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INTRODUCTION 
 

This project wants to increase the efficacy of career counselling delivered to people with 

disabilities by developing a casebook addressed to career counsellors, social workers and 

trainers working with them, and a set of additional tools to ease and spread its use. There will 

be two E-courses, one targeted to career counsellors and the other one to trainers of career 

counsellors, a web based depository for additional cases. This preliminary Study will present 

how best to structure a Casebook for these target groups. 

Casebooks consists in a collection of cases that students and trainees are requested to discuss 

providing also direction for solution or treatment. Trainers and trainees use the Socratic 

method, that is to say trainees have to read one case, and then, facilitated by a set of questions 

asked by the trainer, they have to discuss what are most important elements to consider, both 

personal and from the context, what are the issues at stake, problems and it causes, how the 

problem can be eased or solved, examples of good practice in addressing the situation or 

problem. This special structure and mode of delivery makes Casebooks a very powerful tool 

for learning. 

Project target groups: 

1. Career counsellors, social workers and trainers of adults already working with people with 

disabilities or willing to work with people with disabilities, as well as people being trained to 

the profession of career counsellor  

2. Trainers of career counsellors, social workers and trainers of adults as well as organizations 

employing them, such as VET providers and Universities. 

3. Others: people with disabilities, people with disabilities associations, managers of career 

counselling services, social services, training services decision makers of public nature 

involved with people with disabilities, researchers of the field, etc. 
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REVIEW OF THE LITERATURE ABOUT CASEBOOKS FOR 
TEACHING AND LEARNING  
 
 

According to Wikipedia, A casebook is a type of textbook used primarily by students in law 

schools. Rather than simply laying out the legal doctrine in a particular area of study, a 

casebook contains excerpts from legal cases in which the law of that area was applied. It is 

then up to the student to analyse the language of the case in order to determine what rule was 

applied and how the court applied it. Casebooks sometimes also contain excerpts from law 

review articles and legal treatises, historical notes, editorial commentary, and other related 

materials to provide background for the cases. The story of the law school casebook is 

familiar to most legal academics. In 1870 Christopher Columbus Langdell introduced the case 

method to his students at Harvard Law School. Prior to that time, Harvard students had been 

taught the law primarily through lectures and textbooks that focused on legal definitions and 

rules. 

The teaching style based on casebooks is known as the casebook method and is supposed to 

instil in law students how to "think like a lawyer." The casebook method is most often used in 

law schools in countries with common law legal systems, where case law is a major source of 

law. 

Most casebooks are authored by law professors, usually with two, three, or four authors, at 

least one of whom will be a professor at the top of his or her field in the area under discussion. 

New editions of casebooks often retain the names of famous professors on their covers 

decades after those professors have died. Updating of the books, then, falls on the shoulders 

of a younger generation of their colleagues. Such casebooks are often known by the names of 

the leading professor authors, such as Prosser, Wade, & Schwartz's, Torts: Cases & Materials 

(now in a 12th edition).  

The leading publishers of casebooks in the United States are Thomson West (publisher of the 

Foundation Press and American Casebook Series imprints), Aspen Publishing, and 
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LexisNexis. Each of these publishers uses a quickly identifiable colour and pattern for their 

book covers across all subjects. Traditionally, the covers of casebooks come in the colours 

red, blue, or brown, although West's American Casebook Series has switched to faded black 

cloth as an environmental move. 

The prevalence of the casebook method in American law schools has given rise to a market 

for commercial study aids "keyed" to a particular casebook edition. These study aids are 

generally summaries ("briefs") of the cases from the casebook to which it is "keyed," 

presenting them in the same order as the casebook. Often written by the same author who 

wrote the associated casebook, and published by the same company, "keyed" study aids are 

useful in distilling cases down to black-letter law. Popular study aid product lines include 

Legalines, High Court Case Summaries, and Gilbert Law Summaries published by West 

Thomson Reuters, Casenotes Legal Briefs by Aspen, and the Understanding series and Q&A 

series by LexisNexis1.  

Casebook is also very often used in medical studies (as clinically oriented database) and 

designed for recording the clinical encounters of medical students. Its main goals are to  

1) increase student use of computer technology,  

2) help faculty evaluate the diversity of clinical experiences on their service,  

3) provide data to the faculty on the "typical" experience of medical students on their service 

to aid in the evaluation of the curriculum  

and, 4) provide report-generation capabilities for the students to improve dialog with their 

preceptors.  

Students are able to enter information on "Problems" and "Procedures" selecting from a pop-

up menu of medical terms or by entering free text. Casebook is currently in use in the 

Medicine, OB/GYN, Paediatric and Ambulatory rotations. At sites where the faculty takes an 

active interest in the use of Casebook students perceive it to be valuable and subsequently use 

it more frequently. It is currently being expanded for use by medical students in their second, 

third, and fourth years of school2.  

The casebook method is the primary method of teaching law in law schools in the United 

States. It was pioneered at Harvard Law School by Christopher Columbus Langdell. It is 

                                                             
1 (source: http://en.wikipedia.org/wiki/Casebook 
2 source: http://www.ncbi.nlm.nih.gov/pmc/articles/PMC2247624/ 



   

6 
Project nr 2014-1-FR01-KA204-008548 

based on the principle that rather than studying highly abstract summaries of legal rules (the 

technique used in most countries), the best way to learn American law is to read the actual 

judicial opinions which become the law under the rule of stare decisis (due to its Anglo-

American common law origin). 

To set up the case method of law study, American law professors traditionally collect the 

most illustrative cases concerning a particular area of the law in special textbooks called 

casebooks. Some professors heavily edit cases down to the most important paragraphs, while 

deleting nearly all citations and paraphrasing everything else; a few present all cases in full 

and most others are in between. One common technique is to provide almost all of the entire 

text of a landmark case which created an important legal rule, followed by brief notes 

summarizing the holdings of other cases which further refined the rule. 

Traditionally, the casebook method is coupled with the Socratic Method in American law 

schools. For a given class, a professor will assign several cases from the casebook to read, and 

may also require students to be familiar with any notes following those cases. In class, the 

professor will ask students questions about the assigned cases to determine whether they 

identified and understood the correct rule from the case, if there is one — in certain heavily 

debated areas of the law, there will not be any one correct rule. 

A typical example in the law of contracts is Hadley v Baxendale (1854), a case that is still 

routinely tested on bar examinations today. Treatises designed for practicing lawyers as well 

as textbooks for students earning non-legal degrees (i.e., business law courses for business 

administration students) concisely state the famous rules announced in that case that (1) 

consequential damages are limited to those foreseen by the parties at the time of contracting, 

thus implying that (2) a party must notify the other up front of its specific needs in order to 

expand what is mutually foreseeable and thereby recover consequential damages if the other 

breaches. Thus stated, Hadley seems simple enough, but a casebook for a law school course 

will not say that. Rather, the law student must deduce those principles from the text of the 

Court of Exchequer's slightly archaic mid-19th-century decision. 

This teaching method differs in two ways from the teaching methods used in most other 

academic programs: (1) it requires students to work almost exclusively with primary source 

material which is often written in obscure or obsolete language; and (2) a typical American 
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law school class is supposed to be a dialogue about the meaning of a case, not a 

straightforward lecture. 

In some law schools, the casebook method is used in conjunction with lectures or other more 

structured forms of instruction. This is especially true in classes which are more heavily 

geared toward statutory law, such as tax law (which in the USA is governed by the Internal 

Revenue Code) and certain areas of commercial law (particularly courses dealing with the 

Uniform Commercial Code). 

This method is also used in other common law countries, including Canada, Australia and 

New Zealand. 

The case method is a teaching approach that uses decision-forcing cases to put students in 

the role of people who were faced with difficult decisions in the past. In sharp contrast to 

many other teaching methods, the case method requires that instructors refrain from providing 

their own opinions about the decisions in question. Rather, the chief task of instructors who 

use the case method is asking students to devise and defend solutions to the problems at the 

heart of each case. 

The case method should not be confused with the casebook method used in law schools.  

While the case method calls upon students to take on the role of an actual person faced with 

difficult problem, the casebook method asks students to dissect a completed case-at-law. In 

other words, where the case method asks students to engage in acts of prospective synthesis, 

the casebook method requires them to engage in an exercise in retrospective analysis. 

 

Different types of cases 3: 

Decision-Forcing Cases - A decision-forcing case is a kind of decision game. Like any other 

kinds of decision games, a decision-forcing case puts students in a role of person faced with a 

problem (often called the "protagonist") and asks them to devise, defend, discuss, and refine 

                                                             
3 http://en.wikipedia.org/wiki/Case_method 
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solutions to that problem. However, in sharp contrast to decision games that contain fictional 

elements, decision-forcing cases are based entirely upon reliable descriptions of real events. 

A decision-forcing case is also a kind of case study. That is, it is an examination of an 

incident that took place at some time in the past. However, in contrast to a retrospective case 

study, which provides a complete description of the events in question, a decision-forcing 

case is based upon an "interrupted narrative." This is an account that stops whenever the 

protagonist finds himself faced with an important decision. In other words, while 

retrospective case studies ask students to analyse past decisions with the aid of hindsight, 

decision-forcing cases ask students to engage problems prospectively 

Role Play - Every decision-forcing case has a protagonist, the historical person who was 

faced with the problem or problem that students are asked to solve. Thus, in engaging these 

problems, students necessarily engage in some degree of role play. 

Some case teachers, such as those of the Marine Corps University, place a great deal of 

emphasis on role play, to the point of addressing each student with the name and titles of the 

protagonist of the case. (A student playing the role of a king, for example, is asked "Your 

Majesty, what are your orders?") Other case teachers, such as those at the Harvard Business 

School, place less emphasis on role play, asking students "what would you do if you were the 

protagonist of the case. 

Historical Solution - After discussing student solutions to the problem at the heart of a 

decision-forcing case, a case teacher will often provide a description of the historical solution, 

that is, the decision made by the protagonist of the case. Also known as "the rest of the story", 

"the epilogue", or (particularly at Harvard University) "the 'B' case", the description of the 

historical solution can take the form of a printed article, a video, a slide presentation, a short 

lecture, or even an appearance by the protagonist. 

Whatever the form of the description of the historical solution, the case teacher must take care 

to avoid giving the impression that the historical solution is the "right answer." Rather, he 

should point out that the historical solution to the problem serves primarily to provide 

students with a baseline to which they can compare their own solutions. 

Some case teachers will refrain from providing the historical solution to students. One reason 

for not providing the historical solution is to encourage students to do their own research 
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about the outcome of the case. Another is to encourage students to think about the decision 

after the end of the class discussion. "Analytic and problem-solving learning," writes Kirsten 

Lundgren of Columbia University, "can be all the more powerful when the 'what happened' is 

left unanswered 

Complex Cases - A classic decision-forcing case asks students to solve a single problem 

faced by a single protagonist at a particular time. There are, however, decision-forcing cases 

in which students play the role of a single protagonist who is faced with a series of problems, 

two or more protagonists dealing with the same problem, or two or more protagonists dealing 

with two or more related problems. 

Decision-Forcing Staff Rides - A decision-forcing case conducted in the place where the 

historical decisions at the heart of the case were made is called a "decision-forcing staff ride." 

Also known as an "on-site decision-forcing case", a decision-forcing staff ride should not be 

confused with the two very different exercises that are also known as "staff rides": 

retrospective battlefield tours of the type practiced by the United States Army in the twentieth 

century and the on-site contingency planning exercises (Stabs-Reisen) introduced by Gerhard 

von Scharnhorst in 1801 and made famous by the elder Hellmuth von Moltke in the middle 

years of the nineteenth century. 

Sandwich Metaphors - Complex cases are sometimes described with a system of metaphors 

that compares them to various types of sandwiches. In this system, pieces of bread serve as a 

metaphor for narrative elements (i.e. the start, continuation, or end of an account) and filling 

of the sandwich serves as a metaphor for a problem that students are asked to solve. 

A decision-forcing case in which one protagonist is faced with two problems is thus a "triple-

decker case." (The bottom piece of bread is the background to the first problem, the second 

piece of bread is both the historical solution to the first problem and the background to the 

second problem, and the third piece of bread is the historical solution to the second problem.) 

Similarly, a decision-forcing case for which the historical solution is not provided (and is thus 

a case with but one narrative element) is an "open-face" or "smørrebrød" case.  

A decision-forcing case in which students are asked to make a series of relatively minor 

decisions is sometimes called a "White Castle" or "slider" case 
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Case Materials - Case materials are any materials that are used to inform the decisions made 

by students in the course of a decision-forcing case. Commonly used case materials include 

articles that were composed for the explicit purpose of informing case discussion, secondary 

works initially produced for other purposes, historical documents, artefacts, video programs, 

and audio programs. 

Case materials are made available to students at a variety times in the course of a decision-

forcing case. Materials that provide background are distributed at, or before, the beginning of 

the class meeting. Materials that describe the solution arrived at by the protagonist and the 

results of that solution are passed out at, or after, the end of the class meeting. Materials that 

provide information that became available to the protagonist in the course of solving the 

problem are given to students in the course of a class meeting. 

Case materials may be either "refined" or "raw." Refined case materials are secondary works 

that were composed expressly for use as part of decision-forcing cases. (Most of the case 

materials that are available from case clearing houses and academic publishers are of the 

refined variety.) Raw case materials are those that were initially produced for reasons other 

than the informing of a case discussion. These include newspaper articles, video and audio 

news reports, historical documents, memoirs, interviews, and artefacts. 

The Narrative Fallacy - The presentation of a decision-forcing case necessarily takes the 

form of a story in which the protagonist is faced with a difficult problem. This can lead to "the 

narrative fallacy", a mistake that leads both case teachers and case developers to ignore 

information that, while important to the decision at the heart of a case, complicates the telling 

of the story. This, in turn, can create a situation in which, rather than engaging the problem at 

the heart of the case, students "parse the case materials." That is, they make decisions on the 

basis of the literary structure of the case materials rather than the underlying reality. 

Techniques for avoiding the narrative fallacy include the avoidance of standard formats; 

awareness of tropes and clichés; the use of case materials originally created for purposes other 

than case teaching; and the inclusion of information that is either contradictory or irrelevant. 

The Purpose of the Case Method 

The case method gives students the ability to quickly make sense of a complex problem, 

rapidly arrive at a reasonable solution, and communicate that solution to others in a succinct 
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and effective manner. In the course of doing this, the case method also accomplishes a 

number of other things, each of which is valuable in its own right. By exciting the interest of 

students, the case method fosters interest in professional matters. By placing such things in a 

lively context, the case method facilitates the learning of facts, nomenclature, conventions, 

techniques, and procedures. By providing both a forum for discussion and concrete topics to 

discuss, the case method encourages professional dialogue. By providing challenging practice 

in the art of decision-making, the case method refines professional judgement. By asking 

difficult questions, the case method empowers students to reflect upon the peculiar demands 

of their profession 

Incompatible Objectives 

While the case method can be used to accomplish a wide variety of goals, certain objectives 

are at odds with its nature as an exercise in professional judgment. These incompatible 

objectives include attempts to use decision-forcing cases to: 

 provide an example to be emulated 

 paint a particular person as a hero or a villain 

 encourage (or discourage) a particularly type of behaviour 

 illustrate a pre-existing theory 

"Cases are not meant to illustrate either the effective or the ineffective handling of 

administrative, operational, logistic, ethical, or other problems, and the characters in cases 

should not be portrayed either as paragons of virtue or as arch villains. The instructor/case 

writer must be careful not to tell the students what to think—they are not empty vessels 

waiting to be filled with wisdom. With this method of teaching, a major share of the 

responsibility for thinking critically about the issues under discussion is shifted to the 

students, where it belongs (source: Wikipedia). 

Creating casebooks4: “A casebook is a written collection of all the debate research/speeches 

you have run in practice or at tournaments during your debate career. A casebook might be all 

your recipe note cards clipped together, or hand written or typed notes in a binder or an 

electronic file. The format may be as simple as a list of pro and con arguments and evidence 

for a topic, resolution or theme, or as complex as complete speeches. To begin with, 

                                                             
4 Interesting definition of casebook can be found on www.saskdebate.com 
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casebooks can be organized chronologically by resolution. But you should begin to see 

themes emerging. You might have environmental debates, human rights debates, economic 

debates, etc. that you could group together. Although the subject and wording of resolutions 

may differ, debaters should eventually be able to identify an underlying theme and know what 

the expected arguments should be – this is what we call a “common case.” 

There are a handful of common cases that exist. Once debaters knows some of the common 

cases, they can then quickly recognize the underlying theme, the debate that needs to happen, 

and the common arguments, regardless of the depth of their specific knowledge about a topic. 

Building a debate case for almost any topic becomes much easier, especially for impromptu 

topics. 

Once you start seeing commonalities, you might want to create a summary of your group of 

resolutions that includes the theme, potential caselines and arguments for both sides, and other 

resolutions likely to have that theme. Just a note of warning: don’t relying solely on common 

cases – they do not replace good thorough research on a variety topics or taking an authentic 

critical thinking and investigative approach to any resolution. Debaters should challenge 

themselves to build a casebook that includes topics, resolutions and themes beyond what is 

being debated at tournaments during the season. Good debaters spend time preparing a variety 

of cases, “just-in-case”!” 

 

Casebooks, according to scholars, should: engage students in active learning; provide more 

and better problems, including law practice-focused problems; include doctrinal overviews 

and guidance as to doctrinal structure; link what students are learning to the real world of 

lawyering; address ethics, values, and professionalism issues;  have as few pages as possible; 

be sequenced to progressively develop students’ skills; include instruction in the application 

of cognitive strategies to law school learning. Expose students to the type of analysis expected 

of them on the exam and in practice;” and provide teacher’s manuals that offer the authors’ 

practical teaching guidance. 

 

Legal texts should communicate structure and hierarchy in the form of graphic organizers and 

barebones outlines, should be sequenced developmentally, should include instruction in 

metacognition and learning strategies, and should include authentic, real-world problems. In 

addition, an ideal casebook would, among other things, include “both large scale problems 

that require students to combine concepts and smaller scale  hypotheses that allow students to 
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practice applying the concepts as they learn them;” would “introduce topics with overviews 

and a problem the students can solve once they have learned the topic;” would “sequence 

concepts so that students don’t start with the most difficult concepts;” “include thinking 

questions at all thinking levels (from problem-solving to application to issue spotting to 

understanding); “include activities that engage students in adopting and reflecting on their 

adoption of cognitive strategies;” “engage a wide variety of learners;” “provide a teacher’s 

manual that facilitates multiple means of assessment, including assessment of the course, 

assessment for the benefit of student learning, and assessment for evaluation purposes;” and 

“provide a teacher’s manual that suggests varied methods of instruction. 5 

 

STRUCTURE OF THE CASEBOOK ON PAPER AND ON THE WEB 
 
Casebook can be prepared in form of traditions textbook or in electronic online form. Firstly, 

let’s concentrate on how to structure a traditional casebook in paper form. Myron Moskovitz, 

law professor, in his article „On writing a casebook” gives valuable advice and tips on what 

issues to consider while writing a casebook. According to him main goal of writing a 

casebook is better pedagogy, motivating your students and knowing how they learn. 

Writing a casebook tips by Myron Moskovitz: 
 

 A casebook should address needs of both student and teacher: in our project the 

casebook address career counsellors working with disabled people and trainers of 

career counsellors.  

 Length and structure. According to Myron Moskovitz,” students (and many 

professors) feel more comfortable when each week of class covers a discrete topic, so 

I try to structure the book so that one chapter can be covered in one week (with a few 

inevitable exceptions for longer topics). My books generally have about fifteen 

chapters, with most chapters limited to about fifty pages.”  The casebook can have an 

appendix with optional material. The most important part of a casebook is its cases so 

                                                             
5 Source: Michael H. Schwartz, Improving legal education by improving casebooks: fourteen things casebooks 

can do to produce better and more learning). 
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their selection and elaboration is crucial for a good casebook. Cases may include notes 

from the author, excerpts from articles, few hypotheses and problems and introductory 

material. 

 Preface. “A preface is usually short – no more than a page or two. It should explain 

the general approach taken by the author and how the book differs from other 

casebooks on the same topics. This gives the student an idea of what to expect. As an 

example, my prefaces explain what is unique about my cases – they use the “problem 

method”. 

 Introductions. Casebook and chapter introductions give the reader an idea of the 

content. General introduction can explain how the method works. Some introductions 

provide historical background about the casebook’s topic. Each chapter should begin 

with introduction to the topic that will be discussed.  

 Selecting cases. In law casebook cases are taken from real life and only selected and 

edited by law professors. Criteria to consider while choosing the cases: fundamental 

issues; readability (interesting cases, written in a clear way, with no grammatical 

errors); interesting facts (good story, not too long, not boring); recent cases; dissents 

(present persuasive arguments against the majority opinion. These provoke students to 

think critically about what they are reading); short cases (easier to read and digest, we 

can include more cases within the casebook chapter); relation to other cases selected 

(cases factually similar but with different results); states (using cases from different 

jurisdictions to stimulate students interest).  

 Notes.  

Digital casebooks. 6  
 
Traditional law casebooks’ format – a thick, heavy, attractively bound text—has many 

disadvantages: high printing costs, not regularly updated and they cannot be modified by 

individual professors. 

So the development of electronic casebooks seems as logical as to be inevitable, the question 

is what electronic form they will take. The electronic legal text could just simply be an online 

version of the traditional legal casebook: a collection of cases, commentary, notes, and 

problems, complied by one to four professors. However, another possibility exists. Online law 

                                                             
6 Excerpts of article by Matthew Bodie: The future of the Casebook: An argument for an open-source approach. 
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school textbooks could be the product of a collaborative effort among dozens or even 

hundreds of law school professors, each contributing small pieces to the overall project. Such 

a project would permit myriad variations for individual professors without requiring 

professors to research, edit, and input the materials separately. There is an analogy to such a 

project in the realm of new technology: software made through “open source” code. 

 

The shift of legal materials from books to online databases has opened up the potential for a 

completely computerized version of the casebook. Instantly, a number of the problems with 

casebooks could be solved. Electronic materials can be quickly and easily edited. A case can 

be included as soon as it is published, a statute included as soon as it is passed. Moreover, 

individual professors could easily add to and subtract from the materials. Students could 

access these materials from wherever they have Internet access or a copy of the relevant data 

file; no more worrying about whether the book is at home or whether the photocopied 

materials have been lost.  

There are many ways to create an online casebook. The simplest departure from the current 

state of affairs would be to place a pre-existing law textbook onto a database accessible to 

both teacher and student. This move could be accomplished in several ways. One method 

would be to put the whole textbook into one text file that could be accessed by the professor 

and students. Another way would be to break the textbook down into component chapters, 

sections, or subsections, and put each piece into its own separate file. The breakdown could 

go even further, and each piece of text—say, commentary, edited case, or law review 

excerpt—could have its own file. The professor would then have to reassemble the pieces, 

either by putting the individual files into one combined file or by creating an outline that 

provided some structure to the materials. Although this may seem complicated, proper 

organization of the filing folders plus some working knowledge of the subject would enable a 

user to pick and choose between materials simply by looking at the name of the computer file. 

 

Moving a pre-existing casebook from the printed page to a computer file or files would make 

changes to the text much easier. Professors could directly delete those materials that they did 

not want the students to cover. They could insert additional materials right into the casebook 

file or into the overall outline for the course. The end product would be a seamless 

compilation of the course materials. Since it would be easier to add materials—no additional 

distributions to photocopy and distribute—professors might be more likely to add and subtract 
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than they currently are. Digital casebooks would empower professors to take control of their 

course materials. 

 

Open source refers to a revolutionary approach to the production of computer software. The 

term itself refers to the source code used to write software. Software owned by private 

companies—referred to as proprietary software—keeps this source code secret. Innovations 

and further developments to the software can only be made by the company and its team of 

programmers. Open-source software, on the other hand, reveals its code and thus makes its 

internal workings known. Users can thus make changes and apply new innovations directly 

using the program’s source code. 

Two developments relating to open source have drawn an increasing amount of scholarly 

attention. First, open-source software takes a unique approach to intellectual property 

protections. Open-source programs are generally designed to be shared, changed, adapted, and 

passed on from user to user to user. The author of an open-source project is not seeking to 

protect that software from duplication, competition, or other types of encroachment; indeed, 

that encroachment is part of the process. Because of the uniquely adaptable nature of software, 

however, a single “bad actor” could take an existing public domain program, make a slight 

adaptation to it, and then copyright the new program, removing it from the system. Open-source 

software has developed a specific type of intellectual property license to prevent this. This 

license specifies that others are allowed to use and modify the program, but that the original 

code does not become copyright protected merely by its inclusion in the new product. Perhaps 

the most well-known license is the GNU GPL: this license requires that all derivative works be 

licensed as a whole without any charge to third parties. 

The second development is the phenomenon of open-source production itself. One of the most 

fascinating things about the open source movement is that it exists at all. Economic models do 

not predict that hundreds of programmers would devote their free time to uncompensated 

labour that could be (in many cases substantially) compensated in other circumstances. Yet 

that is what is happening. Sociologists, economists, and law professors are continuing to 

explore why thousands of programmers donate time to such an enterprise. But it is undeniable 

that open-source software now factors in the provision of dozens of types of software 

applications. 
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An open-source casebook would need three primary components to get off the ground: 

software to establish the database; space on a server to hold and develop the database; and a 

manager or managers to set up and run the overall system. Essentially, an open source 

casebook would be a database with an assortment of potential components that individual 

professors would then assemble into individualized casebooks. The managers would need to 

organize the materials in ways that allow outside professors to navigate these components 

with little difficulty. Managers might also take a more active role by soliciting certain types of 

contributions or creating casebook “prototypes.” And perhaps discussion groups, either 

managed on the web or through an e-mail listserv, would provide explanations and updates on 

the latest the database had to offer. 

 

What would be the component parts to the casebook? They would include primary legal 

materials, such as cases, statutes, regulations, and even opinion letters or legislative history, as 

well as secondary legal materials, such as model codes, restatements, law review articles, 

scholarly books, and even non-legal periodicals. There is also original material such as 

commentary, sample problems, and case notes. The open-source database managers would 

have to manage all of these types of materials to allow professors to create their own 

textbooks. Each would present its own intellectual property issues, which are discussed 

further below. But first, I hope it is clear that if all of these materials were available, 

individual professors could assemble their own textbooks simply using the database 

components. For example, a professor compiling a Contracts textbook would need a section 

on the Statute of Frauds. The professor might create the section by downloading the following 

components: an explanatory section outlining the basics of the Statute; an edited version of 

the Statute itself, perhaps from the school’s own state; cases relating to different aspects of the 

Statute; commentary and case notes on one or more of these aspects; and finally problems 

relating to the material studied. All of these materials could be included in the open-source 

database, ideally offering a wealth of different choices. 

To make a culinary comparison, a commons casebook database would be like a kitchen with 

all of the ingredients necessary to make a casebook “dish.” Each cook could use the ingredients 

as she saw fit, and each final dish would probably be different. As more and more cooks used 

the kitchen, more and more ingredients would be added, making the possibilities for each dish 

even greater. But for those cooks who were new or did not want to invest the same amount of 

time in preparing their dish, others cooks could leave recipes or even frozen dishes in the freezer 
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to be used by them. Thus, the commons casebook kitchen could accommodate all levels of 

chefs, from the novice to the Michelin three-star. 

 

GUIDELINES ON HOW TO STRUCTURE AND USE THE CASEBOOK7 
 
The cases are the most important part of casebook so their selection and presentation is 
crucial. 
 
 
Structure of a case for training and didactics purpose: 

I. Introduction: 

1. Description of the event and an indication of the most important data from the point of 

view of the analysis. The description should be specific, including all the information 

necessary to understand the situation and its subsequent analysis. Description should 

not contain ratings, suggestions, emotional expressions.  Information sources should 

be provided.  

2. Illustrations (if data is needed and analysed). 

 

II. Analytical part 

Depending on the type of case study, the analytical part should contain a 

diagnosis or prognosis of a given phenomenon, present the differences and 

similarities concerning perspectives of participants and observers of the 

situation or event, explain the causes and consequences, give the forecast. 

Analysis should be objective and fully secured in the data.   

III. Critical part 

Depending on the case study, a critical part contains a reference to the theories 

explaining the phenomenon, indicates the criteria and measures its evaluation. 

This section also contains doubts about the data on which the study was built, 

the potential problems associated with the forecasted developments, response 

to the situation, the theoretical problems, cognitive, etc. but also the strengths 

of the solution, situation or theory explaining the phenomenon. 

                                                             
7 Paweł Fortuna “Studium Przypadku w praktyce szkoleniowej” 
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IV. Summary part 

It includes discussion questions that have not been resolved in the study, 

questions for further interpretation of data, or diagnoses, the assumptions used 

for the analysis, comments to further sources of information, ways of searching 

for information and its collection, storing. 

 

 

ORGANIZING TRAINING SESSION USING THE CASE STUDY METHOD. 
 
 
Variants of the method - the method of case study have many forms and offers wide 

opportunities to work with the target group. Its different varieties may differ in aim of using 

it, the analysed case, case report form, its length or method of implementation of the method 

in the class. Depends on the tasks realized by learners, we can distinguish three main varieties 

of case study: 

 

 

1. Diagnosis of the problem – learners name or classify described situation of 

analysed subject; 

2. Looking for solutions – participants are acquainted with the problem, and their 

task is to propose different solutions and methods to cope with the difficulties; 

3. Evaluation of solutions - participants learn about the problem, as well as with 

its solutions, but must explain why these actions have been taken and no other, 

evaluate both the validity of the decision, as effect of the action taken. 
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Advantages and disadvantages of case study method 

 

 
 

advantages 
 

disadvantages 

1. Wide use 
2. Flexibility 
3. Realism 
4. Possibility to test theoretical 

knowledge 
5. Stimulates activity 
6. Situation and problems which 

participants do not know from their 
experience 

7. No risk 
8. Incentive to team work and 

communication 
9. Combining different methods 
10. Easy to use 

 
 

1. Method requiring high qualifications 
2. The possibility of misrepresentation 
3. Time consuming 
4. The inadequacy of cases 
5. The difficulty of verifying proposed 

solutions 
 
 

 
 
 
 
 
Stages of preparation of case study.  
 
Preparatory work is very important for effectiveness of training session using case study. 
During elaboration of case study it is significant to answer the following questions: 
 

1. What aims of training session are we going to realize while using study cases? 
2. What case study is the most appropriate for a given target group to analyze? 
3. What form of description of the case is the most adequate?  
4. What additional information should be included in instruction for study case analyzes? 
5. What additional preparatory work related to the implementation stage of the case 

should be performed?  
 
Stages of case study preparation 
 
Stage 1. Analyzes of training aims 
Stage 2. Selection of a case for analyzes 
Stage 3. Elaboration of case study 
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Stage 4. Preparation of instruction for case study 
Stage 5. Additional preparatory work. 
 
SKILLS DEVELOPMENT 
 
The most important skills improved thanks to case study: 
 

1. Problem identification 
2. Search, selection and organization of information 
3. Analytical and critical thinking 
4. Creative thinking 
5. Practical use of theory, techniques and methods 
6. Teamwork 
7. Decision making 
8. Communication 
9. Time management 

 
UPGRADING OF KNOWLEDGE 
 
The most important areas of expertise improved thru case studies:  
 

1. Biographies of important people 
2. Knowledge about other organizations and how they function 
3. Knowledge about own competences, values, learning skills, motivation and roles in a 

group. 
 
 
Main forms of cases description: 
 

 Cases based on documents and data 
 Cases based on audio-video documentation 
 Essays 
 Vignettes 
 Records 
 Narratives 

 
 
Advantages of self-preparation of a case study by a trainer. 
 
Control – trainer very well knows and understands situation being analysed 
Adaptation – case description fully responds to the needs of learners 
Realism – description can consciously refer to the actual situation of trainees 
Originality – case description consists of unique know how of a trainer, distinguishing 
him/her on the market 
Development – self-preparation of case study allows avoiding routine and it is an important 
element of self-development of a trainer. 
 
Preparation of case study consists of two phases: writing text and its testing. 
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Tips of writing text for case description: 
 

 Narration 
 Neutrality of the narrator 
 Contextual information  
 Dialogues 
 Significant details and data 
 Transparency and formal correctness 
 Quantitative date in tables 

 
Tips for preparation of case description: 
 

 Tell the story of a person who is experiencing difficulties 
 As a narrator be neutral, do not judge anybody 
 Give a lot of contextual information which allow to fill the situation of a subject 
 Use dialogues to facilitate understanding of the dilemmas experienced by the subject 
 Provide data important to understand the essence of the problem, but do not overdo it 

with their number  
 Write your text with a clear structure, accessible language 
 Quantitative data present in tables or in annexes 

 
Tips for writing a practical case: 
 

 Glossary of terms to be used by all partners 
 Mark the events in time by date, age, number of years or level of education according 

to the EQF (not national or local) 
 Writing the least ambiguous; as explicit as possible and no judgment 
 Avoid the practical cases under national issues 
 Indicate at what stage of the support program the beneficiary has reached 

 
 
DESIGNING TRAINING SESSION USING CASE STUDY 
 
In designing training session using a case study we should develop instructions for case study, 
instructions for training participants, instructions for people preparing the training and take 
into account additional preparatory work, such as:  
 

 Number of trainers 
 Instruction for case study 
 Additional aids 
 Equipment for case presentation (film, audio) 
 Sound system 
 Training room and work compliance 
 Exercise in training plan 
 Time of realization 
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Case study and process of solving a problem. 
 
Phases of problem solving: 

 Identification of the problem 
 Definition of the problem and creation of its cognitive representation 
 Building of strategy of problem solving 
 Acquiring of information about the problem 
 Allocation of available cognitive resources required for the solution to the problem  
 Monitoring of level of work advancement and progress in reaching the aim 
 Validation of the solution 

 
Stages of case study analysis 
 

1. Stage 1. Understanding of the situation 
2. Stage 2: Diagnosis of the problem 
3. Stage 3: Formulation of alternative solutions 
4. Stage 4: Prediction of results 
5. Stage 5: Evaluation of solutions 
6. Stage 6: Precise plan of analysis 
7. Stage 7: Presentation of analysis results 

 
Ways of using case study method.  Six main stages of training session using case study: 

1. Introduction 
2. Individual analyses 
3. Discussion in small groups 
4. Presentation of solutions 
5. Discussions on forum 
6. Summation 

 
Principles of proper application of case study: 
 

1. Consider this method seriously 
2. Formulate correct training aims 
3. Adjust variant of case study to the needs of a group 
4. Find attractive and representative case 
5. Enter a case study description on narrative form 
6. Prepare clear instruction for case study 
7. Prepare organizational and technical details 
8. Properly carry out all stages of realization of the method 
9. Do not allow learners to manipulate you 
10. Support learners in relating the solutions to practice 
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SAMPLE GRID FOR COLLECTING AND PRESENTING CASES  
 
INTRODUCTION 
 
 
 
CASE DESCRIPTION 
 
 
 
QUESTIONS AND INSTRUCTION FOR ANALYSIS 
 
 
 
 
SOURCES/NOTES 
 
 
 
 
 
DESCRIPTION OF REAL ACTIVITIES DONE FOR THE CLIENT 
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ANNEX 1. GLOSSARY OF TERMS  
 

CASEBOOK - A casebook is a type of textbook used primarily by students in law schools. 
Rather than simply laying out the legal doctrine in a particular area of study, a casebook 
contains excerpts from legal cases in which the law of that area was applied. It is then up to 
the student to analyze the language of the case in order to determine what rule was applied 
and how the court applied it. Casebooks sometimes also contain excerpts from law review 
articles and legal treatises, historical notes, editorial commentary, and other related materials 
to provide background for the cases. 

The teaching style based on casebooks is known as the casebook method and is supposed to 
instil in law students how to "think like a lawyer." The casebook method is most often used in 
law schools in countries with common law legal systems, where case law is a major source of 
law. 8 

CASEBOOK METHOD - The casebook method, similar to but not exactly the same as the 
case method, is the primary method of teaching law in law schools in the United States. It was 
pioneered at Harvard Law School by Christopher Columbus Langdell. It is based on the 
principle that rather than studying highly abstract summaries of legal rules (the technique used 
in most countries), the best way to learn American law is to read the actual judicial opinions 
which become the law under the rule of stare decisis (due to its Anglo-American common law 
origin). To set up the case method of law study, American law professors traditionally collect 
the most illustrative cases concerning a particular area of the law in special textbooks called 
casebooks. Some professors heavily edit cases down to the most important paragraphs, while 
deleting nearly all citations and paraphrasing everything else; a few present all cases in full 
and most others are in between. One common technique is to provide almost all of the entire 
text of a landmark case which created an important legal rule, followed by brief notes 
summarizing the holdings of other cases which further refined the rule. 

Traditionally, the casebook method is coupled with the Socratic Method in American law 
schools. For a given class, a professor will assign several cases from the casebook to read, and 
may also require students to be familiar with any notes following those cases. In class, the 
professor will ask students questions about the assigned cases to determine whether they 
identified and understood the correct rule from the case, if there is one — in certain heavily 
debated areas of the law, there will not be any one correct rule. 9 

CASE METHOD - is a teaching approach that uses decision-forcing cases to put students in 
the role of people who were faced with difficult decisions at sometime in the past. In sharp 
contrast to many other teaching methods, the case method requires that instructors refrain 
from providing their own opinions about the decisions in question. Rather, the chief task of 

                                                             
8 http://en.wikipedia.org/wiki/Casebook 
9 http://en.wikipedia.org/wiki/Casebook_method 
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instructors who use the case method is asking students to devise and defend solutions to the 
problems at the heart of each case. 10 
 
CASE STUDY METHOD – active learning method by simulating real situations and 
processes, in which the learner has to deal with, in accordance with the guidelines submitted, 
the described problematic situation a particular entity, assuming the roles of individual 
decision-making or evaluating actions undertaken by the subject. 11  
 
 
CASE – problematic situation of a particular entity (person, group or institution) at a specific 
time and specific (internal and external) operating conditions. 12 
 
 
CASE STUDY INSTRUCTION – prepared mostly in the form of text, a set of guidelines for 
the implementation of the case study method. There are two types of instructions: (1) 
instructions for participants, which should include: an introduction, a description of the 
problem situation of the analyzed subject, annexes, and questions, and (2) instructions for the 
trainer, which should include: the introduction, the use in teaching, learning objectives, time 
of realization, answers to questions, supplementary questions, the scenario of a class, 
additional literature, and annexes. 13 
 
  
CASE DESCRIPTION – significant part of the instruction for a case study. Presentation of 
the situation of a particular entity (person, group or institution) at a specific time and specific 
(internal and external) operating conditions requiring a practical solution to a given problem 
or facing other requirements. This description can be prepared in written, oral, audio or audio-
video and is used as an integral part of the case study method in order to shape and develop 
the training sessions participants' selected skills.14 
 
 
 
 
 
 
 
 
 
 
 
                                                             
10 http://en.wikipedia.org/wiki/Case_method 
11 Source: Paweł Fortuna “Studium Przypadku w praktyce szkoleniowej” 
 
12 Source: Paweł Fortuna “Studium Przypadku w praktyce szkoleniowej” 
 
13 Source: Paweł Fortuna “Studium Przypadku w praktyce szkoleniowej” 
 
14 Source: Paweł Fortuna “Studium Przypadku w praktyce szkoleniowej” 
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ANNEX 2 GENERAL BIBLIOGRAPHY.  
 
 
Casebooks 
 
On career guidance 
 
Career Theory and Practice: Learning Through Case Studies 
Swanson, Jane L. (Laurel) 
http://www.amazon.com/gp/product/1452256691/ref=oh_aui_detailpage_o00_s00?ie=UTF8
&psc=1  
 
The Career Counselling Casebook: A Resource for Students, Practitioners, and Counsellor 
Educators Paperback – October, 2001 by Spencer G. Niles (Editor), Jane Goodman (Editor), 
Mark Pope  (Editor) http://www.amazon.com/Career-Counseling-Casebook-Practitioners-
Counselor/dp/1885333080/ref=sr_1_1?ie=UTF8&qid=1418330749&sr=8-
1&keywords=the+career+counseling+casebook+niles+goodman  
 
General sources 
 
http://en.wikipedia.org/wiki/Casebook 
 
http://en.wikipedia.org/wiki/Casebook_method  
 
http://en.wikipedia.org/wiki/Case_method  
 
http://en.wikipedia.org/wiki/The_Case_Centre  
 
http://www.thecasecentre.org/educators/aboutus/organisation/whatwedo  
 
http://en.wikipedia.org/wiki/Case_study  
 
http://laws.gsu.edu/futureoflegaleducationconference/Papers/Bodie.pdf  
 
On writing a casebook  
 
http://digitalcommons.law.seattleu.edu/cgi/viewcontent.cgi?article=1642&context=sulr  
 
http://www.top-law-schools.com/archives/viewtopic.php?f=3&t=61677 
 
https://www.youtube.com/watch?v=5lSbJy8ELMo  
 
http://www.aallnet.org/mm/Publications/llj/LLJ-Archives/Vol-96/pub_llj_v96n01/2004-
06.pdf  
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http://www.oct.ca/-
/media/PDF/Casebook%20Guide%20for%20Teacher%20Education/EN/casebook_supplemen
t_e.pdf  
 
http://scholarship.law.wm.edu/cgi/viewcontent.cgi?article=3120&context=wmlr  
 
http://www.aecf.org/blog/what-makes-casebook-unique/  
 
http://www.lexisnexis.com/en-us/lawschool/pre-law/how-to-brief-a-case.page  
 
http://core.kmi.open.ac.uk/download/pdf/10684624.pdf  
 
http://www.saskdebate.com/media/2746/2009creatingcasebooks.pdf  
 
http://www.elon.edu/docs/e-
web/law/law_review/Issues/Elon_Law_Review_V3_No1_Schwartz.pdf  
 
 
The Business Case Guide Paperback – May 3, 2002 
by Marty J. Schmidt (Author) 
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ANNEX 3. IDENTIFICATION SHEET USED BY SES IN FRANCE 
 

Identification Sheet 
 

1/ CIVIL STATUS 

Name, first name:…………………………………………………. Date of birth:  

Address:…………………………………………………………….        =>  ..   years old 

………………………………………………………………………    

Email :            

Phone number(s): - Wire line:    - Mobile: 

      

French nationality          Foreign nationality         which one: .................................................. 

Eventually, dual nationality     

 

Marital status (1):          

Married           Divorced           Widowed            Cohabitation          Bachelor   

Number of children:………… Number of dependent children: ………. 

 

Eventually, further information (1): 

 

(1):  In respect of private life, these items are optional. However, they may be of real importance 
considering the person’s schedule. 

 

2/ SYNTHETIC TRAINING (Initial and lifelong training) 

 

Qualification field/ Title Date/country         Attested by a diploma                  Level                      

…………………………….      ……………..                                                                

…………………………….      ……………..                                                                
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…………………………….      ……………..                                                                

 

In case of foreign certificate(s) ² comparability attestation (s) ³: 

Delivered in: ……….. (Indicate year)       Under process              to request  

 

²:  With the exception of certificates admitted par EU 

³:  The CIEP (Centre International d’Etudes Pédagogiques = International Center of  

Pedagogic Studies), delivers no more equivalence but only comparability attestations. 

 

Languages 

- Native tongue: ……………………………………………………………………. 
- Spoken languages and levels:…………………………………………………….. 

           …………………………………………………….. 

Computer / Internet / Office automation 

Familiar with:   Computer  Yes        No       Just a little bit  

   Internet   Yes        No       Just a little bit  

   Office automation Yes        No       Just a little bit  

   Word Processor(s):  ………………………………………. 

    Spreadsheet program(s): ………………………………………. 

Specific software(s):  ………………………………………. 

 

Driving Licence(s) Cars / Trucks / Motorcycle / Boat / Plane 

- A     B   C     D    E       X   Y     Z  
- Personal Vehicle:   Yes         Non            

 

Eventually further information mentioned by the person:………………………………………….. 

…………………………………………………………………………………………………………… 

 

3/ TRAINING CAREER 

 

- None professional experience     
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- None professional experience but company internship(s)   

 =>First one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 =>Second one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 =>Nth one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 

- Voluntary work   

 =>First one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 =>Second one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 =>Nth one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 

- Professional experience   

 Professional experience before recognition of disability  

=>First one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

=>Second one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  
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=>Nth one 

a) Hold functions:………………………………………. 

b) From………………………To……………………….  

 

 Professional experience since recognition of disability  

=>First one 

a) Hold functions: 

b) From………………………To……………………….  

=>Second one 

a) Hold functions: 

b) From………………………To……………………….  

=>Nth one 

a) Hold functions: 

b) From………………………To……………………….  

 

 

Date of last work stoppage: 

Date of last dismissal or resignation: …………………………… 

 

4/ DISABILITY (IES) INFORMATION 

 

Nature of the disability (disabilities): (list) 

…………………………………………………………………………………………………………… 

…………………………………………………………………………………………………………… 

 

Person in wheelchair:    Yes        No    

 

Usual means of transport: 

………………………………………………………………………………………………………………………………………………………
………………………………………………………………… 
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Handicapped cardholder for:    Public transport              parking place    

 

Careers advice on:     Open labour market     Protected structure    

 

 

Recognition of disability:  

-  Yes delivered from:…………………To………………………… 

-  Under process from: ……………………………………….......... 

-  Renewal under process from:…………………………………… 

 

 

Medical contraindications: 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

 

 

Eventual side effects of medicines (ex: diminished reflexes): 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

 

 

Eventual specific equipment required: 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 
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Eventual surgical procedure(s) scheduled and approximate dates: 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

 

 

Part-time work recommended by doctor:   Yes        No    

Part-time work wished by the person:         Yes        No    

 

5/ SOCIAL SITUATION (1) 

 

(1):  In respect of private life, these items are optional. However, they are of real importance, so it 
is up to the person to choose to tell them or not. 

Beneficiary of Allowance(s):    

- ARE   ASS      RSA       API       AI     

- AAH      DISABILITY PENSION    

- Other allowance(s) ………………………………………………. 

 

Eventually, other or supplementary income: 

-…………………………………………………………………………….. 

-…………………………………………………………………………….. 

Housing Conditions: 

-  Owner   Tenant     Hosted (by family, friends)      

- In Working Club      In facilities    

 

SPECIFICATIONS CONCERNING THE PRODUCTION OF IDENTIFICATION SHEET 
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ANNEX 4. SAMPLE CASE 
 

1/ Cécile 
 

 

Cecile is a 47 years old woman. 

She was pregnant when she passed the automobile mechanics exam and stopped studying some 
months before the birth of her first child (1985). 

During several years, Cecile was mainly involved in caring her daughter because this one was born 
with an eye disease (double glaucoma). 

It is noticeable that Cecile got dermatologic problems (rosacea) when she learned her daughter 
was, eventually, at risk of blindness. The rosacea persists still now and Cecile is presently laser 
processed. She had a second daughter in 1987. 

From 1988 to 1996, she had diverse temporary jobs (cashier, receptionist, saleswoman...). In 
1997, she took a steady job as cleaning lady in a Do It yourself (DIY) shop. 

Some months later, her boss learnt she knew automobile mechanize and offered her a saleswoman 
job in automobile material service. Cecile accepted and succeeded in this job. Some years later she 
was managing alone six departments. She liked customers’ relations and counselling. However, 
she got stuck in her career development because she did not know computing and was afraid to 
learn. Her supervisor refused to promote her and she didn’t materially profit from her appreciable 
commercial results. In 2011, as she was working, she violently fell and hit the ground so hard that 
she was seriously injured. On the moment, in the shop, her supervisor decided “it was nothing and 
she could go on working”.  But, at night, the pain became unbearable and she was driven to the 
hospital. From then, she was in work stoppage till May 2014 when she was dismissed. 

Now, she needs a cane to walk.   

Surgeons consider Cecile is currently too young to have knee prosthesis but she knows the surgery 
will come in the future. The first day Cecile attended our training module, she said she had no idea 
of field of retraining. None at all. She knew she must take into account these limitations: 

She must avoid:  

- prolonged standing  
- prolonged walking 
- squatting position 
- kneeling position 

She is prohibited to carry loads. 
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She referred to her fear of computing and expressed some bitterness to have got stuck in her 
career development because of that flaw.  

After Cecile finished presenting herself to the group, many participants asked her questions about 
her fear of computing and the common feeling was:  

“Oh! What’s a pity to refuse using computer!  

Nowadays, you can’t just decide to stay away of processing!  

You have to learn!” 

There was, in particular, a young participant (21 years old) who made (kind) jokes about mature 
people who become disoriented in front of a computer. 

Cecile left her apartment two years ago to take care of her parents in ages and sick. 

She now lives with them in their suburban house. Although she has her own room, the 
cohabitation is difficult. Actually, her mother in particular is very demanding. 

Cecile has to fight to have some time for her and has no intimacy. 
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Additional information (from our identification sheet)  

 

 

Marital status (1):          

Married           Divorced           Widowed            Cohabitation          Bachelor   

Number of children:……2  Number of dependent children: …0  

(but her first daughter is gradually loosing eyesight) 

 

            

Computer / Internet / Office automation 

Familiar with:    Computer  Yes        No       Just a little bit  

   Internet   Yes        No       Just a little bit  

   Office automation Yes        No       Just a little bit  

    

 

Driving Licence(s) Cars / Trucks / Motorcycle / Boat / Plane 

- A     B   C     D    E       X   Y     Z  
- Personal Vehicle:     Yes         No            

 

Person in wheelchair:      Yes            No    

 

Usual means of transport:  Personal Vehicle 

 

Handicapped cardholder for:    Public transport              Parking place    

 



   

38 
Project nr 2014-1-FR01-KA204-008548 

Careers advice on:     Open labour market     Protected structure   
  

 

Recognition of disability:  

-  Yes delivered from:   Two years ago (for five years) 

-  Under process from:  

-  Renewal under process from: 

 

Eventual specific equipment required: 

-    Needs a cane to walk 

-…Ergonomic chair required to work 

 

Eventual surgical procedure(s) scheduled and approximate dates: 

It will be necessary to operate her knees in the future but, now, she is too young. 

 

Part-time work recommended by doctor:   Yes       No    

Part-time work wished by Cecile      :           Yes      No    

 

Beneficiary of Allowance(s):    Disability pension 

 

Housing Conditions: 

-  Owner   Tenant     Hosted (by family, friends)      

- In Working Club      In facilities    
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Q U E S T I O N S 
 

 

I – Case questions 

 

 

1/  Do you think it is more difficult to support people who come without 
any idea of field of retraining? 

  

2/  Cecile is afraid of learning computing: Do you estimate this aspect 
an important barrier to her future professional reintegration? 

 

3/  What information could we deduct concerning Cecile’s life priorities 
from the above description? 

 

4/  What information could we deduct concerning Cecile’s profile from  

  her first orientation (automobile mechanics)? 

 

I I – Type questions 

 

1/  As you see it, is it different to work out a project of part time work 
and one of fulltime work?  

 

2/   How do you manage to guide an applicant to discover new fields of 
professional reorientation?  

 

3/  How do you take into accounts the medical limitations when leading 
the applicant elaborate his/her professional project?  

 

 


