challenging education system.
Special education needs and inclusion is an area which is both complex and diverse. Some
pupils need additional help at school because they have learning difficulties which
significantly affect their access to the curriculum. They are described as having special
educational needs (SEN). Inclusion is about meeting the needs and interests of learners who,
under normal arrangements, make less or slower progress than many of their peers.
Over the last few decades, the development of inclusion has become central to international
education policy and has forced the major changes in national legislation in many countries
regarding how we deliver our teaching and learning in schools.
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The first step toward delivering an inclusive curriculum is taking into account student
learning needs and development, with an awareness of appropriate teaching and learning
methods, as well as the application of appropriate tools and equipment. An inclusive
curriculum means one curriculum for all students rather than a separate curriculum for
students without SEN and another for students with SEN. An inclusive curriculum, recognises
the need that schools need to be organised, with the individual differences of students in mind
and allow for scope and flexibility to enable all students to achieve their goals.
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Aims and Objectives
1. To develop an appropriate technology infrastructure for in-school provision of SEN
curricula.
2. To develop 4 curricula to assist in the inclusion of children with SEN in the classroom.
3. To develop and implement in-service training to support the continuous professional
development of teachers.
4. To provide supports for parents of SENs to enable them interact with the new learning
environment.
5. To support managers in education to work with multi-site education provision through
online environments.
Some features of the ORSEN project
To develop and pilot an open access SEN virtual classroom providing:
1. ORSEN supports the concept of inclusive education.
2. ORSEN will be ‘rural proofed’; it will meet the needs the needs of SEN living in more
remote areas.
3. ORSEN will target resources to benefit children in the 12-16 years age range, who have
mild SEN.
http://elearningeuropa.info/en/project/orsen
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1. Direct links to international good practices:
http://q4s.eu/GB/resources/case_studies/case-study---attention-deficit-disorder-add----attention-deficit-hyperactivity-disorder--adhd---1-.html
http://q4s.eu/GB/resources/case_studies/case-study---attention-deficit-disorder-add----attention-deficit-hyperactivity-disorder--adhd---2-.html
http://q4s.eu/GB/resources/case_studies/case-study---autistic-spectrum-disorders-2-.html
http://q4s.eu/GB/resources/case_studies/case-study---deaf-hard-of-hearing--1-.html
http://q4s.eu/GB/resources/case_studies/case-study---dyslexia--1-.html
http://q4s.eu/GB/resources/case_studies/case-study---learning-disabilities--2-.html
http://q4s.eu/GB/resources/case_studies/case-study---mental-health-difficulties--1.html
http://q4s.eu/GB/resources/case_studies/case-study---physical-impairments--1-.html
http://q4s.eu/GB/resources/case_studies/case-study---speech-impairments.html
http://q4s.eu/GB/resources/case_studies/case-study---visual-impairments--2-.html
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4.2 International resources (books, articles, online resources, etc)
European Commission Report “EDUCATION AND DISABILITY/SPECIAL
NEEDS policies and practices in education, training and employment for
students with disabilities and special educational needs in the EU”
An independent report prepared for the European Commission's DirectorateGeneral for Education and Culture by the NESSE network of experts. The main
author of this report is Professor Sheila Riddell, Director of the Centre for
Research in Education Inclusion and Diversity at the Moray House School of
Education, University of Edinburgh, UK. Other members of the NESSE team and
other experts in this field provided input and comments on drafts.
This report is available at: http://www.nesse.fr/nesse/activities/reports
“Special Needs Education Country Data 2012”, European Agency for
Development in Special Needs education.
The Agency SNE data collection is a biennial exercise with data provided by the
Representatives of the Agency. In all cases this data is from official ministerial
sources. All data refers to pupils officially identified as having special educational
needs (SEN) as defined in the country in question and all the data presented in this
document has been collected in line with each country’s own legal definition of
SEN. These definitions are also provided in the texts.
Data provided by countries covers eight agreed questions – five are statistical:
1. Number of compulsory school aged pupils (including those with SEN).
2. Number of compulsory school aged pupils who have SEN (in all educational
settings).
3. Pupils with SEN in segregated special schools.
4. Pupils with SEN in segregated special classes in mainstream schools.
5. Pupils with SEN in inclusive settings.
Available at: http://www.european-agency.org/publications/ereports/sne-countrydata-2012/sne-country-data-2012
“Teacher Education for Inclusion - Profile of Inclusive Teachers”, European
Agency for Development in Special Needs education, Project Teacher
Education for Inclusion (TE4I)
This Profile of Inclusive Teachers has been developed as one of the main outputs
of the Teacher Education for Inclusion (TE4I) project. TE4I as a goal for all
Initial Teacher Education (ITE) students was a key recommendation of the project
synthesis report; the Profile builds on this and the other findings presented in the
project synthesis report and links them to a framework of values and the areas of
competence necessary for all teachers if they are to be effective in inclusive
classrooms. The Profile document draws upon various activities and discussions
between project experts and over 400 other stakeholders in education who were
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involved in the three year TE4I project. The stakeholder group included policy
makers and practitioners from a range of schools and teacher education sectors;
initial and in-service student teachers; parents and families; and learners – who
have collectively debated the competences that all teachers need to support their
work in inclusive settings.
Available
at:
http://www.european-agency.org/publications/ereports/te4ichallenges-and-opportunities/te4i-challenges-and-opportunities
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Participation in Inclusive Education – A Framework for Developing
Indicators, European Agency for Development in Special Needs education.
This report is one of the main findings of the second phase of an Agency project
on the topic of indicators in the area of inclusive education in Europe.
The report aims to provide a better understanding of the complex
issues surrounding how policies and practices can help to ensure participation
for children, teachers and parents. This systematic approach could also help
to identify gaps in existing indicator systems and propose a way forward for the
development of new indicators on participation for inclusive education in Europe.
Available at: http://www.european-agency.org/publications/ereports/participationin-inclusive-education-a-framework-for-developing-indicators/Participation-inInclusive-Education.pdf
Special Needs Education in Europe (Volume 2) - Provision in Post-Primary
Education
This report provides a summary of relevant information collected by the Agency
in co-operation with the Eurydice network covering three priority areas within the
field of special needs education: Inclusive Education and Classroom Practice in
Secondary Education, Access to and within Higher Education for Students with
Special Educational Needs and Transition from School to Employment.
This document considers a number of relevant issues relating to the three aspects
of post-primary education examined: how inclusion in secondary education can be
implemented and supported; how access to and within higher education for
students with special educational needs can be increased and supported; how
access to employment for young people with special needs can be improved.
Available at: http://www.european-agency.org/publications/ereports/specialneeds-education-in-europe-volume-2/special-needs-education-in-europe-volume2-provision-in-post-primary-education
Individualized learning in catering field
http://www.sosnetwork.eu/cases/individualized-learning-catering-field
Issue: Dyslexia
Country: Finland
Author's Position:
I work in a professional multi-disciplinary vocational college as a special teacher in the
catering field. Students are between 16 and 21 years-old. My job is to teach vocational
subjects and help students, amongst other things, in math and written tasks. I also help other
students than those with learning difficulties. All these tasks have been defined in the Special
Needs Educational Plan (SEN Plan) of our college.
Special needs educational (SEN) plan of a VET college ensures the equal quality of all
students
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The SEN plan is part of the curriculum of the college. It includes several aspects:
1. Goals of special needs education
2. The Implementation (How?)
3. Pedagogical methods and counseling existing in the college
4. Support services/ Expert services (within the college, out of the college)
6. Co-operation (in-built services, outside services)
7. Responsibilities in SEN (VET teachers, class tutors, SEN teachers, study counselors, other
staff)
8. Evaluation and follow-up (annually)
The whole personnel of the college participate in the process (interactive process, increases
commitment and interactivity between all parties).
All personnel groups that participate in process are “experts”. The responsibility of
organizing special support is not only the task of SEN teachers!
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Professional context:
To support this particular girl in her studies has required, and is still requiring a number of
meetings with parents and contact with her teacher from her previous school. I have helped
teachers to create an Individual Education Plan (IEP),
I have given extra tuition by participating in practical vocational sessions and created
possibilities for differentiated exams. Additionally, I have consulted teachers and organized
the student's on-the-job (OTJ) period issues.
An effective IEP gives possibility to individualize the learning path of a student with special
educational needs. It should:
• Be seen as a working document (not as an administrative document)
• Use a simple format (to help in understanding the terms used so that the student can be
involved in the process)
• Specify additional support for an individual student
• Avoid jargon (clear language!)
• Be comprehensible to student, staff and parents
• Be distributed to all staff
• Promote effective planning
• Help students understand their own progress
• Result in action/specific learning goals
o IEP should include:
• The short-term targets set for the student
• The pedagogical strategies to be used (e.g. recognition of previous learning ; formal and
informal learning; work based learning)
• The provision to be put in place (support for learning e.g. extra time, adaptations for
exams, personal assistant, concrete help in life)
• When the plan is to be reviewed
• The outcome of the action taken
• Be discussed with both the student and parents (if the student is under-aged)
• Be reviewed at least twice each year.
Presentation of the Individual:
She is 21 years-old. She moved to this area last autumn at the beginning of her studies. Living
alone is going well. In comprehensive education she was diagnosed as having dysphasia. Her
challenges are the production of speech and text. Additional problems are caused by
weaknesses in executive functions and also, to a certain extent, unrealistic expectations of her
own vocational capabilities. She already has a catering qualification from a different college.
This was completed in a small group with a lot of extra support. She is doing the current
studies in a normal, big group and the possibility for extra support is considerably less than
she was used to receiving before. Discussions have been held with her parents about the
benefits of having an individual supporting assistant during her studies.
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Intervention:
As she has completed her general subject studies, she does not have to do them again. This
releases more time for her to do her vocational studies through learning at work. She wanted
to find an on-the-job training (OTJ) placement by herself. However, this did not happen
without problems. Despite advice, she had asked about the possibilities from rather
demanding work places and was subsequently rejected. I had in my mind one place where I
knew she would get lots of support and guidance. After justification, I went with her to visit
this place to discuss the aims for the period. She wanted to stay and begin work immediately.
Through good mutual understanding on behalf of all parties, the OTJ- period has begun well.
The supervising teacher visits her at her workplace more often than usual and discusses aims
and experiences with both parties.
In vocational theoretical studies extra time has been allocated to her for note-taking. In
addition, she has had the possibility supplement the exams both orally and in written form. In
fact neither of these methods has been fruitful as production of speech and writing is her
stumbling blocks. All the time we are trying to look for and brainstorming methods to support
her learning better.
Results:
At the moment the OJT place is the best possible option for her. However, OTJ places need to
be closer to the industrial viewpoint of her studies. Finding these will cause a lot of
challenges.

Formal documentation:
These actions are part of our college's general practices and are mentioned in the plan for
special education. SEN teachers/teachers have possibilities to create innovative solutions to
support students' studies within allocated resources. Personally, I use a lot of time for
discussions and pondering with other teachers over what the best practice might be in certain
situations.
Autistic student attending regular lessons
Methodology: Guidance, Waterhole pedagogy
Issue: Integration, Disability/Disorder, learning difficulties, Autism
Country: Spain
Author's Position:
I work in vocational school as an industrial machinery teacher. I have 20 hours per week of
technical lessons, and I give some online courses for elder students in electricity and
electronics basic theory. One day a week I supervise the procedures in a company working
with perilous materials.
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Professional context:
My purpose for this year was to follow the whole career of a special guy, who arrived at
school with an autism level of 65%. The young guy was hard to get through. He does not
respond as a usual student. When you think he understood, he made everything the other way
around. So I decided to supervise him the rest of the year.
Presentation of the Individual:
An Irish 18-years old autistic guy came this year from the regular educational system. Their
parent decided, advised by expert psychologists, to enroll him in a technical school. In spite of
his disability, he showed some singular mathematical and spatial skills, which could be very
useful and decisive in his future life. Apart from that, he has behaved with really strange
manners within the rest of the group and lessons proceedings.
Intervention:
Every day I analyzed his response to regular duties. The way he answered, worked, and
designed solutions for problems was totally different from other students, and became almost
clear to me at the end of the first semester. Maybe it took long time to create the right
teaching structure for him, but finally I realized how fast he could solve complicated issues
comparing the group medium level.
Results:
Now he is working in the same company I worked for. His expertise in process design for
dangerous material treatment was very useful for us in order to reduce working time in 10%.
My primary target is to have him teaching these procedures to young students, in order to try
to minimize his autism.
Formal documentation:
Autism is part of a diversity of cases you can find in regular educational system. Technical
courses have started to find solutions also for these singular cases. And as a matter of fact,
now it belongs strongly to the curriculum of courses.
Further comments:
The main focus has been on math skills. This means that teaching e.g. biology or history has
been done with a mathematical angle.
In this case no specific method has been applied. The results must be ascribed to a committed
and dedicated “fiery soul”.
Individual's commments:
You could never tell that his future was going to be so successful. His condition has caused
effects on designing procedures, and creating the specific teaching program for basic
problems made his capacities and speed of finding complex solutions go to top level.
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Books
Educational Research: Fundamentals for the Consumer (6th Edition) - James H. McMillan,
Pearson, 2011
Knowledge to Support the Teaching of Reading: Preparing Teachers for a Changing World
(Jossey-Bass Education) – Editors: Catherine, Peg Griffin, M. Susan Burns
The Scientist in the Crib: What Early Learning Tells Us About the Mind, Alison Gopnik,
Andrew N. Meltzoff, Patricia K. Kuhl, Perennial, 2001
Inclusive Education: International Policy and Practice. London, Sage.
Armstrong, A.C., Armstrong, D. & Spandagou, I. (2010)
Expression, communication and disability: guidelines for the integration of education and
teaching models.
Jean-marc Louis. Narcea, 2004
From integration to inclusion.
Guillermo Saenz de Santamaria. Fund. ecoem, 2008
The perception of young people with disability.
VV.AA.Comunidad autonoma madrid.servicio de documentacion y public, 2004
Inclusive classrooms: a new way to focus and live the curriculum.
William Stainback and Susan Stainback. Narcea, 1999
Learning in children: main weakness.
Isabelle Beaudry Bellefeulle. Nobel, 2011
Orientation on the diversity and mentoring manual.
Vv.aa. Pirámide, 2007
Disability: educational and social aspects.
Vv.aa. Aljibe, 2009
Students with autism spectrum disorder.
Carmen Hortal. Grao, 2011
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Articles
ADHD: Building Academic Success, by: Appalachia Educational Laboratory (1997):
http://www.ldonline.org/article/ADHD%3A__Building_Academic_Success
Helping Students Understand and Accept Their Learning Disabilities: The Demystification
Conference, by: Mia Wernig Elfrink (2008):
http://www.ldonline.org/article/Helping_Students_Understand_and_Accept_Their_Learning_
Disabilities%3A_The_Demystification_Conference
Learn about Dysgraphia, a Writing Disorder, Ann Logsdon:
http://learningdisabilities.about.com/od/learningdisabilitybasics/p/dysgraphia.htm
Dyslexia and Dysgraphia -Students with Difficulty Reading May Also Experience Difficulty
with Writing, Eileen Bailey
http://specialed.about.com/od/readingliteracy/a/Dyslexia-And-Dysgraphia.htm
Special educational needs in primary and secondary school.
http://www.madrid.org/wleg/servlet/Servidor?opcion=VerHtml&nmnorma=3259&cdestado=
P
The educational needs of children with disabilities.
http://dpto.educacion.navarra.es/publicaciones/pdf/necesidades_completo.pdf
The importance of attitudes in the integration.
http://campus.usal.es/~inico/actividades/actasuruguay2001/12.pdf
Methods for education in disability.
http://www.inclusioneducativa.org/ise.php?id=5
Guidelines for inclusive education of students with medium-light cognitive impairment.
http://www.escuelascatolicas.es/pedagogico/Documents/Alumnos%20con%20d%20intelectua
l5.pdf
Inclusion as an educational strategy.
http://www.ite.educacion.es/formacion/materiales/72/cd/curso/unidad1/u1.I.8.htm
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Online resources:
The International Dyslexia Association: http://interdys.org/
The European Dyslexia Association: http://www.eda-info.eu/
The British Dyslexia Association: http://www.bdadyslexia.org.uk/
Dyslexia Action – Assessment, Education, Training: http://dyslexiaaction.org.uk/
Adult Dyslexia Organisation: http://www.adult-dyslexia.org/
Being Dyslexic: http://www.beingdyslexic.co.uk/
Bristol Dyslexia Centre: http://www.dyslexiacentre.co.uk/
National Center for Learning Disabilities: http://www.ncld.org/
The Learning Disabilities Association of America: http://www.ldanatl.org/
Northern Ireland Dyslexia Association: http://www.nida.org.uk/
LD Online: http://www.ldonline.org/
Canadian Dyslexia Association: http://www.dyslexiaassociation.ca/
Bright Solutions for Dyslexia, Inc.: http://www.dys-add.com/
Technology and Dyslexia Blog: http://technodys.blogspot.ro/
Fédération d’associations de parents d’enfants dyslexiques:
http://www.apedys.org/dyslexie/index.php?op=edito
Association française de parents d’enfants en difficulté d’apprentissage du langage écrit et
oral: http://www.apeda-france.com/
Arbeitskreis Legasthenie Bayern e.V.: http://www.akl-bayern.com/
AID – Associazione Italiana Dislessia (Italian Dyslexia Association):
http://www.aiditalia.org/
http://www.handsonteaching.co.uk/
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Disability Legislation in the EU
http://uk.ettad.eu/understanding-disability/disability-legislation-in-the-eu
About learning difficulties, 18.04.2012, Laura Andrunachi Bardas
http://learn2b.ro/?p=180
Learning disorders, Author: Psychologyst Luncan Dana, Oradea
http://www.almanahmedical.eu/inpage/deficienele-de-nvare/
Individualized learning in catering field
http://www.sosnetwork.eu/cases/individualized-learning-catering-field

Policies in education for at-risk students and those with disabilities in South East Europe,
OECD
http://www.oecd.org/edu/country-studies/38614298.pdf

Special integrated education in the romanian law of education, Luminita Catalina Tasica
Institute of Educational Sciences, Bucharest
The British Dyslexia Association: http://www.bdadyslexia.org.uk/
www.calldysc.info
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Research
Intervention Research and Bridging the Gap Between Research and Practice, by: ERIC
Clearinghouse on Disabilities and Gifted Education (2005):
http://www.ldonline.org/article/Intervention_Research_and_Bridging_the_Gap_Between_Res
earch_and_Practice
ADHD Teacher Knowledge of Stimulant Medication and ADHD, by: Vicki E. Snider,
Tracey Busch, and Linda Arrowood (2003):
http://www.ldonline.org/article/ADHD_Teacher_Knowledge_of_Stimulant_Medication_and_
ADHD
Late-Emerging Reading Disabilities, by: J. Leach, H. Scarborough, and L. Rescorla (2003):
http://www.ldonline.org/article/Late-Emerging_Reading_Disabilities
American Speech-Language-Hearing Association. (n.d.). Augmentative and alternative
communication (AAC). What Is AAC? Retrieved
from:http://www.asha.org/public/speech/disorders/AAC.htm
Attitudes of Extension professionals toward involvement of special needs youth in 4-H
programs, Boone, D. A., Boone, H. N., Reed, C., Woloshuk, J. M., & Gartin, S. A. (2006).
Journal of Extension [On-line], 44(6) Article 6FES4. Available at:
http://www.joe.org/joe/2006december/a4.php

Chapman,V. (2008) Qatrain2 website - advice for tutors in mainstream post 16
education on how to make reasonable adjustments in the classroom to enable the fullest
participation of disabled students in six key skills. Available in English, Bulgarian,
Romanian, Greek and Turkish: www.qatrain2.eu
Chapman, V. (2010) Q4S website - practical advice and guidance for disabled students
on self help and what tutors should do to support them in the classroom. Available in
English, Greek, Bulgarian and Turkish (all pages presented in text and audio formats):
www.q4s.eu
EDF - The European Disability Forum - The representative organisation of persons with
disabilities in Europe: www.edf-feph.org
ESU - The European Students Union: www.esib.org
David Geary http://web.missouri.edu/~gearyd/
Extensive bibliography of research publications relating to learning and mathematics,
including cognitive development and evolutionary psychology.
Q4S: useful Turkish links for disabled students: http://q4s.eu/TR/resources/guides/usefulinformation.html
Q4S: useful Bulgarian links for disabled students:
http://q4s.eu/BG/resources/guides/useful-information.html
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Q4S: useful Greek links for disabled students: http://q4s.eu/GR/resources/guides/usefulinformation.html

Council of Europe for the Council of Europe’s Action Plan
www.coe.int/t/e/social_cohesion/socsp/integration/02_council_of_europe_disability_action_plan/Council_of_Europe_Disability_
Action_Plan.asp
Disability Intergroup
www.edf-feph.org/apdg/index-en.htm
a cross party group of the Members of the European Parliament from each of the 25 EU
Member States supporting the rights of disabled people.
EDF - The European Disability Forum
www.edf-feph.org
EDF is a European umbrella organisation representing more than 50 million disabled people
in Europe. Its mission is to ensure disabled citizens' full access to fundamental and human
rights through their active involvement in policy development and implementation in the
European Union (Quoted from EDF website)
EFVET - The European Forum of Technical and Vocational Education and Training
www.efvet.org
A professional association which has been created by and for providers of technical and
vocational education and training (TVET) in all European countries
ENQA - The European Association for Quality Assurance in Higher Education
www.enqa.eu
ESIB - The National Unions of Students in Europe
www.esib.org
As a collective body representing Europe’s students, ESIB has explicit policies concerning
disability and access that are favourable to the take-up of Qatrain; ESIB is also represented as
an important stakeholder in various levels of VET policy-making.
Europa – education and training
http://ec.europa.eu/education/policies/introduction_en.html
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A general outline of policies and for links to individual EU programmes
European Training Foundation
www.etf.europa.eu/web.nsf?Open
United Nations (UNO)
www.un.org/disabilities/convention

Bologna (1999) The Bologna declaration on the European higher education area
http://www.bologna-berlin2003.de/pdf/bologna_declaration.pdf R (2000) CattaniThe Council
Directive 2000/78/EC of 27 November establishing a general framework for equal treatment
in employment and occupation
(http://www.viewsahead.org/download/speeches/03_cattani.doc)
Council of Europe (2006) Recommendation (2006) http://www.coe.int (search under
‘Committee of Ministers’/’Adopted texts’)
EQF (2005) EQF Consultation Document Common Principles for quality assurance
(Brussels, 8.7.2005, SEC(2005) 957, pages 26/27
http://ec.europa.eu/education/programmes/llp/index_en.html
eu2006fi Quality Management recommendations for vocational education and training
Finnish National Board of Education 2006Employment Equality Directive – guide 31 January
2008 http://www.eubusiness.com/Employment/employment-equality/
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1. CONCLUSIONS
Feel to be integrated means to live in an environment of his peers, to participate in the joint
operations in accordance with their interests, held responsible for the results of these activities
and thus feel accepted for what one is with their abilities or limitations.
Integration of the disabled (integrare - merge) is expressed in the mutual respect and full
disabled, in which they are respected the same rights count the same values, in which there
are designed for both groups the same conditions, the maximum all-round development.
Integration in school education is to create groups of class for children with diverse, and
therefore those in which there is space for children as well as outstanding, less gifted children
healthy able-bodied as well as for children with special needs and the disabled.
Create a public school appropriate a condition for social integration and education requires
many organizational, technical, educational, and day - care treatments. The mainstream
inclusive education can be carried out in a number of organizational forms: special classes,
integration, integrated teaching. The starting point for working with children in each class is a
diagnosis the learning needs of children with disorder as well as very talented, or average.
Such a diagnosis should serve all children to create the best possible conditions intending to
individualize and enabling cooperation. Careful diagnosis is the basis for selecting the most
appropriate integrative forms for a disabled child.
Whether the integration will proceed slowly or rapidly, and how will change the proportions
between students with disabilities pursuing compulsory education in public school and those
who are educated in special centres and schools will depend on education policy, parents'
expectations, the needs of children. But this process is irreversible. Integration is not a threat
or competition for special education. It is one of the forms of special education, perhaps basic.
In the first place it should be interested in experienced special educators who could help both
in the organization of this type of education and serve a professional advice, help less
experienced teachers.
Lifelong learning strategies for disabled people, is an area of utmost importance (mainly for
people with intellectual disabilities) to ensure retention of knowledge and the development of
professional careers.
All appropriate initiatives to eliminate discrimination against persons with learning
disabilities should be taken, in order to ensure to them equal rights in the field of education
and to ensure the same conditions for:
o Career and vocational guidance
o Access to studies and for the achievement of diplomas in educational establishments of all
categories.
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Comparing the different national situations and best practices carried
out

In this overview, we will analyze the common and different aspects from the different
partner’s countries related to the best practices and activities developed in order to increase
the quality and efficacy of the teachers working with students with MLCI.
To have a complete view of this situation between the European countries involved in the
GUIDE Project, we present the following table with the similar and different behaviors
carried out and developed in the last years.
From an overall analysis of the state of the art emerge some topic to be exploited and
further detailed:
 the role of the families and their involvement in the children’s education
paths;
 the significance of the personalized and individualized learning path
recognizing the different needs of each student;
 the need to better exploit the work-related learning strategies for the students
of the upper secondary schools;
 The focus on the guidance support for the disabled students before the
transition to the upper level of school.
 The relevance of the ICT tools in supporting and fostering the learning
outcomes of the disabled students.
 The attention to the new complexity of the classes and to the different
problems to be faced up.
Finally, we have done a table which will works as a schedule to analyze the strengths
and weakness from each country in special Education Needs (SEN) and Integration in
Education related to describe the current situation, needs and benefits from the GUIDE
Project for the countries involved: Italy, United Kingdom, Poland, Romania and Spain.
In this table, it is describe for each country the common aspect and differences facing
Education, Integration and SEN.
At the top, are the similitudes between the European countries involved in the GUIDE
Project, and although the characteristics appear down of a specific country, it is the one
shared by the other countries.
It will be interesting to highlight the differences acquired in each country in Education,
Integration and Special Needs, to attend those aspects as an innovative strategy or tool, and
try to apply it in this study of the art, in order to share the current benefits from one country to
the others, which is one of the objective of this European Project.
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First of all, every country involved presented two main similar characteristics:
1. The Educational system and national authorities demonstrated a high interest to
attend disabilities in Education and Social environment.
2. The percentage of people with disabilities is increasing in the last years and it is
important to face their inclusion and integration in the social and economic live,
including them, as part of our society in the labour market.
3. Teachers are in some cases well done prepared but in every country is needed
professional attention and that means to increase teacher’s abilities and competencies
giving them assistance and tools, strategies to apply in their daily lives and educational
practice.

Italy

United
Kingdom

Poland

Romania

Spain

Common
aspects

Backgrounds
need more
funding,
resources and
attention.

Schools are not
well done
prepared (also for
physical
disabilities).

Non-financial
founding to cover
all the needs and
lack of resources.

Differences

Inclusive
education and
integration
nowadays in
schools.

There are still
Special Schools
which
discriminates
the type of
disability and
education.
Attention to
emotional
disorders as
well as too
MLCI/ physical
disorders
Legislation and
specialism
facing the
integration and
inclusion in
school and
society.

Teachers do not
have
enough
preparation for the
daily practices in
special education
because of the
lack of resources,
founding
and
timetable.

Teachers do not
have
enough
preparation for the
daily practices in
special education
because of the
lack of resources,
founding
and
timetable.

Professional
attention as
part of the
Educational
Plan
attending
SEN.
Experts and
teachers work
together
among
students with
MLCI

Individual
plans.
Works in peers
in the
classroom.

Bio-psychosocial model
to face
integration in
schools
Works in
peers in the
classroom.
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